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ABSTRACT

Tutkimuksessa perehdytaan Pensionaatti Onnelaaskijpn monikulttuurisuuteen.
Sarja on Eppu Nuotion ja Tuutikki Tolosen Kkirjoitia, ja sitd pidetaan yleisesti
monikulttuurisena kirjasarjana, joten tutkimuksesvditteena on selvittada, kuinka
monikulttuurisuus ja maahanmuutto ilmenevét sarjdarjoissa. Tutkimusaineisto
koostuu kirjasarjan neljastd osasta, joista ensimandilmestyi vuonna 2007 ja uusin
vuonna 2011. Tutkimusmenetelménd kaytetdan laatlli ja maarallista
siséllonanalyysia seka diskurssianalyysia.

Tutkimuksen teoriaosuus tarkastelee monikulttuutisy maahanmuuttoa, lasten
kirjallisuutta seka monikulttuurisia lasten kirjojAnalyysivaiheessa selvitetddn, mita
kansallisuuksia kirjoissa esiintyy, miten eri kdfhisauksien edustajia kuvataan, mita
kielia sarjassa puhutaan ja missa yhteyksissaigiakkaytetdan. Lisaksi tarkastellaan
kirjoissa esiintyvia kulttuurieroja ja niista ailtauia ongelmatilanteita seka tutkitaan,
mit&d maahanmuuttoon liittyvia seikkoja tuodaanrediiopuksi pohditaan, vastaavatko
Pensionaatti Onnela —sarjan kirjat monikulttuurikesten kirjan maaritelmaa.

Pensionaatti Onnela —kirjasarjan kirjoissa esiin®dy keskeistd henkilohahmoa, jotka
edustavat seitsemdad eri kansallisuutta. Hahmojerauksen todettiin keskittyvan

hahmokohtaisiin ominaisuuksiin eika laajoja, tiatkansallisuutta koskevia yleistyksia
havaittu, vaikka joitakin tyypillisia, tiettyyn kaaan tai kulttuuriin usein yhdistettyja

adjektiiveja loydettiin. Kirjasarjassa kaytetddromen lisaksi kahdeksaa muuta kielta.
Vieraita kielia kaytettin muun muassa esittaytyeeis, huudahduksissa, selityksissa
seka lyhyissa keskusteluissa. Kielenkayttotilanteghtelivat, mutta usein vierasta

kieltd puhuivat hahmot, joiden aidinkieli oli jokimuu kieli kuin suomi. Sarjasta

|0ydettiin 27 kulttuurieroihin liittyvaa tilannettaulttuurierot nousivat esiin paaasiassa
suomalaisten ja argentiinalaisten hahmojen kanssanisessa, joten havaitut erot
littynevat erityisesti naihin kansallisuuksiin. My maahanmuutto ja siihen liittyvat

kysymykset havaittiin keskeiseksi aihepiiriksi. Kulrierot ja maahanmuuttoon

littyvat seikat aiheuttivat joitakin ongelmatilamta, ja seka paikalliset hahmot etta
maahanmuuttajat joutuivat sopeutumaan sarjan ailerasionaatti Onnela —kirjasarjan
todettiin vastaavan monikulttuurisen lasten kirgallden maaritelmaa. Kirjoissa

tuodaan esiin erilaisia kokemuksia ja taustoja.dkss sarjan kirjat lisaavat lasten

tietoisuutta eri kulttuureista ja antavat lapsil@hdollisuuden tarkastella asioita uusista
nakokulmista.

KEYWORDS: multiculturalism, immigration, reading, m ulticultural children’s
literature







1 INTRODUCTION

During the last 20 years the Finnish society has sesteady rise in the amount of non-
citizens living in Finland. The growth in the numluze foreign residents was especially
strong during the last decade of™2€entury: there were 91 074 non-citizens living in
Finland in 2000 compared with the substantially En@mumber of 26 255 in 1990. The
numbers have continued rising after the year 280@,in 2010 there were already 167
954 foreigners living in Finland. Also the numbértlmose with a mother tongue other
than Finnish, Swedish or Lappish (Saame) has isetefrom 24 783 in 1990 to 224
388 in 2010. (Statistics Finland 2011a; Statiskodand 2011b.) Still, the population
group born outside of Finland is modest compareatter European countries (for
instance Tuori 2009: 27). The change in populasbucture is most obvious in the
larger cities where the population is more hetemeges than before: there are people
from different cultural backgrounds, people speaKerent languages and look

different. Finland has become a culturally divesseiety.

As the Finnish society has become more and mordéiauitiral, also children’s daily
life has become more multicultural. According to EYINews multiculturalism is a
commonplace in Finnish day care centers and schobés literary field, however, has
reacted slowly and multiculturalism is not a comigaseen theme in children’s books.
Nevertheless, teachers demand children’s bookshishathe multicultural aspects of
Finnish society are being brought out naturallyd ahildren from different cultural
backgrounds act together. (Mansikka 2010.) In a&mditthere is a clear need for
children’s and youth books that would present thleuces of immigrants and would tell

about their everyday lives, dreams and past (Viodoti2003: 78).

Luckily the situation is changing. In October 20&0mere seven months after the first
news article, YLE reported that immigration and naulturalism are central themes
also in children’s books, though not always neadlgsa the form of human characters
(Wallius 2010). In addition to YLE, also HelsingiBanomat has written about
multicultural children’s books. In June 2010 threew children’s books were

introduced in the newspaper’s cultural pages. Thegeks can be seen as a turning
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point in the Finnish children’s literature as theim characters have an immigrant
background but also other issues are present. As stated in the article: “New
children’s books discuss multiculturalism but dot nwrn characters’ ethnical
background into a problem.” (Heikkila-Halttunen BOh.p., my translation.)

An example of this new type of children’s bookserevhough not mentioned in the
article in Helsingin Sanomat, is book series Peraatti Onnela [Boarding House
Onnela]. It is a multicultural and -lingual bookries for children and youth. The series
Is written by Eppu Nuotio and Tuutikki Tolonen amttludes four books, published
between 2007 and 2011. Along the lines of the almoeetioned article, also in
Boarding House Onnela multiculturalism is constaptlesent, as the characters come
from different cultures and speak different langggdout it is not seen as a problem
even though cultures occasionally clash in the bodkstead, or perhaps besides

cultural issues, each book introduces a separpie ttoat is central in the story.

1.1 Previous research

Research on children’s literature is fairly recehenomenon in the academic world
(Hearne 1988: 27). To promote academic research samhlarship in children’s
literature, professional, international organizasiovere established in the 1970s, and
during 1980s and 1990s research on children’saliiee increased in many countries.
More children’s books were published, and renewéelrést within research community
led to new studies examining children’s literatu(&alda, Ash & Cullinan 2001;
O’Sullivan 2010: 66, 140). However, although primaources for academic studies
were rich and fine-tuned in the 1980s, criticaleggsh was still in an early stage.
Nevertheless, masters and doctoral level reseaithexamine children’s literature
frequently, and covered topics such as family rolpersonal problems, ethnic
representation, cultural issues, violence, and ppvéHearne 1988: 28-29.) Central
figures in the international discussion of childseand youth literature were English
Jacqueline Rose, Swedish Vivi Edstrom and IsraehaZ Shavit whose studies were

first representatives of new research in narratol@gdstrom and Shavit) and in
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theoretical research (Rose). The trend set in #8804 continued during the 1990s: well-
known scholars such as Peter Hunt and Rebecca kykedilished general overviews of
children’s literature but critical studies werdldth be seen. (Rattya 2003b: 184, 187.)
Also reference works in English were publishedhia 1990s, and more have followed
during the first decade of the 2&entury (O’Sullivan 2010: 292).

Although historically mainly conducted by librarearand educators of children, the
research on children’s literature has developed am interdisciplinary subject that
interests scholars for instance in the fields @fréiture, education, history, psychology
and anthropology, each with its own emphasis amtifoHowever, during the 90
century many researchers focused on language,tdhd aurn of the century especially
the problems of language use, children’s fictiod aeology were discussed. (Hearne
1988: 27-28; Williams 2000: 111-112; Thomas 201): The Finnish research on
children’s and youth literature has over the ydalt®wed the trends of international
research in the field (Rattya 2003b: 170). Accogdim Havaste (2003: 146) only about
a dozen books concerning children’s and juventkrdture and literary research were
available in Finland before 1960s, exploring eitltlee entire sphere of children’s
literature or the classics. Also Rattya (2003b:)1&4ites that most publications have
been general overviews, even after the 1960s., SeNeral article collections and
historical books are available, and articles alibatFinnish children’s literature have
appeared also in annuals. (Rattya 2003b: 174,11917)

In the Finnish field of children’s literature thest doctoral thesis about children’s
literature was published already in 1947 when KemarLaurent studied Zacharias
Topelius as a poet of fairy tales during Romanticighe dissertation, however, was
not followed by others until nearly 50 years latafter the 1990s new dissertations
have appeared, covering topics such as Finnishrehis literature in the fdcentury,

translation of children’s literature, and Tarzard @he masculine identity. (Havaste
2003: 146-147.) Children’s and juvenile literatin@ds been a more common topic in
licentiate level research. Rattya (2003b: 179) moest for instance Leila Lotti's

licentiate work, published in 1970, that discusskd image of society in Finnish

juvenile novels. Licentiate level research has absaimined the life of the Finnish writer
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Anni Swan, published in 1958, and Finnish childsehterature between 1543 and

1950, published in 1981. More recently Kaisu Réttga studied narrative solutions and
the development of identity in Jukka Parkkinen’ek®but, as stated in the beginning,
the number of publications is still low. (Havas@3: 146; Rattyd 2003b: 192.)

In contrast to the doctoral and licentiate levelmaster’s level theses children’s and
juvenile literature has been extensively studiedFinland. Popular topics in the
beginning of 21 century were Tove Jansson, Zacharius Topeliussaniar classics

but also modern juvenile literature has interesstadents, and especially fantasy
literature has begun to emerge as a topic. (Haz&4i8: 146.) Rattya (2003b: 193) lists
as the most common topics intertextuality, identiglationships, narrative solutions,

and questions related to world view.

As Finland has become multicultural fairly recerdlyd Finnish multicultural children’s
literature seems to be in its developmental stégis, no wonder that multicultural
children’s books have not been under much scruyiety Some studies have been
conducted though. Eveliina Kontio (2007) has stddmulticulturalism in children’s
picture books in her master’s thesis in early diolad education, and in addition
Tomoko Watanabe (2009) has investigated the Finmagional identity and its relation
to Finland’s multicultural integration in childrenpicture book Tatu and Patu’s Finland
in his master’'s thesis in intercultural studiescommunication and administration.
However, these both concentrated on picture bodkss research will focus on
multicultural children’s/youth novels which, to noyrrent knowledge, is an area that

has not been researched yet.

1.2 Research problem and material

This study explores the multicultural aspects obkbseries Boarding House Onnela.
The aim of the study is to find out how multicudlism and immigration are
represented in the books of this particular bookese There are several specific

research questions to be answered in order to\ahie objective. Firstly, through
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literary review, it will be described what a muititural children’s book actually is.
After this is clarified, the study will proceed &malyze the books of Boarding House
Onnela. The research will examine how many differextionalities are presented, how
they are described, how many languages are spok#re ibooks and in what contexts
they are used. In addition the study will view thdtural differences and problem
situations presented. As the books tell about & agid her great-grandfather who
migrate from Argentina to Finland, it will also baudied which aspects of immigration
are included in the books and how they are porttaiastly, it will be discussed how
well the books fit into the definition of multicultal children’s books. The hypothesis is
that the books focus on Finnish and Argentinianmatiers and in consequence the most
used foreign language is Spanish. Foreign languagesnot expected to have a
significant meaning for the storyline. It is alsesamed that the description of the

nationalities is somewhat stereotypic.

Research material consists of four books of theklseries Boarding House Onnela.
The first book, calledelfinan matka-arkkyDelfina’s travelling case], was published
in 2007, the second, call&thytettyjen tomaattien talyirhe winter of filled tomatoes]
in 2008 and the third, namdthukaisten rakkauksien kirjfrhe book of distant loves]
in 2010. The latest and fourth bodbelfinan kellokesgDelfina’s clock summer], was
published in October 2011.

In Delfina’s travelling casel2-years-old Delfina and her great-grandfathereEim
arrive from Argentina to a small Finnish town cdlldeindkumpu. They've come to re-
open Boarding House Onnela which belongs to Erfeefmily but has been closed for
80 years; since the family moved to Argentina. Dalbbecomes the manager of Onnela
and hires Wasker, who lives next door, as an asgisWhen the first international

guests arrive, also problems start to arise asgfirand Argentinian cultures clash.

The winter of filled tomatoeis a story about the dark and chilly autumn ofldd.
Delfina struggles with the weather and finds it Idvaying to adapt to obligatory
schoolgoing. She would rather be managing Onnelarevitifficulties follow one

another. However, new guests brighten the moodstmally the troublesome autumn
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turns into early winter. Finnish and Argentiniarstmms merge into one as everyone in

Onnela prepares for Christmas celebration.

The book of distant lovastroduces more issues that relate to immigratiErmesto is
homesick and wishes to return to his hometown igefitina. Delfina would prefer to
stay in Heindkumpu but Ernesto has decided that wi# leave Onnela behind and
move back to Argentina. After Delfina and Ernestwvé left, their friend Wasker is
miserable until an opportunity to travel to Argeatiopens up. Once there, it becomes
clear that the return has not been easy neitheEfoesto nor for Delfina and things

have to change before everyone will be happy again.

In the newest boolDelfina’s clock summerDelfina, Ernesto and Wasker are back in
Heindkumpu and Onnela is as busy as ever wheruthener vacation begins. But life

rarely stays the same for long in Heindkumpu. Whkeveral changes occur at once,
both Delfina and Wasker find themselves in a nduasion that requires them to adjust

yet again. This time, however, adjustment provdsetonore difficult than expected.

The Boarding House Onnela series is written by ENpotio and Tuutikki Tolonen.

Eppu Nuotio is known as an author, actor, teadin@nslator, director, and dramaturge.
She has written children’s books, novels, plays aaudpts for television as well as
lyrics and scripts for music videos. (Kustannuseyakio Otava 2012a.) During the past
years she has focused on children’s books and toetecovels. Her books aim to

address social issues: for example multiculturaismentral both in the Onnela —series
and in her detective novels. (Tiitto 2008.) Tuutiklolonen is a teacher and a writer.
Besides the books written together with Eppu Nusetie has written features, reviews
and articles for several publications and has wveckithe State Prize for Children’s

Culture. (Kustannusosakeyhtié Otava 2012b.)
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1.3 Research methodology

This research will be both qualitative and quatitiga in its nature. In qualitative
research the aim is for instance to describe antet@ understand a certain activity or
to provide a meaningful interpretation of a phenoare It studies singular occurrences
with reference to their full context and attemptsstudy the subject of research as
comprehensively as possible and to generate cledrcansistent information from
fragmentary research material. (Jensen 2002c: 2B8§jarvi, Remes & Sajavaara 2007:
157; Tuomi & Sarajarvi 2009: 85, 108.) This impliést qualitative research is often
inductive in its nature as it proceeds from sirigktances to a general principle or law.
The researcher aims to study the data in detailramdal the unexpected instead of
testing a theory or a hypothesis. (Jensen 20022; RAbsjarvi et al. 2007:160.) Even
though qualitative research does not usually testries, theory is still employed in the
research for example as a broad explanation foavdehand attitudes. Theory might
also serve as an overall orienting lens or pergpethiat shapes the study, while some
gualitative studies claim not to use any explibgdry. However, it can be argued that
some conceptual structure is always needed as tédréng point of the research.
(Cresswell 2009: 61-64.)

In qualitative research the data used is typicathlected either through interviews
and/or observation, or the research material might composed of pre-existing
documents, such as written texts, movies or commames (Jensen 2002b: 239, 243—
244). Once the data is available, there are seveealns to conduct the analysis: for
example thematic coding, grounded theory, discoarsaysis, content analysis and
conversation analysis are typical methods to bel usequalitative studies. This
versatility can be seen as strength of qualitategearch. If one way of analyzing does
not work for a particular research, the researcharadapt another strategy in order to
get meaningful results. (Eskola & Suoranta 200@, 1460-161; Jensen 2002b: 251.)

According to Gunter (2002: 211, 230) quantitatiesgarch examines primarily cause
and effect relationships through numerical dataatt also be used when the recurrence

of events needs to be proved. Quantitative researehmeans for testing theories as
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well as hypotheses that have been derived from sgeneral ‘law’ and is therefore
often deductive. (Jensen 2002c: 255, 262; Cres2060: 4.) As the objective is to test
a theory, the theory forms a framework for the gtadd guides the development of
hypotheses. The data collected is used to eithefiroo or reject the hypotheses and
thus the theory. (Gunter 2002: 234; Cresswell 2689

Quantitative studies are the traditional type eearch and rules and systematic, ready-
made procedures are available for the researclesed®ch material can be collected for
instance through experiments and surveys. (Hirsgtral. 2007: 186; Cresswell 2009:
19.) Quantitative research simplifies phenomena ntamerical data. However,
measurement can occur at several levels: datairwguysdhe used to categorize and rank
the subject under study, or it can be used to medbe relationships and to discover
causal connections among the variables. The aimagt quantitative research is to
create new knowledge by exposing these connectamd demonstrating their
universality. However, in practice the availabildfresources and the necessary ethical
and other considerations limit the research andleal research design is not always
feasible. (Gunter 2002: 234.)

The differences between qualitative and quantiatresearch have been under
discussion for long although the two approachesnateas different as they might
appear. It is true that in general quantitativeaesh employs numbers while qualitative
studies work with words and is therefore often exhllhard’ research in contrast to
‘soft’, qualitative research (Bauer, Gaskell & Atu2000: 7; Cresswell 2009: 3.)
However, the approaches should not be viewed aesiipp but instead an idea of a
continuum should be used, qualitative and quaivéatesearch being the extremes
between which a single research settles (Hirsgiral. 2007: 131; Cresswell 2009: 3).
Qualitative and quantitative research can alscele@ ss complimentary to each other if
for instance the qualitative study is used as dimprmeary study for the quantitative
research or vice versa. In addition the two caruged side by side in one research.
(Hirsjarvi et al. 2007: 132-133.) It is also po$sito combine both quantitative and

qualitative methods in order to create a mixed wektthat is stronger and better suited
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for the research at hand and provides a better rstaoheling than quantitative or

qualitative approach by itself (Cresswell 200918).

1.3.1 Content analysis

According to White and March (2006: 23) there areltiple definitions of content
analysis. An early definition, quoted by severaitevs, was originally used by Berelson
in 1952. It states that content analysis is a reketechnique that is used “for the
objective, systematic, and quantitative descriptioh the manifest content of
communication.” (for instance Bauer 2000: 133; @ur2002: 220 or Larsen 2002:
118.) Another definition was presented in 1969 plsti who saw that any technique
that identified specified characteristics of messagbjectively and systematically and
that was used for making inferences could be catsg as content analysis (Bauer
2000: 133). Also Krippendorf's definition from 1988 widely cited in literature.
According to Krippendorf, content analysis is aewmash technique for making
replicable and valid references from data to themtext (for instance Bauer 2000: 133;
Gunter 2002: 220 or White & Marsh 2006: 23, 27).bafewas following Krippendorf
when he defined content analysis as a researchodwtygy that uses a set of
procedures to make valid inferences about sendermessage and the audience from
the text, whereas Kerlinger's definition is morengar to Berelson’s as it defines
content analysis as “a method of studying and aivaycommunication in a systematic,
objective and quantifiable manner for the purpdse@asuring variables” (Bauer 2000:
133; Gunter 2002: 220).

The different definitions presented show some sirties but no firm definition that
would be agreed on within the field exists (HsietS&annon 2005: 1277). Therefore,
content analysis can be seen as a very generavagpthat can be applied to several
problems. As a technique it was first used in t®0E in mass communication
research, especially in the analysis of newspapeatdjas since been employed in many
different research fields and covered culturalfacts of all kinds. (Bauer 2000: 147,
White & Marsh 2006: 22—-23.) As this suggests, cainémalysis can be used to analyze

both written and visual messages as well as soundsxample books, interviews,
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conversations, television programs or corporate osman be used as a research
material (Bauer 2000: 136; Larsen 2002: 118; Eldgngas 2008: 107; Tuomi &
Sarajarvi 2009: 103).

Content analysis aims to provide a clear and gérsscription of the phenomena
under study. This is done by condensing the rebeaaterial into few content-related
concepts or categories that describe the phenoraedarepresent the material in a
reliable manner. Content analysis is often seemflexible research method as there are
no strict rules or guidelines for data analysisately proceeds in a linear fashion which
makes it — in addition to flexibility — also a clelging and complex research method.
(Elo & Kyngas 2008: 108-109, 112-113; Tuomi & Saraj 2009: 103, 108.) Still, it
can be used to analyze large amounts of data aaltbvwts the researcher to construct
indicators of worldviews, values, and stereotyed tan enhance understanding of the
subject under research (Bauer 2000: 134, 147; Bkyd&gas 2008: 108).

The weakness of content analysis is that thougingiénizes the research material into
categories it does not draw any conclusions. Theeeit can be argued that content
analysis merely constructs categories of potentehning instead of understanding the
actual meaning. (Bauer 2000: 148; Tuomi & Saraj@®09: 103.) It has also been
criticized as being too simple for detailed statedtanalysis and thus not appropriate for
quantitative research while at the same time othiess it as not sufficiently qualitative
(Elo & Kyngas 2008: 108). However, as content asialys a flexible method, it can be
used both in qualitative and quantitative way, log fjualitative can supplement the
guantitative or vice versa (Gunter 2002: 220; WHteMarsh 2006: 22; Tuomi &
Sarajarvi 2009: 121). Even though the nature ofligti@e and quantitative content
analysis as well as the boundary between the twongoversial, some basic guidelines
are available: in general qualitative content asialydescribes the content of the
document verbally and focuses on the meaning wiplantitative content analysis
guantifies the content of the document and conatgron the numerical data obtained,
for example on the frequencies of certain words piméses (Hsieh & Shannon 2005:
1278; Tuomi & Sarajarvi 2009: 105-106). Content lgsia can also be used in
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conjunction with other research methods if it does cover all aspects of the study
alone (White & Marsh 2006: 23).

1.3.2 Discourse analysis

One option that can be used in combination withteananalysis is discourse analysis.
The term discourse, when used in everyday spesclajly simply refers to language in
use or more precisely to concrete and coherent ofséguage and other signs for
communication (Cook 2001: 6, Schrgder 2002: 10&cotding to Cook (2001: 6-7)
almost anything can be considered as a discourggurd, a conversation, a note, a
novel or a legal case are all discourses — it dmeshave be grammatically correct as
long as it is used to communicate something amisidered coherent in the context.
In a broader sense, discourse refers to sets atidad the ways to express them, to
underlying concepts, to a way to view the world. avhunderstood in this sense,
discourse includes pieces of text or talk whicleetffand are affected by the social
context which they belong to as well as the idealsiril the text or talk. (Schrader
2002: 106; Phillips & Di Domenico 2009: 550.)

As with discourse, there are several approachest@ldiscourse analysis. According to
Van Dijk (1991: 111) the main interest of discoulmaalysts is meaning. A more
common view, shared by several writers, is thatalisse analysis is the study of how
language constitutes reality (for instance Cook30aR7; Hirsjarvi et al. 2007: 220 or
Phillips & Di Domenico 2009: 549-551). AccordingHrsjarvi, Remes and Sajavaara
(2007: 220) this view originates from the Frenchlqdophy and the research of
Michael Foucault especially. Whether discourse yammalalso aims to display social
phenomena seems to be debatable. Cook (2003: &2%)tkis as a part of discourse
analysis whereas Phillips and Di Domenico (2009:)5&rite that it does not focus on

how language reveals reality, nor is interesteahimerstand or interpret it.

Another central aspect of discourse analysis istt@mination of the contexts and the
cultural influences that impact the language in 0$e context has an influence on the

language but the language also affects the confdxs two-way relationship is the
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subject of discourse analysis. (Stubbs 1983: 1; My 1991: 5, 7; Phillips & Di
Domenico 2009: 550-551.) According to Cook (20012®@03: 127) through the study
of context discourse analysts strive to reveal wgiaes discourse coherence, what
makes it meaningful and unified. The coherenceftsnofound in the organization of
language above the sentence or clause. Discouatgsmntherefore often studies larger
linguistic units such as written texts or convewsa. (Stubbs 1983: 1.) In this study
discourse analysis is seen similar to the idea€awk: discourse analysis is used to
study how language constitutes and portrays realitg to examine the context of
language use.

Discourse analysis can be used for different pwpoand therefore different
perspectives can be distinguished based on whétleefocus is on the text or the
context and whether the analysis is more desceapincritical (see picture 1). However,
the perspectives — interpretive structuralism, iaait discourse analysis, critical
linguistic analysis and social linguistic analysisre not strict categories as instead of
clear boundaries the change from one perspectiamather is more gradual. (Phillips
& Di Domenico 2009: 552-553.) The study at handsfainder the social linguistic
perspective as the approach to be used is moremtescthan critical and focuses more

on the text than context.

Context
- 5 Critical
_nierprer;\. 3 discourse
structuralism analysis
Descriptive « » Critical
Social Critical
linguistic linguistic
analysis analysis
Text

Figure 1. Different approaches to discourse analysis (Pisik Di Domenico 2009:
552).
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As with content analysis, the challenge of disceuaralysis is that once the research
material has been collected, no standardized msthod analyzing the data are
available (Phillips & Di Domenico 2009: 560). Thtiee analysis phase can be time-
consuming (Hirsjarvi et al. 2007: 221). The reskaraterial for discourse analysis is
similar to content analysis and can include fornepke written texts of all kinds,
pictures, symbols and other artifacts as well askap data such as informal
conversation or highly institutionalized forms afk. The focus can be on the form or
on the thematic content of the units of analyd#cQarthy 1991: 5; Jensen 2002b: 248;
Phillips & Di Domenico 2009: 551.) However, accaorglito Hirsjarvi, Remes and
Sajavaara (2007: 221) the difference to contenlyaisais that with discourse analysis
the researcher does not need a large amount ofiatae the results obtained can be

significant even when the amount of data usediily famall.

1.3.3 Research method and the structure of theg stud

According to Jensen (2002a: 207) discourse analysisqualitative method to analyze
texts while content analysis is quantitative. lis tiesearch content analysis will be used
also qualitatively as the content will be examimed only through numbers but also
through descriptive approach. However, the deseeppart of the study uses both
gualitative content analysis and discourse analydise methods will be used side by
side throughout the research. Quantitative corgeatysis will be employed in order to
find out how many nationalities are portrayed an@ hmany languages are spoken in
the books. How different nationalities are desatibkend the context(s) in which
different languages are used is then studied thraligcourse analysis. Qualitative
content analysis will be used to examine the caltdifferences and problem situations
presented as well as the aspects of immigratioludied in the stories while discourse

analysis will be applied to study how the aspetismigration are portrayed.

The thesis is divided into five main chapters. Thst chapter is the introduction
chapter which includes research problem, an intbon to the material used in
research and the research method. Also previousiesticonducted in the field are

discussed in the first chapter. Introduction islowed by a literary review of the
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theoretical background of the research topic. Titezary review is divided into two
parts. The first part, that is the second chapteh® thesis, introduces the concepts of
multiculturalism and immigration as these are thairmthemes in the book series
Boarding House Onnela. Children’s literature andeeslly multicultural children’s
books are discussed in the second part which ighiné chapter of the thesis. The
analysis of the research material and the restiliseoresearch are presented in chapter
four. The final chapter includes conclusions andsfide other topics that need to be

discussed.
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2 MULTICULTURALISM

Although multiculturalism is often connected to lghtization and migration, it is not a
new phenomenon (Talib 2002: 37; Hakkarainen 2020).2As the Dictionary of Race,
Ethnicity and Culture (2003: 184) states, all hureacieties through times have been to
a certain extend multicultural as differences indgr, generation, and/or ethnic group
have always existed. In modern societies varyingswd life and lifestyles with hardly
anything in common exist side by side while alsbvactravelling has resulted in more
and more people being influenced by diverse cultexaeriences (Welsch 1999: 195;
Schaetti, Ramsey & Watanabe 2009: 128). Thus it lmarsaid that all people are
multicultural beings: everyone is influenced by mdhan one single culture and
operates in a variety of contexts (Cortés & Wilkin2009: 19; Baldock 2010: 30).

2.1 Different aspects of multiculturalism

The term multiculturalism is commonly used, yetfidiflt to define. Typically
multiculturalism is used to refer to the existerafeculturally different (minority)
groups within one society. In these situations tomcept describes the existing
circumstances. (Virta 2008: 43-44; Hakkarainen 2@R0.) Multiculturalism can also
be used as a normative concept when used in thextasf politics and strategies that
aim at securing equality and ethnic diversity. Thudticulturalism can be seen as a set
of approaches that attempt to incorporate immigramd ethnic minorities and enable
their participation in society. (Virta 2008: 43—Mertovec & Wessendorf 2010: 4.) In
the Dictionary of Race, Ethnicity and Culture (20A83-184) multiculturalism is
defined more broadly as the coexistence of diffecettural experiences within a group
— albeit it is being specified that the term is gyatly used with reference to those
societies in which originally independent groupwveéh@ome to cohabit for political,

economic or social reasons.

Although multiculturalism is typically connecteditomigration and ethnic groups, it is

not necessarily related to these. Multicultural istyc does not require the groups
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coexisting within the society to be different imntes of ethnicity or language spoken but
instead essential is that it is possible to distisig several separate cultures within a
society and that the differences are acknowledgetl edfect the way the society is
organized — whether the groups differ in terms thneity, religion or social
background does not matter. (Lepola 2000: 199-2@6, Jarvelda 2010: 37.) This,
however, is fairly broad view of multiculturalisms this research focuses on the
aspects of multiculturalism that derive from imnaigion, also here the discussion will

be limited to multiculturalism related to ethnicapd immigration.

According to Gopalakrishnan (2011: 22, 24) the afrmulticulturalism has been to
understand, accept and appreciate cultural difte®nand recognize cultures and
ethnicities that are not part of the majority.dthased in human rights movement that
strives to challenge traditional views and replaeelier uncivil and undemocratic
relations of hierarchy and exclusion. However, eglly in schools and media
multiculturalism is often oversimplified and seemyoas a celebration of ethnocultural
diversity. This approach is intended to encourageeas to acknowledge the array of
customs and traditions existing in a society busush ignores the problems caused by
economic and political inequality — problems wheannot be overcome by applauding
for cultural difference. (Kymolicka 2010: 33-34,-3B.) Therefore it is essential for a
multicultural society that different groups are m@oWwledged politically and also
members of minority groups are allowed to act érields of society (Talib 2002: 139;
Hirvonen 2010: 101). In order to enable this, salarstitutional initiatives have been
launched during the last decades, aiming for itgda promote equal opportunity and
eliminate barriers to full participation in societgllow unrestricted access to public
services as well as recognize cultural identitsriovec & Wessendorf 2010: 3-4).
Through these multiculturalism can been used aganmto achieve social justice and
equality (Hirvonen 2010: 101; Gopalakrishnan 2®2,:24).

When discussing multiculturalism, it needs to b@tkm mind that the concept is
controversial and often considered to be problemdthe problems are caused for
instance by a view that multiculturalism definedfatent cultures as uniform,

homogeneous communities that live side by side egmarate and restricted groups
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without interaction, thus reinforcing the barridsstween groups and furthering the
development of ghettos and decreasing interactonirdegration. (Welsch 1999: 196—
197; Rantonen & Savolainen 2010: 18.) In additior{ethnic) separatism, it has been
claimed that multiculturalism has led to a lackrdérest in social integration and hence
to social isolation. (Kymolicka 2010: 33-34; Vertav& Wessendorf 2010: 7.) These
challenges posed by multiculturalism should be woried openly and at the same
acknowledge the positive, enriching effects of multuralism (Talib 2002: 138-139).
According to Lepola (2000: 205) in ideal multicutili society ethnic groups both
preserve their own cultural traditions and adapthi culture of the host society. In
addition, multiculturalism requires that also theshsociety adapts and questions, re-
evaluates and changes the self evident truths ssqsses if needed. As cultural
encounters are not simple, there is always a pbgsibbf misunderstanding and
misinterpretation. Cultural conflicts, however, aret necessarily negative but instead
can offer an opportunity for valuable debate anstussion. (Talib 2002: 138-139;
Talib 2003: 28.)

Also to be considered is where and when multicalisim can exist or if it can exist at
all. Dudek (2011: 156) presents the ideas of SyaRlsh who has made a distinction
between boutique multiculturalism and strong multicralism in his 1997 article
“Boutique Multiculturalism, or Why Liberals Are lapable of Thinking about Hate
Speech.” Boutique multiculturalism accepts cultutifflerence only at a surface level —
including for instance food and festivals — andsiders the universal humanity to be
more influential for identity while strong multiduralism considers cultural difference
to be central for human identity. Fish argues tha not possible to accept cultural
differences at a deep level in extreme cases amsl mhulticulturalism cannot exist.
(Dudek 2011: 156.) Also Talib (2002: 140) has poedethe challenges that deep
ethical and moral questions pose for multicults@diety. She tackles these challenges
by suggesting a relativistic approach that woutflinee an understanding of the reasons
behind different cultural practices but not necasaccepting the practices, leading to
critical tolerance which would enable mutual untmrding and multiculturalism.
However, also Talib writes that truly multicultursbciety is not possible without true
tolerance. (Talib 2002: 141.)
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As the term multiculturalism is often seen to beddr and the concept controversial,
similar terms with more precise meanings have hgesad in literature to avoid the
problems associated with multiculturalism. For amste interculturalism and
transculturalism can be used either to replace icoltiiralism or together with it.
Shortly, interculturalism stresses close interactietween cultures yet sees cultures to
remain independent with distinct identities whilanisculturism emphasizes cultural
exchange, adoption of cultural influences and Hy/lmiltures. (Dictionary oRace,
Ethnicity and Culture 2003: 184; Hakkarainen 202t ; Rantonen & Savolainen 2010:
30-31.) Unlike multiculturalism that is claimed toew cultures as separate and
homogeneous transculturality approaches culturesni@sconnected, entangled and
inclusive, thus responding to the changed cultcoalditions where mixes, permeations
and networks have replaced the idea of detachedresl The new cultural forms pass
through traditional cultural boundaries and encosspseveral ways of life and cultures
while also emerging from one another. Transculityrainderstands the ability of these
modern cultural entities to link and undergo traoei and sees the entities forming
networks that overlap in some aspects while diffgrn others, hence providing a more
accurate picture of the current relations betwedtuies. (Welsch 1999: 197-205.)

In addition to interculturalism and transculturgliterm pluriculturalism or cultural
pluralism is often used as a synonym of multicalism referring “to a tolerant and
positive political and conceptual approach to thexistence of different ethnic groups
in the same society.” The two can also be diststged: in that case pluriculturalism is
viewed as a situation where cultural groups createeral cultural points of reference
through interaction — a mix of interculturalism andnsculturalism — whereas
multiculturalism separates cultural groups and mesuonly little interaction between
the groups (Dictionary oRace, Ethnicity and Culture 2003: 219). Throughths
research the terms multiculturalism and multicalt@are used. These terms were chosen
as they are most commonly used both in everydagcépend in literature. The
definition applied is: Multicultural society is adety in which culturally different
groups coexist, are acknowledged politically arehted equally. The aim is that the
groups are able to preserve their own culturaliticats as well as adapt to the host

society which also adapts where necessary. Thashgved through active interaction
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and cultural exchange. It is recognized that theedgart of the definition describes
transculturality, and thus the definition is a canabon of multiculturalism and
transculturality as this best serves the resedrhbb. term that will mainly be used is
multiculturalism, and transculturality will be usedhere necessary for clarity.

2.2 Immigration as a source of multiculturalism

During the last decades globalization and migrahiame molded European cities into
multicultural communities. However, it is often @amtten that Europe has been
receiving migrants for a long time, and for ins&@m&frican cultures were present in
Europe already during the Roman Empire. (Hakkarai@®10: 220; Rantonen &
Savolainen 2010: 11.) Also Finland is typicallyeditto have become multicultural quite
recently as the immigration has increased evenginaultural minorities that have
existed in Finland for centuries such as Swedigakipg Finns, Sami people, Romanis,
Jews, and Tatars are often mentioned when mulli@lism in Finland is being
discussed (Lepola 2000: 266; Jarvela 2010: 33).

In summary migration, whether within one countryflmm one country to another, is
defined as a permanent or semi-permanent changesmfence (Dictionary of Race,
Ethnicity and Culture 2003: 176). However, to fiaduitable definition for immigrant
or immigration is not as easy as might seem as grants are not a homogeneous
group of people. They come from different countreesd ethnic groups and have
different reasons for their immigration. Some migsamove to another country to work
and live there permanently, some work in a foreguantry for a while but do not at any
point plan to stay although typically the term ingnaint is used when referring to
people who do intent to settle in another countnyd long term. (Liebkind 1994: 10;
Talib 2002: 18.) A large amount of immigrants ae&ugees. Refugees migrate because
they have no choice not to — refugee is a persamis/seeking for asylum in a foreign
country. Refugees have had to escape their coohwyigin because of a serious threat
to their lives or freedom caused by natural cavaste, war or persecution due to

religion, social status or political opinion. (TaR002: 18; Dictionary of Race, Ethnicity
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and Culture 2003: 282.) To further classify immige generations are used. First
generation immigrants have migrated themselvesewdgicond generation immigrants
have been born in a country where they live butrtharents, or one parent, have
migrated. In practice, however, there is a greff¢m@ince if both parents are immigrants

or if one parent is native and one immigrant. (kied 1994: 10.)

Finland became an immigration country in 1981 wfoarthe first time in history more
people moved to Finland than left from Finland. Thange, however, began to show
only in the 1990s when the amount of immigrantpled. The increasing trend has
continued during the 2000s. (Latomaa 2010: 47.) filseimmigrants to Finland were
from Chile and Vietham in the 1970s. During the A9%he biggest immigration groups
were Somalis and Kurds and more recently immignagspecially from Russia and
Estonia has increased while foreign employees rstance for IT sector have been
recruited from India and China. Nevertheless, caegbdo other European countries
immigration to Finland is marginal and the amouhinomigrants is among the lowest
in Europe. (Jarveld 2010: 33; Rantonen 2010: 164.)

Migrating does not simply involve relocating busalreadjustment. Migrants might
need to learn a new language, understand new \a@ieatations, build up social
networks or acquire skills necessary to functionthe economy and labor market.
(Dictionary of Race, Ethnicity and Culture 2003:717The process of transformation
and adaptation is called acculturation. Although térm is a general term for cultural
change that happens within cultures when groupk diiferent cultural backgrounds
interact with and influence each other, it is todgpically used when discussing
immigration. Acculturation process can concern rdividual or a social group, for
example a family. In both cases individual differes affect the process and thus the
processes and outcomes vary from case to caséb @@02: 25; Dictionary of Race,
Ethnicity and Culture 2003: 1; Berry 2007: 69.)

As mentioned above, acculturation does not alwayppén the same way. Typical types
of acculturation are assimilation, adaptation (atipent), integration, marginalization

and separatism (isolation). In the context of ntigrg assimilation refers to the
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absorption of the values and cultural models ofdbminant (host) culture and rejecting
those of one’s native culture, leading to inclusiorthe host society. (Talib 2002: 25—
26; Dictionary of Race, Ethnicity and Culture 2003=20.) Assimilation is a one-way

process that aims at the disappearance of cultfifatences. It was formerly favored

view in immigration politics as it was consideredbe a natural way for immigrants to

adjust to their new environment. However, assinoiathas been criticized because it
tends to deny cultural differences and keep thenconity as homogenous as possible
by ensuring that the whole population shares theeshasic values. (Dictionary of

Race, Ethnicity and Culture 2003: 19; Rantonen &d&sanen 2010: 18.)

Adaptation, or adjustment, is a complex proceswhich both the immigrant and the
host society change in order to reduce conflict amdance well-being. As all societies
have to adapt to their environment and thus chaogstantly, adaptation is always a
bi-directional process. In an immigration conteiximight involve tension, resistance,
rejection and isolation from one or both sideshéligh adaptation is required from
both parties, it is sometimes seen as a strong &rassimilation leading to a negative
image and criticism. (Dictionary of Race, Ethnicaigd Culture 2003: 3—4.) Integration
is a form of acculturation that results in trangrokexistence of different cultures within
one society. It is a gradual process involving kb immigrants and the host society
who mutually compare and exchange values and befahvwnodels. (Dictionary of
Race, Ethnicity and Culture 2003: 151-152.) Acawgdito Talib (2002: 26) the
immigrants who have migrated voluntarily are mdstly to integrate their own values
with those of the host culture and are thus ableadbieve integration. However,
experience has shown that successful integrati@s dequire some adjustment to the
host culture in addition to respect of one’s cadturackground and values (Talib 2002:
26-27).

Adaptation to a new culture is not easy. AccordimgVatinheikki-Kokko (1997: 14)
immigrants tend to integrate into their own etheoenmunity instead of the host society
and only gradually find their place in the hostisbc As people react differently to
change, the adaptation process varies from pewsperson. The change is commonly

greater for those who come from a culture thaeiy ¥ar from the new, host culture. In
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the new environment immigrant needs to find hik&rown identity again. This can be
difficult as immigrants are easily seen and treaietply as representatives of a certain
nation and thus being foreign becomes the maingfashe’s identity. (Puusaari 1997:

21))

Often immigrants do not understand the new culteralironment well but are not
familiar with the old one anymore either. Livingtlween two cultures is typical
especially for second generation immigrants whohtnfgce problems when trying to
understand two cultures simultaneously even thdabgi do not necessarily have much
knowledge about the native culture of their parerits contrast first generation
immigrants, particularly parents who do not mantagéearn the language or cultural
models well enough to take actively part in theietyc tend to try to live as much as
possible exactly as they did in their native countwith the help of modern
communication networks they are able to follow leevs and events of their country of
origin in real time and thus manage to live in tagparate worlds at the same time.
(Talib 2002: 27-28.)

Adjustment to a new culture is a long process thlas place over time. The changes
that happen in an individual can be quite undenrandiehavioral shifts, such as a
different way of dressing or eating, or they can rhere problematic and cause
uncertainty, anxiety, and even depression. (Puud®2®7: 24; Berry 2007: 70-71.)
According to Talib (2002: 28-29) immigrants do nsually accept the new culture
entirely but instead develop their own version pfand as the ties to the past and
ancestors weaken, most start to pick the best trencultures they are experiencing
hence maximizing the benefits. (Talib 2002: 28-2Byrthermore, with time and
experience individuals develop cultural flexibilignd learn to adjust their behavior
according to the cultural context of the situaticausd thus become able to live
effectively in multiple cultures and use severalgaages at the same time, without
loosing their original cultural identity (Talib 28025; Thomas 2008: 43).
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2.3 The usability of stereotypes

Stereotype is a simple generalization about a gajupdividuals. It is not a personal
opinion but rather a shared perception which emsabi@se using the stereotype to
categorize members of a group and create expawsasiocording to which the group
can be treated. Stereotypes can also be defindzbleefs about characteristics of a
certain group and can describe either mental reptagons or real differences between
the groups — usually referred to as “us” and “tHeim.everyday usage stereotypes are
usually understood as negative attitudes towardsainesocial groups, and it is
recognized that they are irrationally based. (Leéito 2005: 63, 67—70.) Although
stereotype is often defined as generalization etiv® can also be separated from each
other. According to Gupta (2009: 150) generalizegiare fluid ideas that make trends
and patterns visible and adapt as new informatsoohtained while stereotypes are

fixed, unchangeable, and applied to an entire group

Even though most people recognize that stereotgpesinaccurate and misleading,
stereotypes are still used. When meeting new pempfacing new situations, there is
usually uncertainty in the air that needs to beuced in order to cope with the
unknown. For this existing knowledge, such as stgpes, is used. The less is known
about the new people, their culture, or the genstahtion, the more stereotypes are
used to produce expectations which help preparthésituation and possible surprises.
Stereotypes also help manage and understand comgddiky by simplifying social
information. (Lehtonen 2005: 63, 66; Gupta 20089.1

Typical of stereotyping is the claim that an inigpdmembers of the same social group
as one) and an out-group (members of other soomalpgthan which one belongs to)

posses different qualities. Out-groups are seem@® homogeneous than one’s in-
group and the members of the out-group are thotoghéve less desirable features than
the members of the in-group. When stereotypes conceuntries or nations, they

appear as distinctive characteristics assigneddouatry or a nation and/or its people
by outsiders. A country or a nation is seen asndityehat has personality, feelings and

certainways of reacting in different situations. Physiaapects, such as typical outfit,
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as well as personality and behavior are assumdx tshared by the members of this

entity, and form the image that becomes the stgpedh the minds of those outside the
entity. (Lehtonen 2005: 62.)



29
3 CHILDREN'S LITERATURE

It can be said that literature is something writtdowever, then one would not regard
oral literature — for example recitation, theatoe,song lyrics — as literature. More

important than the format is the stability of theim or group of words. For a text to be
considered as literature it should be somehow bedde book, a poem, an audio tape,
a digital file, or a memory trace can all be useteramples of literature. Also public

availability can be a requirement for a piece tocbasidered literature. (Korhonen

2001: 22.)

Children’s literature is literature that is read dayto children while also being written
and published for them (see for example Hellsin@91919; Clark 2011: 14;
Gopalakrishnan 2011: 3-4). Which one of these dspiscthe defining element is
debatable. Some scholars have argued that anydedtby or to a child should be
labeled as children’s literature while others fé®t the intention — that the text is
written and published for children — is an esséipizait of the definition. Some feel that
also children’s age should be considered and lomildren’s literature to those books
that are read by children under about age fift€élark 2011: 14; Gopalakrishnan 2011:
4; Hunt 2011: 42.) Anyway, it is clear that childi® literature is not easily defined and
it is not agreed on whether books written origynéir adults but adopted by children —
such as Robinson Crusoe (Defoe 1719) — or bookkateal by a publisher for children
even though not written for them should be includechildren’s literature or not.
(Clark 2011: 14-15; Gopalakrishnan 2011: 4.)

Youth, or young adult, literature can, if needed,separated from children’s literature
and is usually defined as literature meant for gppaople the same way as children’s
literature is for children without identifying a esgific age group. Youth literature can
also refer to literature favored by the youth osame cases to literature that has been
written by young adults. (Mehtonen 2001: 51.) Imliidn the term can be associated
with books published and marketed for young adutid with books that focus on lives

of young protagonists since especially in Finlasdaeell as in Sweden the age of the
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protagonists has been an integral part of the iieinboth for scholars and publishers
(Réattya 2003b: 173, 180).

3.1 Reading and child readers

Reading is thought to be a profound, individual exignce; a lonely pleasure that
allows one to explore the world, to discover hirhagld even become someone else for
a while. (Cullingford 1998: 3, 8; Lukens 2007: xbeople, regardless of age, read to
pass time, to understand, to be entertained, twb¥orted, to get a coherent picture of
the real world, and to be reminded of the sharaddmexperience (Cullingford 1998:
2-3, 12). When it comes to books both adults antilreim desire action, incidents,
questions and answers, and glimpses of happy amalppy outcomes because through
these they get a sense of structure and wholernasaddition books offer an
interpretation of the world and a meaning as wsllhalp an individual accept the
circumstances and understand the complexitiesf@f (Cullingford 1998: 9; Lukens
2007: 99.)

Reading is an interactive process in which bothtéhe and the reader are involved.
While previously the author and especially the t@gte thought to have the dominant
role, the focus has more recently turned towaré@sréader who is seen as an active
interpreter, adding his or her own personal baakggaonto the process. However, even
with the controlling position considered to be wilie reader, it can be argued that the
individual reactions to the text are dictated tonsoextent by the text. Each reader is
different, has his or her own interests and corg;eand thus takes something different
from the text but the text still gives its own igisi, enabling the individual
interpretations by the reader. The reader is dwntire control only when he or she
chooses to read or not, to believe the text octéje(Cullingford 1998: 4, 7-10, 28.)

Reading can be an essential part of childhoodl, 8l most children, reading causes
mixed feelings due to the early challenge of intetipg the letters into sound, and they
prefer to read undemanding, repetitive, and famtkts, usually seeking books that
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reflect their own experiences. Children could dsccalled restless readers: if a story is
not satisfying they might interpret the text asytl@sh and become easily bored if the
book does not meet their expectations. (Cullingft®d8: 3, 9, 11-13; Nieminen 20009:
292.) However, on the positive side, children teadbe more open than adults to
experimenting with a variety of literary forms aack willing to read everything from

poetry and folktales to adventure and fantasy (hek&007: 9).

Often children read a lot but the texts they redmaore or less of the same kind. This
makes it difficult to know whether the books reflehildren’s taste or form it. Children
prefer to read books that are familiar and popwdasy to read and in fashion which is
quite often in contrast with what adults, for insta teachers, would like them to read.
Thus children learn, at an early age, to sepamatsetbooks that they want to read from
those that they should read. They begin to appreauftionally and intellectually more
demanding books as unrewarding and unnecessaryngeandd tend to associate those
with school. (Cullingford 1998: 3, 190.)

Despite the fact that children have clear taste=sy aire rarely consulted. Instead adults
discover the favorites of children indirectly, blgserving which books children like to
read and re-read. (Cullingford 1998: 53-54.) Sorhaliss, however, have been
conducted and though generalization is difficultne tendencies are recognizable. For
example before age 9 there are no significant rdiffees in reading preferences between
boys and girls but after this, between ages 101landlifferences are substantial. While
both like to read mystery, other types of literatdo not appeal to both girls and boys:
girls like to read fantasy and animal stories all agestories about people whereas boys
prefer action, adventure and sport stories. Fongaeaders also other characteristics of
a book than the topic may matter. For example sbodks with short chapters,
illustrations, episodic, easily followed plots amdew main characters as well as books
based on television or movies are intriguing ang mgpact on the reading choices of
children. (Lynch-Brown & Tomlinson 2008: 25.)
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3.2 Viewpoints on literature

The concept of literature is a product of westdrimking and can be viewed from

several different standpoints. Literature can bensas belonging to the sphere of
imagination to a point that some have considerkfictibnal text to be literature and all

literature to be fictional. However, the normal wdehe term includes also nonfiction.

Others see it as something scientific that is usestudy the social reality and convey
information. Still, the most central matter is tileraction between the text and the
reader — the experience brought about by literaf@honen 2001: 12, 16-18.)

When approaching literature, people are aware teatain conventions exist. For
instance it is known that literature depicts eitlietional or real world and can
sometimes take liberties both with cognitive andrah@bligations. (Korhonen 2001:
19.) According to Cook (2003: 61) literature remms the values of the society which
it stems from but it also often criticizes thosesavalues. Literature is part of the social
practice, and therefore texts are always tied ®ttime and place where they were
produced. For example the Finnish classiknown Soldieby Vaind Linna is not read
and interpreted the same way today as it was whemas first published in 1945. The
changed historical situation, the movie and theadaptations as well as the
transformation of the lines into well-known phrasdlsaffect the current reading of the
novel. (Keskinen 2001: 100; Korhonen 2001: 11.)

Literary research can be divided into three sestibfistory of literature focuses, as the
name suggests, on history, literary theory stutyipes or genres of literature as well as
textualism, and textual analysis, which includetenpretation, criticism and reading,

refers to the study of single books or texts andhef writings of a certain author.

However, none of these can function in isolatiod aaed the others to form the whole.
In addition to these, also the non-academic disonssf literature that occurs daily

among those who read, write and publish booksars gf literary research. (Korhonen

2001: 24, 32-33.)
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3.2.1 Central concepts of literary studies

Three concepts are central when literature and $aok discussed: text, narrative, and
story. The first one, text, is simply a medium usedransfer, or communicate, the
narrative from a sender to the recipient. It can foe example oral or written
representation. (lkonen 2001: 186.) Narrative aondysare often used as synonyms in
everyday speech but in the theory of narrativeg #re separate concepts: narrative can
be defined as a description of at least two evetiigch are not prerequisites of each
other while story is the more concrete chain ofnéveor content of the narrative
(Chatman 1978: 19; Ikonen 2001: 184-185). Accordmg hatman (1978: 19, 146),
who present a structuralist view of narrative, ative is a structure formed by story and
discourse: story comprises of events and existémas,is characters and setting, while
discourse is the expression — the means by whiledhtent is expressed. Although the
elements of a narrative, that is events and existere individual and discrete, the
events are typically related or follow each othagidally which creates a feeling of
continuity and differentiates narrative from aaggion of a random group of events.
Thus narrative can be viewed as an entity or a etibht communicates a story.
(Chatman 1978: 21, 31; Ikonen 2001: 185). The qoinoka plot is close to the concept
of a story. Story can be approached simply as andhogy that tells what happened
next. Plot organizes the chain of events into assakhantity and tells why the events
happened as well as structures meanings and diteetsactivity towards a goal.
However, the presentation of events is not necigsiaear but can vary as for example
in flashbacks. (Chatman 1978: 20, 43; Ikonen 208%-185, 195.)

Theme is the central idea of a text that expresdest the text is about. It can be
presented through an abstract concept and therrbaddo interpret the text in order to
grasp the theme. The construction of the themerakpen the reader and his or her
background, and consequently several themes cadidbaguished from one text.
Similarly to the theme, the subject answers thestjoies of what the text is about; what
the text narrates. However, subject is more coadhatn theme and can be expressed by

one noun describing for instance people, placesyents. It is the objective content of
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the text that is presented clearly and can be ttewgithout interpretation. (Suomela
2001: 141-144, 150-151.)

Characters are traditionally defined as peoplerdsest in literature. This is of course a
controversial definition since the characters amé always human beings or remind
human beings only partially. Characters especiallychildren’s literature can, in
addition to people, be animals or fantasy figu@fen these are still representations of
human beings as they think and act like human kei(i§akela-Puumala 2001: 241;
Lassén-Seger 2009: 34.) The characters are commmanioth whom the reader
experiences the story. It was previously thought thildren automatically imitate and
identify with the characters of the books they read therefore the behavior of the
characters was crucial. However, nowadays it igebedtl that children do not copy the
characters but instead control their own versiomd give a personal meaning to the
characters. (Cullingford 1998: 6, 20.) It is alssiéved that identification is based more
on the events than the characters. When chardatsrsimilar situations as children do
in their own lives, children get a chance to rdfldmeir own experiences and can,
through stories, gain a better understanding ottreplex situations they encounter in
the real world. (Cullingford 1998: 20; Gopalakrigin2011: 112.)

Typical characters in children’s books are livingd and humanized animals. Also real
animals are often present, usually as a closedrana child protagonist. A common
animal representing a human child is monkey whaosmal features are mixed with
human characteristics: monkey characters mightifiiiie jungle but have houses, are
able to speak, and wear clothes. The most oftexd gsychological explanation for
animal characters is that the animal characterdlenehildren at same time to
empathize with and distance themselves from the tiemally sensitive matters
presented in the books. It has also been claimegtdntioral lecturing is more acceptable
if done in a picture book in which characters anémal representations of human
beings than otherwise. (Lassén-Seger 2009: 2B 3B,
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3.2.2 Popular literature

The purpose of popular literature is to entert&snréaders; it provides an escape from
the emotional and intellectual struggles and isaootaminated with anything profound
to say. The style and structure of popular boolssngle and the problems faced by the
characters are overcome easily leading to booksatfganot burdened with too much
reality. Popular books are hence an easy and um#nta reading that bring
excitement and action to the everyday. The wrgesimply aiming to create a world
that will distract the reader as easily as possdné to please, thrill or shock the reader.
(Cullingford 1998: 2, 18-19, 21, 36, 186.)

Popular literature reflects the interests of itsders and provides an insight into their
desires. The books are popular because they respahd tastes of their readers instead
of trying to influence or change them, and henderajuick gratification. They do not
try to fulfill each individual attempt to make sensf the world but focus on concerns
that are common to the audience and comfort by gioma happy ending. Popular
books, however, also emphasize the need that dgrséscertain type of entertainment.
They provide an easy escape from the everydaylbaoitiadicate that there is something
that the audience wants to escape from. They tdflgcdo not confront the issues that
complicate the real life of the readers but entertsy offering an alternative of not
thinking the troublesome reality. (Cullingford 1928 15, 24, 148, 187-188.)

3.3 Children’s literature

Much like popular literature discussed above, atbddren’s literature reflects the
experiences of its readers and covers issues liildren may face, and thus identify
with, in their real lives (Gopalakrishnan 2011: p4Mowever, children’s and young
adult literature differs from most other literargtegories because it is defined by its
audience, not by authorship or genre (Hunt 2011 M8tin 2011: 9). Children’s books
are often written, and also bought, by adults foitdcen, and in no other literature

category is the intended audience as thoroughhjudgd from the production as in
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children’s literature (Lassén-Seger 2009: 32; CROk1: 15). However, for example in
Finland also children and young people have writiienature for their age group to a
point that it can be said to be a special featurehidren’s and youth literature
(Grunthal 2003: 256).

In children’s literature the decisions about ther&ture and its availability are made by
adults, and therefore the nature and content ¢drefm’'s and young adult books depend
largely on how adults see children and childhooals@én-Seger 2009: 34; Clark 2011:
15). According to Lassén-Seger (2009: 34) critiagehfor the past decades argued that
children’s literature expresses a nostalgic andessed view of childhood and is thus a
means of power for adults. Also Parsons (2011: IaHows this view: he sees that
children’s literature reinforces the values of thdture in which it was produced and
which is governed by adults. Children’s books, colied by adults, affect how children
are perceived today which in turn affects how aleitdare in the future. However, both
the concept of children and the concept of childhobange with time, place, gender,
and observer, and hence neither childhood nor remld literature is a stable construct.
(Hunt 2011: 43.)

Hunt (2011: 43) has suggested that historical ol literature could be distinguished
from contemporary children’s literature as the id@ézhildhood has changed and thus
the books written and published for children fostance two hundred years ago may
seem remote from the current trends. Children’skbaeflect children’s experiences,
both positive and negative. The experiences caseben the past, present, or future as
long as they are still relevant to the present-ctaldren. As the experiences change, so
do the topics which nowadays include almost evamgthalso those topics that were
previously considered unsuitable for children. (tly#Brown & Tomlinson 2008: 4;
Gopalakrishnan 2011: 3.) This has caused the boyrmween children’s literature
and the texts written for adults to become bluri@do the literature that crosses from
adult to child or child to adult audiences influeadhis, and especially Harry Potter
books by J. K. Rowling have resulted the phenomeadie more apparent than before.

As the boundaries become more blurred, it can éeeargued that it is not necessary to
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distinguish children’s literature from other typekliterature at all anymore. (Beckett
2011: 58; Gopalakrishnan 2011: 4.)

Nevertheless, children’s literature is still img@ort as it is a means to promote reading
and literacy. Reading aloud to children helps thmgin to grasp the language as well
as later increases children’s vocabulary. (Gopahkan 2011: xiii; 49.) In addition
children’s books can stimulate creativity by offeyia rich material of not only words
but also images and rhythms (Kareland 2009: 82)at¢hildren read and what is read
to them leaves an impression and affects the vadmesattitudes of children. Since
children are enthusiastic and curious readersetivdtuences can be deep and long
lasting. At its best literature can help childrexdayoung adults to overcome difficult
situations such as family troubles, violence an€jyglice. Unfortunately it can also
present negative images and stereotypes and hencsh wmne’s self-respect.
(Cullingford 1998: 77; Gopalakrishnan 2011: 1013.)1

3.3.1 Young adult literature

Specific literature for young adults emerged whéerdture began to focus on
individuality and self, growth, and developmentt@zgl of actionThe Catcher in the
Rye(1951) by J. D. Salinger is often mentioned asfitisé young adult novel, together
with The Lord of the Flieg1954) by William Golding though both were origdiya
published as books for adults. The first Finnislung adult bookPriska by Merja
Otava, was published in 1959. While in childrena®ks the unchangeable idyll is the
norm, youth books centre around the changing itlemtnd identity crises. (Rattya
2003a: 99; Rattya 2003b: 171-173.) Youth literatassists its readers on their path
towards adulthood. Books offer positive role modatsl illustrate the diversity of the
values, ethical norms and moral standards of thelemmo society either openly or
latently. The style of writing is often racy andnhorous as the books try to imitate the
youth culture through the stylistic means. (Heidtalttunen 2003c: 68-70.)

Modern young adult literature discusses currentigiss and it is thought that both

children’s and youth literature reflect the changesurring in society quicker than
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adult literature. Also topics that are elsewhenestidered taboos have traditionally been
present in youth literature. (Heikkila-HalttunenRattya 2003: 5, 7.) Since the 1960s
common topics of young adult books have been rebslladolescents, identity issues,
conflicts between home and school, friends, gargshbies, and dating. Urban
surroundings and use of slang have also been typicee the early days of youth
literature. (Heikkila-Halttunen 2003c: 68; Ratty®03a: 98; Kareland 2009: 76.)
Furthermore, in Finland several classics of woitketdture, such as novels by Jonathan
Swift and Migues de Cervantes Saavedra, are indludgouth literature as they were
first published as adaptations for youth and thesame labeled as youth literature.
(Mehtonen 2001: 51.)

As the youth culture and books for young adultsehavolved, forbidden topics have
diminished. (Heikkila-Halttunen & Rattya 2003: BApre recently the range of topics
and the problems covered in youth literature haigemed to include nuclear family,
grandparents, motherhood, and relationships as aslhlienation, sexual identity,
suicides, rapes, and abortions. Especially ther latentioned are typical in North
American youth literature but can also be foundEwropean young adult novels.
(Griinn 2003: 287; Rattya 2003b: 172.) In additioavg social problems such as drugs
have lately appeared in youth literature even thoitghas not focused on social
problems or politics since the 1970s. Ideologiaasiions are represented by the re-

appearance of religiousness. (Grinn 2003: 293.)

Along the topics also the characters presented lchemged. According to Rattya
(2003a: 100) the protagonists of the youth noveth® 1990s and the early 2tentury
have matured and become adults instead of teenagemnsthough the audience of youth
literature seems to be becoming younger and yourmgssther visible trend is that
realistic young adult literature is losing its reesito fantasy literature. Young readers
switch from children’s literature to fantasy ana/fgears later to adult literature without
venturing into the realms of youth literature intioeen. These tendencies require
attention both from publishers and writers who cdngnore the fact that reading habits
of the youth have changed notably during the fiestrs of 21 century and most likely
will continue changing also in the future. (HeikkiHalttunen 2003c: 69.)
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3.3.2 Aims and objectives of children’s literature

Throughout history children’s literature has beepmosed to both educate and entertain
children albeit the emphasis has been on transigithowledge (Cullingford 1998:
135; Ewers 2009: 73). It has been said that bobksild familiarize young children
with words, concepts, sounds, and rhythms whileolder children they should teach
about history and science as well as offer inforomaabout different cultures, the
functions of society and processes of socializat©hildren’s literature should also
promote work ethics and good manners and trairdi@nls senses: the eyesight, the
sense of hearing, and the skill of observationlléigy 1999: 42, 49; Ewers 2009: 71.)
In addition to these children’s books should beye@sread, interesting, clear and
simple yet at the same time artistic and well-wnttexciting without being scary, and
suitable reading for readers of various ages —epabfy both for children and adults
who share the same interests — though at the samaeimed at a certain age group. In
general these are all valid requirements but asyeesn be concluded, it is hardly
possible to fulfill all of these simultaneouslyane book. It is also recognized that the
characteristics of a good children’s book changeatwvas once considered to be good
reading for children, might not be seen that waato (Hellsing 1999: 49, 51, 56.)

As Ewers (2009: 65, 70, 73) points out, the mostalnle educational object of
children’s books has been, and possibly still asptepare children for reality. Thus
literature should describe the world and human idelistically, not idealize it. The
books should have experience instead of moral iptgeas a basis for depicting human
beings, customs, and specific conditions of lifd amoid stereotypic models in order to
offer children a chance to develop a nonstereotypeev for instance of identities,
family structures and gender roles in society. (Bw&D09: 70; Gopalakrishnan 2011:
113.) When books introduce children to differefedtyles and require them to view
situations from other perspectives than their oam|dren gain a capacity to think
divergently and empathize. Thus they learn to apare and understand other people
and develop a sense of social justice that is megtded in the world today. (Lynch-
Brown & Tomlinson 2008: 5-6.)
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Besides educational purposes books should alsodmdigiren understand themselves,
offer a sense of life’'s unity and meaning, and sissn observing the world.
Furthermore, stories develop child’s imagination @hrough description of different
eras and settings offer experiences not possildaitoin one’s own life. (Lukens 2007:
4-8; Lynch-Brown & Tomlinson 2008: 74.) However,ja@ment is still the most
significant personal benefit received through goedtertaining books. Adults who
enjoy reading often have had positive reading egpees as children, and their
example also encourages children to become actiaders as the reading habits of
adults influence substantially on how children aggeh books. (Cullingford 1998: 191;
Lynch-Brown & Tomlinson 2008: 5.)

3.4 History of children’s literature

The oldest medium for sharing literature is stdliytg. For thousands of years before
writing was invented oral literature flourished,daaven after printed books became
available the tradition of oral literature contiduéo exist alongside with written
literature (Ihonen 2003: 13; Lynch-Brown & Tomlims@008: 280.) However, early
literature consisting for instance of ballads, fatdes, and mystery plays was not
created for an adult or child audience but for bathd also after the rise of specific
children’s literature in the #Bcentury it was long thought that only literaturetable
for all audiences should be published as it wasraed that all literature would be read

aloud with the entire family present (Clark 2016).1

3.4.1 The rise of children’s literature

Children’s literature reflects the historical tirperiod in which it was published and
especially the idea of child and childhood of timeet During the late Middle Ages, the
16" and the 1% century, literature for children was mainly didactlphabet-books,

other school books, and behavior guides, usualti wioralistic and religious tones.
(Gopalakrishnan 2011: 5-6; Sanchez-Eppler 2011) 3Vhen the perception of

childhood and attitude on children started to clearadso children’s books started to
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develop. The first known publisher of children’solke was John Newbury’s publishing
house that publishelittle Goody Two Shoeand A Little Pretty Pocket Bookn the
1740s. AlsoGulliver's Travelsby Jonathan Swift, nowadays often associated with
children’s literature, was first published in th&"icentury, in 1726. It, however, was
not originally children’s book and has usually bebanged quite drastically in order to
make it suitable reading for children. (Stallcup2087-88; Gopalakrishnan 2011: 6;
Sanchez-Eppler 2011: 37.)

According to Gopalakrishnan (2011: 6) discoverynefv lands and cultures in the™38
and 19" centuries caused travel and adventure topics ¢corbe common in literature.
In Europe the Grimm brothers collected and wrétémms’ Fairy Talesin the 14’
century, and in the USAhe Adventures of Tom Sawyeras published in 1876 and
Adventures of Huckleberry Finn 1884, both by Mark Twain. These were originally
seen as equivalent books but durind"2&ntury Tom Sawyertransformed into a
children’s book whileHuckleberry Finnis now known as the great American novel.
(Clark 2011: 16; Gopalakrishnan 2011: 6.) Also cadion and schools became a
central theme in children’s books in the™&entury, and they continue to be popular
topics today (Gruner 2011: 73). In addition to dfeh’s books, also magazines for
children formed in the ¥ century giving many writers and illustrators a e to
display their talents through stories about faradeyds, adventure, and discovery
though also folk tales and historical fiction wemmmon (Gopalakrishnan 2011: 6).

At the turn of the century publishing for childreleveloped rapidly, and the first
Golden Age of children’s literature, during whiclagsic stories such aalice in
Wonderland(1865), Peter Pan(1911), andWinnie-the-Pooh(1926) were published,
was in progress (Bradford 2011: 178; Sorby 201): Biénce by the early Jcentury
children’s literature had become an important miared the separation of children’s
literature from that targeted at adults was evidemtuch to the disadvantage of the first
mentioned as adults stopped reading books aimethildren and only books for an
adults audience came to be respected by acaderiliesci(Cullingford 1998: 55; Clark
2011: 16; Kidd 2011: 56). Despite the low statustiry the 28 century children’s

literature developed into a full field of its owimstead of relying solely on traditional
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literature such as folk and fairy tales, distinenges such as realistic fiction, modern
fantasy, and poetry formed, and children’s literatlbecame to be as it is today.
(Gopalakrishan 2011: 7.)

3.4.2 The early years of children’s literature inl&nd

During the 18 century very few children’s books were publishedFinland. The
literacy rate was low, and those who could readd r&erman, French, English, and
Swedish children’s literature. The™@entury, and especially the start of public school
system in the 1860s, brought a change. Childrgyaéo be appreciated, the society
was willing to invest in them, and it became momnmon to publish books for
children. Finnish children’s and youth literaturevdloped around mid-century when
the number of both original works and translatibesng published increased notably.
(Ihonen 2003: 13-15, 19.) Most of this literaturaswiction. Folk and fairy tales were
common in the 1840s and 1850s when for instanes taf H. C. Andersen and Grimm
brothers were translated. In addition some childrplays and poetry were published,
and in the 1870s also picture books became availabltechnology advanced, and

picture books became affordable. (Ihonen 2003: 28-1

From the early years of Finnish children’s literatactive translating from German and
English was greatly supporting the domestic prddact and especially English

children’s literature has had a significant impawtthe Finnish children’s books. Also
Swedish children’s literature was being translatetb Finnish, and occasionally

translations into Finnish were made through Swedidbwever, Finnish children’s

literature was rarely translated into Swedish. (tdl&h2003: 38; Ihonen 2003: 16.) Once
Finnish children’s and young adult literature wasablished, it developed further in
phase with other European literature. Particular Fmnish children’s literature was

though that it progressed alongside the literatime adults while elsewhere its

development was behind that of adult literatureorfilen 2003: 15.)

Ihonen (2003: 19) points out that the Swedish céilts literature in Finland was
mainly relying on Zacharias Topelius and originakeflish production. Topelius’
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collection of fairly tales and other texts writtéor children was published in eight
volumes: in Swedish in 1865-1896 and translations Finnish in 1874-1905. These
books made Topelius children’s favorite writer fp@sition later achieved in Finland
only by Tove Jansson, the author of popular Moobwiaks. Topelius is the author who
raised children’s literature in Finland to an imt&tional level and influenced greatly the
stabilizing of Finnish-Swedish children’s literagurAlso the general appreciation of
children’s literature in the end of the™@entury can be attributed to Topelius and his
literary achievements. (Lehtonen 2003: 20; Orlo0320 47.)

3.4.3 Finnish children’s literature in the™6entury

The beginning of the Z0century witnessed changes in the Finnish childrearid
young adult literature. The amount of books puldéhincreased and the quality
improved. The central country for children’s litene was England where fantasy and
nonsense books were thriving. In Finland, howefatasy was avoided and traditional
fairy tales were considered to be the most suithtdeature for children. The Finnish-
Swedish children’s literature evolved quite diffeitg from the Finnish literature. It
included fantasy and nonsense stories alreadyenl®?0s although the most active
period of publishing was in the 1930s and 1940aniBh-Swedish children’s books
were influenced by the legacy of Topelius and hetnaditional fairy tales were the
most popular books, but also Finnish-Swedish masiernand foreign, especially
Anglo-Saxon children’s literature had an impactebhcan be seen in the rise of fantasy
and nonsense. (Huhtala 2003: 38; Orlov 2003a: #1®vQ003b: 179.)

According to Hakala (2003: 74) children’s and yowadylt literature started to diverge
from each other between the First and Second W&idd when the demand for youth
literature increased. Finnish young adult literaturas stabilized by Anni Swan whose
collected works were published in 1914-1949. Bdoksyoung adults were originally
meant for middle and upper class readers who had to read and thus depicted
realistically the life of those classes at thateinNoteworthy is that foreigners and
people representing other than white races were &ep distance, and hence the youth

books of the 1920s and 1930s are undeniably raststs viewed from the present day
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perspective. (Hakala 2003: 74, 76; Kivilaakso 20088.) While Finnish youth
literature gained a stable status during the egelyrs of the 20 century, Finnish-
Swedish youth literature did not succeed as welvds not innovative like Finnish-
Swedish fairy tales, and thus the quality detetémtaluring the first decades of thé"20
century. After the 1940s the genre vanished almasipletely. (Orlov 2003a: 57.)

1940s on the whole was not particularly encouragimg for literature. World War |l
eroded the quality of books, it was easy to gekbguublished, and many writers wrote
only temporarily. After the war the situation impeal although war itself was not a
popular topic during the last years of the 1940sdaring the 1950s. (Heikkila-
Halttunen 2003a: 166—167; Rajalin 2003: 158.) Titet Moomin book Smatrollen och
den stora 6versvamninggmhe Moomins and the Great Flood] by Tove Janss@s
published in 1945. After this the Swedish childeediterature was unquestionable
controlled by the Moomins. On the Finnish side,ryfatales had been strongly
influenced by folktales and the writings of Topsliout in the 1950s this changed as the
British fantasy found its way into the Finnish cinén’s and youth literature. (Huhtala
2003: 38; Orlov 2003b: 179.) In the 1950s authoeyewmotivated to write good,
quality literature for children and youth. Howevdre field of entertainment began to
change, and the emergence of comics, movies, agatueally television affected the
position of literature. (Heikkila-Halttunen 2003667-168, 172; Rattya 2003c: 268.)

Realism became the predominant trend in the chmigrand youth literature in the
1960s. For instance realistic descriptions of wareapublished in the 1960s though the
broader war descriptions did not appear until the & the 1970s. (Heikkila-Halttunen
2003b: 216; Rajalin 2003: 160.) Also anti-war chelds and youth books were
published but otherwise especially youth literatstreve to be non-political. (Heikkila-
Halttunen 2003b: 221; Rajalin 2003: 160.) In chells fairy tales normal children
became the most common characters instead of witeivd elves, and princesses, and
pollution of the environment became a central themehildren’s books (Heikkila-
Halttunen 2003b: 228).
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The books for young adults of the 1960s and 197€® \strict representatives of their

era, and thus no new classics that would havedafste generations were written.
(Heikkila-Halttunen 2003b: 218, 232.) A common tleemas the migration from the
Finnish countryside to the cities. With the urbanieun, the safe atmosphere of the
1960s changed to a rougher one in the 1970s, atiginigy violence and mental

problems became more common topics causing thegyadult literature to become
more serious than before. (Heikkila-Halttunen 200&26; Rattya 2003b: 177.) During
the 1980s the realistic description and focus owblems were replaced by
postmodernism, speculations of identity, and thgeligpment of self-image while

1990s introduced books that do not follow the raeaniform moral standards. (Grinn
2003: 285, 288, 292).

Both children’s and youth literature gained newpees during the 1970s and 1980s
when especially the quality requirements were dpéed. The public discussion was
successful, and the first state awards of childrenilture in Finland were given in
1986. However, the recession in the beginning ef 1B90s affected also children’s
literature: several publishing houses of childrditerature were closed and the public
discussion was scarce. Most recent worry in tHd fias been the decrease in literacy as
reading is being replaced by other leisure timavitiels requiring more time and
devotion and thus reducing the time spent, andlabai for, reading. (Havaste 2003:
144-146.)

3.5 Multicultural literature

Early children’s literature did not include stori@sout minority groups. For instance in
the United States the first stories introducingeotbultures than the dominant white
culture appeared in the early part of the" 2entury as a response to extreme
stereotyping and misrepresentations and presenfegh dhe African American
community which thus cleared the way for other u@s. (Gopalakrishnan 2011: 34.)
However, according to Lynch-Brown & Tomlinson (200&4), regional stories and

stories about children of minorities did not emeirgéarger amounts until in the 1940s,
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and only during the 1960s and 1970s books writtemminorities started to achieve

national recognition.

Today it is thought that literature for childrenositd reflect all children’s experiences,
and thus the books should depict the diversitygmes modern society. When books
do show different sociocultural experiences andkgaminds, they are part of
multicultural literature. (Gopalakrishnan 2011: Bjhough multicultural literature can
be defined in various ways, it is often definedigsature that considers those groups
that have previously been underrepresented or loadosved and disregarded by
dominant, typically Euro-American, culture, or masenply put, tells about diverse
populations and includes different perspectiveqiddehis definition includes all racial,
ethnic, language, and religious minorities as wasllsexual minorities, different social
classes, and people with disabilities. (Lynch-Bro&nTomlinson 2008: 215-216;
Gopalakrishnan 2011: 5, 29.) However, this resedociises on ethnic groups and
immigration and thus the approach to multicultii@rature in this chapter does not

include all sociocultural aspects but rather thitbs¢ are relevant for the research.

According to Gopalakrishnan (2011: 23, 34, 249)mlticultural children’s literature
the themes, language, characters, and illustratiefhsct the experiences of different
groups and give children who are members of thesepg an equal representation in
books and a chance to see themselves in positipetims. As literature allows its
audience to empathize with others and see thirmgs @ther perspectives, multicultural
children’s books can help develop an awarenessumagrstanding of people from
different backgrounds and teach children to appteaveryone, also those people who
lead a life different from children’s own lives.yhch-Brown & Tomlinson 2008: 47,
157; Torméalehto 2010: 131-132). Multicultural lagrre, especially realistic fiction,
can also break stereotypes, help young peoplezeesdicial injustices endured by some
people, and create a better understanding of kistad past events. However, the
ultimate goal of those producing multicultural cinén’s literature is to guide children
towards acceptance of those different from thenesglvreduce prejudices between
people, and thus promote global understanding.dhyBrown & Tomlinson 2008: 213,
216; Gopalakrishnan 2011: 34.)
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For instance literature about immigration often aliées the different aspect of
immigration such as the journey, the separatiomfome’s homeland, and feelings of
loneliness and joy when starting a new life. Thaseks thus give the readers an insight
into the lives of immigrants and enable them tanga understanding of the complex
situations related to immigration. (Gopalakrishriz0ll: 10.) Multicultural literature
includes also an abundance of books written byietimnorities. For them literature
has offered a tool and a space to strengthen #ibiric identity, create a sense of
solidarity, record their history, and resists thewpr structures of the majority.
(Rantonen & Savolainen 2010: 15.)

Not all children’s books are similarly multiculturas for instance representation,
cultural authenticity, and range of experiencesaeg can impact the degree to which
a book is multicultural (Gopalakrishnan 2011: 2Phe first multicultural children’s
books, or what are now seen as such, showed diffevdtures and races in illustrations
and content only to introduce previously underrepnéed ethnic characters and
cultures. Folktales of Native American tribes onaksfolktales are examples of these
stories. Over the years a more inclusive view hesime an important factor though
also today there are different types of multicidtuchildren’s books available.
(Gopalakrishnan 2011: 23-24.)

According to Gopalakrishnan (2011: 31, 33) the bordf multicultural literature is
formed by books that do not encourage criticaladjak. These books show differences
of class, experiences, and points of view but ggitlsameness, not uniqueness, and
hence illustrate only the universality of human aition. Books that depict and make
readers aware of social issues and thus more eetjgatind sympathetic towards a
group can be called socially conscious books. Tusally present one cultural group
and its unique experiences, aiming at introduchregdifficulties of that group to larger
audience. However, socially conscious books evaoitea dialogue only occasionally
and are fairly universal. The most multiculturaloke describe cultural traditions,
languages, and experiences of a certain group iau#tmentic voice, from an insider’s

perspective. These books highlight the specificnoaa and experiences that are not
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universal but unique as well as show cultural gotsfland consequently further critical

dialogue and question power relations. (Gopalakasi2011: 31-33.)

It is debated who should or is allowed to write ticultural literature. Some argue that
only insiders may write about a certain culture lestothers believe that also those
outside the culture can contribute to multiculturgtierature. The question is

controversial, and for instance the type of literat degree of multiculturalism and the
theme might affect who has the necessary experiandeis able to depict the topic
authentically. (Gopalakrishnan 2011: 21, 38.) Hosvevhe priority is to make quality

multicultural children’s literature available fohitdren as literature can combat the
ignorance and intolerance and show young readatshk similarities between people

are more fundamental than the differences (LynahaBr& Tomlinson 2008: 230).

3.6 Categories of children’s books

Children’s literature can be classified in many sayhe main division is usually done
between books for children’s and books for youngltadas has already been discussed
(see for example 3.3). Both of these can be futh&rgorized for instance according to

the form or genre.

3.6.1 Picture books

Picture books are often considered to be the maiagory of children’s literature. A
simple definition would be to name any book that pactures — either with or without
words — contributing to the story to be a pictummk (Gopalakrishnan 2011: 250.)
However, this definition is general and would ird#ubooks that have only a cover
picture, books with a couple of pictures throughamd books that are dependent on the
pictures (Lukens 2007: 39). To be more precisekbaath pictures can be divided into
picture books and illustrated books. Picture bdwdkge plenty of illustrations, and both
pictures and words contribute to the understandiniipe story. The illustrations are an

integral part of the book as the story could beinished or even confusing if there
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were no pictures involved. In addition to pictureoks in which pictures and text
together form the content, there are also wordiestsire books in which the pictures
tell the whole story. lllustrated books on the otlieand are books that have an
occasional picture here and there for example waelithe text or add interest but the
illustration is not essential to the story and nhighrve only as decoration. (Lynch-
Brown & Tomlinson 2008: 91, 97; Gopalakrishnan 20230.)

According to Lukens (2007: 40) in picture books thet reveals the story in linear
progression, little by little, while the picturespmse everything at once. The illustrator
transforms the words into visual form, and thussiltator’s choices — which episodes of
the text are pictured and which are not — influetheestory or even change it. Hence the
same text can tell different stories when illugidaby different artists. (Lukens 2007:
45-46, 69.) Although illustrator can use his or isiron when creating the illustrations,
the details in the pictures cannot conflict witlegh in the text as children observe the
illustrations carefully and find possible contrdaios distracting. They tend to have
little tolerance for inaccurate pictures and mggatea picture if it does not please them.
(Lynch-Brown & Tomlinson 2008: 95; Nieminen 200®2) In addition to telling the
story, illustrations in picture books can also haadue as art as the pictures can be
complex, independent art works. (Lych-Brown & Tamsbn 2008: 10; Gopalakrishnan
2011: 250).

Modern picture book is well established, it hasidenaudience and more multicultural
and realistic themes than before. In addition th&ent of the modern picture book can
represent any genre: the stories can be histofidakmational, fantasy, poetry, or of
any other genre that exists. (Lynch-Brown & Tomdins2008: 101; Gopalakrishnan
2011: 250.) In the Zicentury graphic novels have emerged as a poputarat related
to picture books. Graphic novels are novel-lengtmic books that were originally
created for adults but are now written also forredatary- and middle-school children.
They are valued because they appeal to young paoglespecially to reluctant readers
as they are visually oriented, emphasize dialogunel are close to popular culture.
(Lynch-Brown & Tomlinson 2008: 101, 103-105.)
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3.6.2 Series

Besides picture books, a clear category of chifdrand young adult literature is series.
When books are published in series, the world eckdty the author extends over
several books which facilitates the reading prac€stesion results for instance from
the characters, settings, themes, or target augtighe books can have either one or
several uniting elements. (Rattya 2003c: 265; Lek&®07: 19.) Many series focus on a
character. The books can emphasize character growffave a constant, unchanging
central character — in both cases the plots araraepbut have similar themes. Books
by L. M. Montgomery and J. R. R. Tolkien are exagspdf series that depict character
growth as well as Harry Potter novels by J. K. Rogvlwhile for instance in Nancy
Drew series the character is unchanging. (Rattg@@®65; Lukens 2007: 20.)

The large number of books, wide production, antdization of the same design in
several books is typical for series. The books har@lar topics, plots, and solutions.
(Rattya 2003c: 265.) In addition to being similaretach other, the books that belong to
same series can be similar to television shows as8weet Valley Higlwhich exists
both as book series and as television show. Theemoskries concentrate on the type
of appeal, the tone, and the subject matter ansl dhnost anyone can write them. For
instance already mentioneflveet Valley Highs created by Francine Pascal but in
reality written by others. (Cullingford 1998: 127According to Lukens (2007: 20)
series help young readers discover pleasure innmgaohd enable them to share books
with each other which makes series appealing. Assalt publishers have created their
own series as this eases marketing and also desrélas costs of publishing books.
These publisher’s series can include all kinds @bks from fairy tales to detective
novels as the books are linked to each other thraimilar appearance and hence the
topic, characters, or setting do not matter. (RE2§03c: 265—-266.)

Though short series in Finnish had been publisiecke sTopelius (see 3.4.2), the first
longer Finnish series for children widgjusen herrasvak[Family Kiljunen] written by

Jalmari Finne, with eight books published betwe@i4land 1925. Also translated
series were common and for instance Tarzan booksdggar Rice Burroughs, the first
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of which was translated and published already i211%ave remained popular among
children and youth. (Réattya 2003c: 266.) From 19dfw&ard The Famous Five series
by Enid Blyton and Nancy Drew books gained poptyan Finland and were followed
by Nordic detective series and other series wriéispecially for girls (Rattya 2003c:
268). Picture books for small children have beehlipbed in series in Finland since
1970s. For instance Finnish Jason- and Minttu-senie still popular among children as
well as Danish Teddy Bear Rasmus. The pace of ghubly books in series has
accelerated since the 1980s, and both translatex$ sad Finnish series have increased
in numbers year by year — for instance during thaeyeyears of 1990s alone 50 new
Finnish serial titles were published. (Rattya 20@3®, 272.)

3.6.3 Books for girls and boys

According to Hellsing (1999: 91) separate booksgios and boys have been published
since the mid 19 century though some novels addressed to girls weten already in
the 1700s. In Great Britain the first girls’ nowveds published in 1749, remarkably soon
after the first children’s book of any kind was pshed (Reid-Walsh 2011: 94).
However, as an independent type of literature thakb for girls and books for boys are
considered to originate in the United States in miid 1800s (Huhtala 2003: 43).
According to Hakala (2003: 74) the idea of girlsidaboys’ books was to provide
literature that recognizes the different needs warsthes of young readers, and hence

women wrote typically for girls while men wrote fooys.

The first girls’ books were shocking for many ag thew of girls’ upbringing and
education was liberal. Still, the books ended g protagonist marrying a respectable
man and accepting her role as a wife and as a mdtHellsing 1999: 91.) The early
books for girls were often religious and instruetivihe focus was on education, and
girls were guided towards domestic activities aoda nurturing. (Huhtala 2003: 43.)
An important aspect, according to Cullingford (1988), was to teach the readers to
become good wives and mothers and to play femimole. Whereas girls were
supposed to stay at home, boys were encouraged twutgto see the world (Huhtala

2003: 43). Through books boys were being taugbetanasculine, and masculinity was
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typically linked with adventure and empire (Culliogd 1998: 36; Hateley 2011: 87).

Also exercise was emphasized in the lat& &&ntury books as the modern man was

supposed to be healthy both mentally and physicdfyhtala 2003: 44).

In the Unites States girls’ books began to chamgthé 1920s and 1930s by offering
stories with more action and adventure also folsgifhe domestic life became more
public as girl protagonists started to have caregese solving mysteries as in Nancy
Drew books, or were settlers as in the Little Hoseges. (Reid-Walsh 2011: 94.) In
Finland, however, the books addressed to girlofied the 19 century pattern until
the 1950s and books for boys even longer, untill®&0s (Huhtala 2003: 46). Thus the
themes and locations stayed similar to the earlg’gand boys’ books with domestic
and school stories for girls and adventure stdoedvoys (Hakala 2003: 81). From the
1950s and 1960s onward the themes started to chBogks for boys were modernized
faster than girls’ books, and traditional adventarel war stories were accompanied
with stories about space travels, nuclear war, atiger technological inventions.
(Heikkila-Halttunen 2003b: 224.)

As the books for girls and boys have changed, thisavay female and male characters
are depicted has changed. 20 or 30 years agoagidsvomen were often portrayed as
passive and dependent, doing domestic work, asthgachildren while boys and men
were shown in more positive images as independetitie, in charge of situations, and
working outside home. (Gopalakrishnan 2011: 103,.)18s children learn about the
expected behavior through books, it is importardat tboth women and men are
portrayed positively in a variety of careers andhva variety of emotions. Nowadays
women are presented as smart, independent, andsselfed individuals in many
different career positions, and men are showingentenderness and sensitivity than
before. (Gopalakrishnan 2011: 105, 107.) HoweVter, dirls’ and boys’ books written
50 or even 100 years ago are still popular and lbyadany which suggests that the past
models of behavior are still perceived as normal affiect the way children and young
adults picture gender roles (Hellsing 1999: 92;ettat 2011: 87). In addition to the
altered portrayal of gender roles, also the audieat these books has changed.

According to Hellsing (1999: 99) for instance thaoks for girls that used to be written
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for and read by girls between 13 and 16 are now bgayounger audience consisting of
girls between 9 and 13. Furthermore, the earlepasated books for girls and boys have
often been replaced by the youth novel targetecbfdh sexes, thus promoting more
equal starting point for reading (Kareland 2009. 76

3.6.4 Classics

Several children’s and young adult books are knawiglassics: books that interest and
are read by generation after generation. Classaade all kinds of books and cross all
genre lines: there are classic picture books, icldssoks published in series, classics
read by girls or boys of certain age as well assita that represent historical fiction,
realistic fiction, or fantasy. As children’s litéuae has a fairly brief history, books that
interest two or three generations can be considesedassics, and thus books from the
1920s or 1940s can already be labeled as clagkideens 2007: 29.) Often books that
are now known as children’s classics have origgnialen books for an adult audience.
In addition several adaptations of traditional ig®rhave become children’s classic
though there are also classics that were writterchddren right from the start. (Kidd
2011: 52))

According to Heikkila-Halttunen (2003a: 170) chédfs classics tend to speak both to
children and adults. Continuous popularity stemshenone hand from being innovative
and timely, on the other hand from being committediterary traditions. Furthermore
significant theme and narrative style that is appgaand engaging to readers at all
times, credible characters, and continuing realitthe conflict seem to be required for
a book to become a classic. (Heikkila-Halttunen320A.69; Lukens 2007: 29.) Young
adult literature is typically closely tied to tinaad its issues and ideologies. As a result,
youth books do not convert to classics as easilyclakiren’s books. (Heikkila-
Halttunen 2003a: 174.)

3.6.5 Genres

Children’s literature offers variety just like Irure for adults. Although in general

children’s books tend to be active rather than igasgely more on dialogue and
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incidents than description and introspection, amel more likely optimistic than
depressive, the books are not uniform. (Lukens 2037 Hunt 2011: 45.) There are
rhymes and poetry, traditional literature such asyftales and folktales, fantasy and
science fiction, realistic fiction, historical fioh, and mystery stories but also
nonfiction written for children and youth. (LukeB807: 30—34.) These are often called
genres: simply defined as a type of literature tiet a common set of characteristics.
However, genres do not always have clear boundanesthey can be overlapping with
elements of each genre present in the other gefnglsens 2007: 13—-14.) Though the
use of the term genre can be controversial, isedthere in the above mentioned sense

as it enables a simple categorization and is adedoiathe purposes of this research.

Often children’s first experience with literature nursery or Mother Goose rhymes —
short and simple stories that have been passely dmam generation to generation.
Though rhymes are not poetry, they are a natuteddoction to poetry and thus an
introduction to literature, and as children leamnduage through listening and
observing, poetry, especially in an oral form, msideal type of literature for young
children. (Lukens 2007: 239-240, 266; Lynch-BrownT&mlinson 2008: 56, 70.)
Modern poems describe the beauty of life and naakview the world from child’s
perspective. Most common are humorous poems, nses&md imaginative poems

although also realistic poems for children exisynch-Brown & Tomlinson 2008: 63.)

Plays offer same benefits to young readers as diteeature. They help children
develop their imagination and their ability to eripze with other people. As with
other literature, plays were not originally writtexclusively for children but for a
general audience that included both adults anddm&nl First children’s plays were
written in the 28 century, withPeter Panby J. M. Barrie being one of the first and
most widely known children’s plays. Today, morerntt200 new plays for children are
being published every year. (Lynch-Brown & Tomlins2008: 74, 77-78, 80.)
Traditional literature is formed by the stories gmmems that were shared orally for
generations before eventually being written dowieyl do not have known or
identifiable authors and are hence attributed toreegroups of people. (Lynch-Brown
& Tomlinson 2008: 119.) According to Gopalakrishn@®11: 251) the best known
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traditional stories are folktales and traditionairy tales though also legends, myths,
and fables are part of traditional literature. tidiéion to traditional folktales, there are
nowadays also modern folktales. These are toldsimdar form to traditional tales but
are created by one, known person and are thus oftasified as fantasy. (Lynch-
Brown & Tomlinson 2008: 138.) Although for thousandf years traditional stories
were intended for both adults and children, theyytaday considered to be children’s
literature because of their use of supernaturalraadic. Still, some traditional stories
may introduce children to ideas more mature thay ttan be expected to understand,
and for instance the gruesome violence occasiofaligd in traditional tales has been
questioned, resulting in rewriting of many storéssin the Disney versions of folktales.
(Lukens 2007: 142; Lynch-Brown & Tomlinson 20089%120.)

Literature, in which the characters, the eventghersettings are beyond the realms of
possibility, is called fantasy. These stories canmappen in the real world as for
example animals talk and inanimate objects conwe aliut the stories do often contain
truths that help the reader understand the wotl@. odern folktales such ake Ugly
Duckling and The Emperor's New Clothesy Danish Hans Christian Andersen are
considered to be the first modern fairy tales foildren, published first in 1835. In
England modern fantasy for children emerged in 18®6fn Alice’s Adventures in
Wonderlandwas written, under the pen-name Lewis Caroll, byailes Lutwidge
Dodgson while the first classic modern fantasycfutdren in the United States wake
Wonderful Wizard of Odby L. Frank Baum, published in 1900. The most méce
development of modern fantasy is science fictiohe 9" century novels by Jules
Verne and H. G. Wells are often considered to leefitist representatives of the genre.
Today science fiction appears often together wilieiotypes of fantasy as the growth of
modern fantasy seems to be in narratives in whiigardnt genres are merged into one
book. (Lynch-Brown & Tomlinson 2008: 134-136.)

When a story tells about people who seem like ¢lagler, who face situations similar to
those of the reader, or who are involved in famibativities, it belongs to realistic
fiction —genre. Family is one of the main themeseaalistic fiction for childrenLittle
Women (1868) by Louisa M. Alcott,Anne of Green Gable$1908) by L. M.
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Montgomery andrhe Secret Garde(1911) by Frances Hodgson Burnett were among
the first family stories and remain popular evedatp (Lynch-Brown & Tomlinson
2008: 150, 153, 157.) In addition to nuclear familith mother, father, and children
extended families, alternative families, divorcéended families, foster and adopted
children, and single-parent families are all présanthe modern realistic fiction for
children (Lynch-Brown & Tomlinson 2008: 155; Gogaighnan 2011: 111).

Realistic stories about friendship, romance stonggsteries, and animal stories are also
typical and popular topics of realistic fiction l@ugh the development of children’s
literature has brought previously taboo topics iftous. For instance poverty, abuse,
abandonment, disabilities, drugs, and death — ksigsiaes that have always been part of
children’s lives — were not discussed in childreb@oks in the past but have now
became permissible topics. (Lynch-Brown & Tomlinso8008: 155-159;
Gopalakrishnan 2011: 175.) According to Lukens 20D44) also in realistic youth
novels the themes have changed, and in additigratlitional romances controversial
topics such as premarital sex, forced marriage, altion are debated in today’s

books.

Although many fictional children’s books offer imfoation about the world — about
animals, nature, and history for instance — tharmnpurpose is still to pleasure and to
provide understanding while some books are writsamply to give factual or
conceptual information. These books, mainly biogrep and informational books, are
called nonfiction. (Lukens 2007: 288; Lynch-Brown Bmlinson 2008: 188.) Well-
written nonfiction gives young readers informatitrey desire thus satisfying their
inborn curiosity to explore the world. It can alsbmulate children to seek for more
information and allow them to discover facts beyahé scope of school books.
(Lukens 2007: 290, 307; Lynch-Brown & Tomlinson 80Q90.)
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4 MULTICULTURALISM IN THE BOARDING HOUSE ONNELA BOWS

This research explores the multicultural aspectsook series Boarding House Onnela.
The aim is to find out how multiculturalism and ingration are represented in the
series. All four books published in the series Wi analyzed. As in book series in
general, also in the books of Boarding House Ontieafocus is on the same main
characters in each book. Each book has a uniquépldhe setting stays the same, and
the themes presented are similar in all four bodke books are not clearly intended
for girls or boys but as they concentrate on pe@pld relationships and introduce
adventure and action only occasionally, it wouldrsdikely that they appeal more to
girls than to boys. The characters of Boarding leoDsnela books are ordinary people
who are engaged in activities that are familiamimst young readers, and the books can
be said to be a representative of the realistimhogenre.

In the first part of the analysis quantitative @ritanalysis is applied to study how
many different nationalities are presented in thekis. This is followed by discourse
analysis that explores how the nationalities arscdieed. The second part examines
how many languages are spoken in the books viatit@t@re content analysis while
discourse analysis is applied to find out in whaitext(s) different languages are used.
Next qualitative content analysis is used to viéwe tultural differences and problem
situations presented as well as to study whichasmé immigration are included in the
books. The presentation of immigration is then Hert examined using discourse
analysis. The analysis concludes with a discussidmow well the books in the series

correspond with the definition of multicultural &dven’s book.

4.1 Nationalities

The four books of the series include in total 38t characters who represent seven
different nationalities. Central characters wengasated into main and minor characters
by calculating how many times each character wasemt in a book. Characters who

were involved fifteen or more times were listedmagin characters. Characters who
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appeared 5-14 times were classified as minor ctegevhile those characters who
were present less than five times were not includetthe listing of characters as they
were not seen to be central characters. The totauat of characters includes both
main and minor characters: 19 of the charactersnaie characters at least in one of the
books while 14 are in a minor role. The main chmacdo not necessarily have a
significant role in every book but instead they migppear only in one book or are a
main character in one book, a minor character otteer and not present at all in the rest
of the books. List of characters, their nationaitand which books each is present can

be seen in appendix 1 on page 103.

Graph 1 shows the main and minor characters bymalities. Eleven of the main
characters are Finnish which is quite natural asstiories are set in Finland. Finnish
characters include also members of Finland’s Swesiaking minority. The second
largest group with five main characters is Argeatis while the last three main
characters are from Sweden, France and Russiaiskiamne represented by four and
Argentinians by five minor characters. There i®ase minor character from Sweden,

two from France and one from Italy and Estonia.
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Graph 1. Main and minor characters by nationality.
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The first book,Delfina’s travelling casg has nine main characters and five minor
characters — 14 characters in total. Eight of theracters are Finnish, four Argentinian
and two Swedish. In the second book of the sefieewinter of filled tomatogsthere
are in total 17 characters: 12 main charactersbamdnor characters. The nationalities
present are Finnish (eight characters), Argentinf@ve characters), French (three
characters) and Russian (one character). The book, The book of distant loves
differs slightly from the rest of the books as hailfit happens in Argentina. It is the
only book of the series that has more ArgentinfEmtFinnish characters. There are ten
Argentinian and five Finnish characters. Also oharacter from France, one from Italy
and one from Estonia are presented making the notaber of characters 18. The last
book of the seriesPelfina’s clock summershows a change in the number of
nationalities towards more Finnish focus: the bdwals ten Finnish characters, four
Argentinian and one French character. The booksadgrovide background as to why
these particular nationalities have been chosethéwauthors to be presented. Possibly
the authors know people who are representativabesfe nationalities, have lived in
these countries or otherwise feel they are moralitanwith these nationalities and
countries than with some others. This, howevegntrely speculative as no factual

information can be derived from the books.

The description of the characters is mostly reldtedhe appearance, personality or
behavior of the character. Finnish charactersrdreduced mainly by using words that
describe their appearance. In the first book JWfiosva is presented as tall and thin-
faced and film director has long hair and beardevim the second book Keksi-Janne is
medium-sized, skinny although plump around storeawth has curly, red hair (01: 14,
95; 02: 19J. In the fourth book Sara is described as darkeddaand petite, and Irene

Kormilainen has curly hair (04: 125-126, 130). bidiéion adjectives describing the

personality or behavior of a character are uselitisliKorva is nervous, Keksi-Janne
and Sara nice, Irene Kormilainen friendly and eaticgand Marjatta Lepokorpi strict

(01: 14; 02: 19; 04: 58, 125, 130). Henkka Andemsso the other hand is introduced

only using words that depict his personality ordagabr. In the second book he is said to

101 refers to the first book of the series, 02h®gecond, 03 to the third and 04 to the fourthklmfdhe
series.
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be a mean nuisance and in the fourth book horriblgredictable and unfair (02: 92;
04: 8). All of the above mentioned introductione arade by the narrator (Wasker) and
are hence based on his judgement. Also Delfinadiices some of the characters. She
presents the film director in the first book asstworthy and well-mannered and
describes Marjatta Lepokorpi in the fourth bookpasmpt and efficient (01: 95; 04:
58). These introductions are not connected to #te®mality of a character but based on
his or her traits and do not offer particularly retdypical view of the Finnish

characters.

Also Argentinian characters are presented mostipgusvords that describe their
appearance or personality. When abuelo Ernestodppears in the first book of the
series, he is said to be old, sturdy, and energetite Delfina is depicted as young,
shorter than abuelo, blond, and energetic (01380, The second book presents Delfina
in addition as special and abuelo Ernesto as gspatial, fine, and dignified (02: 7-8).
Dania and Elena are introduced in the first boowlise-haired, old, nice, high-spirited,
active, and sweet. In the second book their intttida is accompanied by adjectives
small and slender. (01: 55, 57, 67; 02: 13.) Auhel@ appears first time in the second
book in which she is said to be blond and plumpthia third book her introduction
includes only adjectives that are related to hesgmwality or behavior: she is depicted as
nice, a little scary and is said to have a brigklin her eyes. (02: 24; 03: 72-73.) The
third book of the series also presents Pancho aistir@d — Pancho is said to be small
with a plump stomach and black beard while Cristtnenentioned to be quiet (03: 57,
73). As with the Finnish characters, also Argeatisi are introduced by the narrator,
and the introduction described so far are not natined, and the description cannot be

said to be especially stereotypical.

Swedish characters in the first book, Per and thgrre not described in detail. Per is
said to have curly hair and Ingrid green eyes hileravise their appearance or
personality is not being described (01: 63). Ingbeond book French character Aurelie
is depicted as tall and slim and Russian chard®j@r as quiet older gentleman (02:
131, 141). These introductions are made by theatwrrIn the third book Italian

character Roberto is described as a happy pers&isby, one of the Finnish characters
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(03: 102). Besides the introduction of Finnish fildirector in the first book and
Marjatta Lepokorpi in the fourth book that were radaly Delfina, Roberto is the only
character that is not introduced by the narratos. wlith Finnish and Argentinian
characters, these depictions cannot be said tepgexrlly stereotypical.

However, also more stereotypical description damsioin the series. In addition to the
already mentioned introductions, Finnish charaBisto is described as quiet, serious,
shy, and taciturn (01: 48; 03: 9, 208) which alh cdten be heard when Finnish people
are discussed (see for instance Aslama & Pantfr:260-58, 60). Delfina and abuelo
Ernesto on the other hand are said to be espedmlt, inflated, and temperamental
(01: 39; 03: 18; 04: 197): all adjectives that aften linked to Latin American people.

The most stereotypical views were found in the sddoook of the series. The book
introduces French characters, or more precisehelfuiand her parents, as cultured,
sophisticated, stylish, charming, and enchantingeMRussian character Pjotr is sad,
heavy-hearted and melancholy (02: 132-136, 141, 146). Nevertheless, the series
does acknowledge personal differences as for iostame Argentinian character is
described as quiet (03: 73), and mostly it is clézat the adjectives used are

characteristic of one particular character.

Most characters that are present and describedhanseries are introduced by the
narrator, Wasker. However, Wasker himself, his ragtfather and grandmother are not
introduced in the same manner as the other chasagiessible because they are not
new characters for the narrator-Wasker like theelotiharacters are and hence do not
require any comments from his point of view. Sorh¢heir qualities nevertheless are
shown during the series. Wasker's mother sees Waskeyoung and brisk while
Delfina says Wasker is precise, attentive, and \@4e 41, 62, 82; 02: 111; 03: 40, 89).
According to Wasker his mother is curious and ddesDelfina thinks she is wise like
her son, and Risto sees Wasker's mother as effi¢@h 105; 02: 111; 04: 194).
Wasker’'s grandmother, mormor, is said to be oldioas, forgetful, full of surprises,
and wise by the narrator-Wasker and carefree byké&fasmother (01: 105; 02: 215;
03: 34, 164; 04: 53).
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Also other characters are described throughouséhies after their first introduction in

each book. The narrator depicts Risto as youngenfitst book, decorous, calm, tall,
and rangy in the third book, and not reluctant orkashy in the fourth book (01: 38;

03: 180, 208; 04: 34). Henkka Andersson is saithé¢oarrogant and relaxed by the
narrator-Wasker and difficult by the school priradijin the second book of the series
while in the fourth book he is perceived in a diet light: Wasker’s grandmother says
he is nice and Wasker’s parents think he is harking and skilful (02: 179, 197; 04:

118-120). Keksi-Janne in the second book is de=trds weird by Wasker's mother
and mysterious by the narrator (02: 52, 117). I fthurth book the narrator mentions
Sara is creative while Marjatta Lepokorpi is ddsed by the narrator as horrible,
unsmiling, and difficult, and both Marjatta and tsm Kaarlo as unreliable, evil, and
horrible by Delfina (04: 64-65, 187, 202).

When Delfina is being described by the narratoratiectives used in the first book are
nice, determined, creative, and happy, in the sttmok happy, excitable, dutiful, and
annoying, and in fourth book volatile (01: 41, 48, 105; 02: 53, 87, 204; 04: 211). In
addition in the first book Wasker's grandmother ss&elfina is skilled and in the
second book Wasker's mother thinks she is sensibte charming (01: 126; 02: 50,
107). Abuelo Ernesto is depicted by the narratoexastable and happy in the second
and respectable in the third part of the seriesredseeDania and Elena are described in
the first book as curious by Wasker’'s mother aneh&las pale and skinny in the third
book, again by Wasker's mother (01: 59; 02: 204; 08 167). Per and Ingrid in the
first book are sensitive according to Delfina whillasker thinks both in the third and
fourth part of the series that Aurelie is creatf0&: 135; 03: 110; 04: 194). Lastly, in
the third book Wasker’'s mother describes Lenndnb,18 from Estonia, as cheerful (03:
163).

As discussed above, the characters are describedlyrbg the narrator. The characters
describe each other only in few occasions, antiesd situations the adjectives that are
used are always related to the personality (faiaimse precise, creative), behavior (for
instance efficient, smart) or appearance (for msathin) of the character and do not

refer to the nationality or cultural backgroundtloé character. However, also when the
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narrator describes the characters, the descripgomostly related to the above
mentioned features, and adjectives that could ken s&s stereotypical of certain
nationality or culture were rare. In summary it dansaid that although stereotypical
description can occasionally be found throughoue tkeries, no excessive
generalizations are made, and it is clear thabtiuks focus on personal traits, not on

stereotypes.

4.2 Languages

The books in the series are written in Finnish.abidition to Finnish, eight other
languages are used throughout the series. Thebfrsk includes Swedish, Spanish,
English, and German phrases, the second book Swedjmnish, French and Russian,
the third book Swedish, Spanish, French, Estorgemd, Italian and the fourth book
Swedish, Spanish, English and French phrases. X¥dw amount of the phrases in each

language used in the series can be seen in table 1.

Languagg Book 1 Book P Book|(3 Bookl4 Tqtal
Swedish 33 18 21 28 100
Spanish 52 52 73 19 196
English 4 3 7
German 1 L
French 11 9 14 34
Russian 12 12
Estonian 6 )
Italian 1 1
Total 8 4 4 5 4 357

Table 1.Languages used in the series.

The most common foreign language is Spanish whichaitural since most foreign
characters are Argentinian. In total the booksudel 196 Spanish phrases. Also

Swedish is frequently used in the books as beglikedswo Swedish characters in the
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first book, also some of the Finnish characters Swedish-speaking. The combined
number of Swedish phrases in the series is 10Gselti@ee languages, Finnish, Spanish
and Swedish, are used in every book of the sehiksr the introduction of the French
main character in book two, French is used fronetimtime in rest of the books, in 34
phrases in total. Less frequently used languages Earglish, German, Russian,
Estonian, and Italian. English phrases are includdiast and fourth book of the series
while German, Russian, Italian and Estonian arel wsdy in one book of the series:
German in the first, Russian in the second andritatcand Italian in the third book. In
total there are seven English phrases, one Gerrhaasg 12 Russian phrases, six
Estonian phrases and one Italian phrase. Russiasgsare written using the Cyrillic
alphabet. In the end of each book there is a vdaapwhere a translation of all the
foreign language phrases can be found, making ssipte for the reader to fully
understand the text even without any foreign lagguskills.

The story is told in Finnish in each book of theiese The other languages are used for
instance in utterances, descriptions, explanatiamspductions, exclamations, short
conversations, and for providing background infarora Also foreign language song
lyrics can be found in the books as well as theesaai dishes and drinks. However, the
names of dishes or drinks have not been considerkd a foreign language phrase and

are hence not included in the amount of foreigrapés.

Foreign languages are not used in certain conthatscould easily be categorized but
instead the foreign phrases and words are scattieredgh the books and can be used
in any situation. English and German are used lyiBih-speaking characters while

Spanish and French are used by Finnish and napeakers. Swedish, Russian,

Estonian, and Italian are used only by native spealMost often foreign languages are
used when two native speakers of a certain langugect with each other. However,

for example Spanish-speaking characters, who depedk Finnish, speak Spanish to
everyone and hence the characters interacting dala@ys understand each other
without translation, and translations from FinnieshSwedish, Spanish to Finnish, and
French to Finnish are used in the story. In sonsesdhe foreign language text is not

directly translated but the content is explaine&immish. In these situations the narrator
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of the story provides the explanation. Notablehiat tthe characters do not have one
common language, for instance English, that woeldibderstood by all but instead all
characters speak either only or mainly their naawveguage. A few of the characters are
bilingual or speak a foreign language which faaiés communication. In addition some
characters are learning a new language during ¢hiess and the characters use a
dictionary when they interact with each other idesrto enable communication. Also

gestures are used occasionally to overcome thedmsgbarrier.

Spanish is used in the series by 14 human chasa®elfina, abuelo Ernesto, Wasker,
Dania, Elena, Risto, Wasker's father, aunt ChedaycRo, shopkeeper, Manuel, Cristina,
passer-by, and Wasker’'s mother. In addition Delimeet parrot Pablo uses Spanish in
several occasions. The detailed number of phrasddy each character can be found
in the appendix 2. Spanish phrases in the seridade exclamations, introductions,
explanations, requests, questions, suggestiong,lgoocs, dishes, and drinks. There are
also short passages, mostly conversations, in SipaBome of these passages are not an
integral part of the story but provide more insigitb it while others narrate the story
and need to be understood by the reader. In théssiens the content is usually
explained also in Finnish, in addition to the ttatisns found in the end of the book.
The first example presents two native Spanish-sgeakho discuss with each other in
Spanish although a third person who does not utatefsSpanish is present in the

situation.

(1) Pari viikkoa kuulosti minusta siis hurjan hyél(varsinkin, kun vertasi
sitd puoleen vuoteen). Delfina kuitenkin tuhahtelikkuisesti. Abuelo
katseli hanta keittion ovelta huolestuneena.

"¢, Qué te pasa, mi solcito?” han kysyi.

"Nada, nada... Tengo que pensar, abuelo”, Delfasasi synkasti.

"¢ Todo listo para la llegada de los visitantes mafiani corazon?”
Abuelo varmisti.

"Si, si, no te preocupes. Todo listo.” Delfina 9ano

"Mita te oikein puhutte?” mina kysyin kiinnostuneerrgentiina, tai siis
espanja, kuulosti jotenkin aika hienolta.

Delfina heilautti kattaan epamaaraisesti.

"Ruokalistasta ja puutarhasta vain pikkuisen.” (B4)
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(1) Few weeks sounded excellent to me (especiallgoiipared with six
months). Delfina however snorted angrily. Abuelooked at her
worriedly by the kitchen door.

"¢, Qué te pasa, mi solcito?” he asked.

"Nada, nada... Tengo que pensar, abuelo”, Delfivsavared gloomily.

"¢, Todo listo para la llegada de los visitantes mafiani corazon?”
Abuelo checked.

"Si, si, no te preocupes. Todo listo.” Delfina said

"What are you talking about?” | asked. Argentinian,exactly Spanish,
sounded great.

Delfina waved her hand vaguely.

"About the menu and a bit about the garden.” (Gl..rby translation)

In the conversation Delfina and abuelo Ernesto #di&ut something that will happen
later in the story. They use Spanish which is st point in the story their only common
language as abuelo Ernesto does not speak Firastversation is not translated and
thus the Finnish character present in the situatimes not understand what is going to
happen. When he asks what the conversation is abalfina explains but does not
translate the real content of the conversatiors tiat letting the Finnish character know
what is really happening. The reader, however, ale in insight if he/she looks for
the translation given in the end of the book. (Egkeml.) Besides the passages or
phrases that are not translated in the text, thessecludes also phrases that are either
directly or indirectly translated in the text. metfollowing examples a direct translation

is provided.

(2) Virnistin Delfinalle ja abuelolle.
"A desayunar, joven, aamunpalaa syémaan”, abuetmisa viittoili
ruokasaliin pain. (02: 233.)

(2) 1 grinned at Delfina and abuelo.
"A desayunar, joven, to eat breakfast”, abuelo said signalled towards
the dining room. (02: 233, my translation.)

In the second book of the series abuelo Ernestts staremember some Finnish which
he used to speak as a child. Spanish is nevershsiéishis primary language so even
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though a Finnish person who does not speak Spanigtesent he uses Spanish first.
However, as his Finnish skills are improving, halide to directly translate his Spanish
suggestion into Finnish which provides an oppottufor Finnish speaking Wasker, as
well as Finnish speaking readers, to understandtigxahat abuelo wishes to be done.

(Example 2.)

(3) Isé ehti viela kuunnella lapi espanjan alkerskin kaseteilta, jotka han
lainasi kirjastosta. Nyt han osaa sanoa "buenos’ dfeyvaa paivaa) ja
buenas tardes (hyvaa iltaa) seka hace calor (onpa&) ja pari muuta
asiaa. (03: 49.)

(3) Father had enough time to listen through a besicse in Spanish from
the tapes he borrowed from the library. Now he say “buenos dias”
(good morning) and buenas tardes (good eveningyefisas hace calor
(it is hot) and a couple of other things. (03: #, translation.)

In the third book of the series Wasker’s fatheleaning some Spanish phrases before
he travels to Argentina with Wasker. Wasker asragator provides the translation.
The switching of the language points out the b&ganish skills acquired by Wasker’s
father but the phrases are not essential for try st this point. (Example 3.) Later on,
at the airport in Buenos Aires, Wasker’s fatheasduage skills prove to be inadequate

and he faces difficulties with the Argentinians wapeak only Spanish.

(4) [...] Chela nyodkkasi tuimasti. Sitten han igtahojatuoliin ja sanoi
minulle:
"Bueno, muchacho. Contame.”
"Kerro nyt”, Delfina suomensi ja istahti huokaistettialle. (03: 95.)

(4) [...] Chela nodded sternly. Then she sat domhsaid to me:
"Bueno, muchacho. Contame.”
"Tell me now”, Delfina translated, sighed and satthe floor. (03: 95,
my translation.)

Delfina’s aunt Chela understands but does not spgénkish. Therefore she uses
Spanish even though her request is for Waskerinaelfanslates the request directly in
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order for Wasker to understand what is expectedn fltum. (Example 4.) Direct
translations as seen in the above examples ertaide tharacters who do not speak the
language in question to understand what is hapgefiranslations within the text also
facilitate the reading process as the reader doeseed to look for the translations in
the end of the book — however, most of the diretdlations can be found also in the

vocabulary section of each book.

In addition to direct translations (examples 2tgnslations where the content of the
foreign language text is explained are used. Irsdheases a detailed translation is

provided in the vocabulary.

(5) Eréas ruotsalainen runoilija nimeltédn Per samgnulle, etta: "En
forfattare gor bast i att skriva om sant som hamégonting om och har
nagonting att beratta om”. Onnelan mina ainakim&mja minulla on
siité aika paljon sanottavaa. (02: 6.)

(5) A Swedish poet called Per told me that "En ftieiiee gor bast i att skriva
om sant som han vet nagonting om och har nagomtingeratta om”.
Onnela is definitely something | know about anaévé quite a lot to say
about it. (02: 6, my translation.)

The Swedish sentence said by Per to Wasker is inettly translated as Wasker
understands Swedish but Wasker as the narratoupesdhe essential aspects of the
content of the sentence in Finnish. Hence it ismeatessary for the reader to see the
vocabulary section although most likely many readstill do as they might not be
aware that the content of the Swedish text is @t in Finnish. (Example 5.) In
general it can be argued that when no direct tadiosl is provided, the explanations of
the content of the foreign language passages begt shose readers who are able to
understand some of the foreign text. These readees) if they do not understand every
foreign word, are able to recognize that the cdnieibeing explained also in Finnish
and will not need to see the vocabulary sectionredsethose readers who do not know
the foreign language in question at all will hawerésort to the vocabulary in order to

realize that the content is explained also in Ehni
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In addition to Per, Swedish is spoken in the sdre$Vasker, his grandmother, Ingrid,
Wasker’'s mother, film director, and Sara — in tdigl seven characters. It is used in
utterances, descriptions, explanations, exclamsitisimort conversations, and to provide
background information. The third and fourth booklude also passages where the
story is momentarily told in Swedish. These passage not explained in the text in
Finnish so a reader, who does not know Swedisldsieesee the translations in the end
of the book. The following excerpt from the firsbdk of the series is one of the

passages where no translation is given in the text.

(6) Mina tiedan, etta Perin kirja ei ota valmistse&n. Kuulin Ingridin
puhuvan siitd puhelimessa. Han selitti jollekuliaiksi he eivat ole
kotona. "Tystnaden ar helt annorlunda héar. Ochaledet Per behover
just nu. Langa natter och langa dagar med sinaikD1: 108.)

(6) | know that Per’s book is not finished. | heagiid talk about it on the
phone. She explained to someone why they are noarae. "Tystnaden
ar helt annorlunda héar. Och det ar det Per behiggemu. Langa natter
och langa dagar med sina dikter.” (01: 108, mydiation.)

In example six native Swedish-speaker Ingid exgldim someone who also speaks
Swedish about Per’s situation and why they are inlaRd. Narrator-Wasker

understands Swedish so in the story the use of Slwetbes not create problems of
understanding. However, those readers who do rerstand Swedish need to see the

translation from the vocabulary to be able to fditliijow the story. (Example 6.)

Swedish is used relatively often in the series egel Finnish characters speak
Swedish. The following passage is a conversatidwden Wasker's grandmother who
is Swedish-speaking Finn and Wasker who is bilihgliee to his Swedish-speaking

grandmother and mother.
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(7) ’"Nej men nu hinner jag inte mera...”, Mormornea "ldag kommer
namligen Marjattas son Kaarlo till Onnela. Hans gifipar att vakta allt
och alla.”

Minulta meni maito vaaraan kurkkuun.

"Mitd, tuleeko Marjatan poika Onnelaan?” sain ktfit Mormor
nyokkasi narkastyneena ja pudisteli paataan.

"Onnela ar inte som forr! Vi ska se hur lange abusdr genom fingrarna
pa det har.”

"Mit& Delfina sanoo?” kysyin.

"Det verkar vara sa att Delfina kan inte gora n@mtDet ar Marjatta som
bestammer om allt”, Mormor tuhahti.

Sitd min& en voinut uskoa. Tassa maailmassa ekeilan tai mitaan,
mille Delfina ei voisi tehda jotain. (04: 76.)

(7)  "Nej men nu hinner jag inte mera...”, Mormoricsa’ldag kommer
namligen Marjattas son Kaarlo till Onnela. Hans gifipar att vakta allt
och alla.”

The milk | was drinking went down the wrong way.

“What, is Marjatta’s son coming to Onnela?” | maedgto cough.
Mormor nodded indignantly and shook her head.

"Onnela ar inte som forr! Vi ska se hur lange abusdr genom fingrarna
pa det har.”

"What does Delfina say?” | asked.

"Det verkar vara sa att Delfina kan inte gora n@mtDet ar Marjatta som
bestdmmer om allt”, Mormor snorted.

| could not believe that. There is nothing in timsrld that Delfina could
not do something about. (04: 76, my translation.)

Similarly to example six, also here no translai®provided although Wasker reacts to
some things his grandmother says and repeats titerntdan Finnish. The characters in
the story have no difficulties to understand eaitieiobecause they both speak Swedish
but as no translation of the text is given the esatkeds to see the translations in the
end of the book. (Example 7.) Wasker’s bilingualisnoften present in the books and
can be seen in the examples 5-7. The charactersspbak Swedish always use
Swedish with each other although some Finnishcalyi in Wasker’s lines, might be
mixed in the conversations as in example sevenralvVewedish is used in the series
only in situations where all characters presenakp@wedish, and hence the use of
Swedish differs from the use of Spanish, Frencld, Rassian which are used also in
situations where not everyone understands the &gegyused. Thus the use of Swedish
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does not create problems of understanding wheasgsidge problems arise for instance

when Spanish is spoken.

French is spoken in the series by Aurelie, Ristog &/asker. Phrases are mainly
introductions, short comments and exclamations. foheh book has in addition short
French passages which narrate the story. The dooteéhe French passages is partly
explained in Finnish but a reader, who wishes tdewstand everything, most likely

needs translation as well.

(8) ’"Moment”, Aurelie sanoi ja tarttui kasivarteerfiOn aurait peut-étre
besoin d’'un magicien”, han sanoi ja hymyili. "Ristoets tes chaussures,
on va a Onnela!” Risto ei vaikuttanut kovin innokka, mutta haki
itselleen kengat ja vahan lisda vaatetta. (04: 92.)

(8) “Moment”, Aurelie said and grabbed my arm. "Qurait peut-étre besoin
d’'un magicien”, she said and smiled. "Risto, mets¢haussures, on va a
Onnela!” Risto did not seem too keen but wenteablgs shoes and more
clothes. (04: 92, my translation.)

The French phrases are said by Aurelie who speaksFrench. Especially the last
sentence in French is essential in the story Bsis what will happen next. No direct
translation or explanation of the content is preddut as the request is for Risto who
knows French, it is understood. (Example 8.) Howefor a reader who does not know

French, the translation provided in the vocabuianmyecessary.

Less frequently or very rarely used languages WRaresian, English, Italian, German,
and Estonian. Russian is used for introductionsdmstriptions by Pjotr while English
is used for short exclamations and expressions bgkéf and Irene Kormilainen. As
Pjotr is the only character in the books who knoRugssian, Russian is used in
situations where no one understands exactly wiwdt i3jsaying.
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(9) Mies katseli meitd surumielisesti, ojensi k&#n ja sanoi
tummasavyisella, syvalla aanellaan: "Pjotr Tsiblijesl xocmoHaBT.
beiBmuii kocmonast.” Miehen nimi oli siis mitd ilmeisemmin Pjotr.
Muusta en ymmartanyt sanaakaan. (02: 141.)

(9) The man looked at us sadly, held out his hartl said in a dark, deep
voice: "Pjotr Tsiblijev.s kocmonasT. beiBimii kocmonasT.” Man’s name
was obviously Pjotr. Of the rest | could not untkmsl a word. (02: 141,
my translation.)

In the example nine Russian is used for introdactigjotr who arrives at Onnela speaks
only Russian so he has no choice but to use Rusdian he wants to say something,
regardless of whether he is being understood ar Fraim his introduction Narrator-
Wasker is able to understand the name of the pevbonis introducing himself but the
rest of the introduction is not understood. (Exam®l) With English the situation is
quite the opposite. Some Finnish characters speaylish and hence it is used

occasionally, albeit only as a part of otherwisenish text.

(10) "Break a leg”, Irene Kormilainen huikkasi jadmatessaan jarkyttyneen
katseeni han selitti, ettd tuollakin tavalla teaigsa toivotetaan ensi-
iltaonnea. (04: 234.)

(10) “Break a leg”, Irene Kormilainen shouted arsdshe noticed the shocked
look on my face she explained that it is a sayisgduto wish good luck
in theatres on an opening night. (04: 234, my tedits.)

Irene Kormilainen wishes good luck for Wasker wamot familiar with the saying and
takes it literally until Irene explains what shealhg meant (example 10). As in this
example, English is used in the books in shortarekions and expressions by Finnish
characters. A direct translation is not always eswith exclamations and thus the
idea, or what was actually meant by the characteeds to be explained instead. In
addition to the explanation given in the text thegksh phrases are included in the

vocabulary of the books, and the reader may cHezkadrrect Finnish equivalent.
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Italian is used only in song lyrics by Roberto e third book while German is used in
the first part of the series by a Finnish lady Rddrsula to name and introduce the
content of a book. Estonian phrases are foundenthird book. The use of Estonian
differs from the rest of the infrequently used laages as in addition to a traditional

saying it is used to tell the story. The contentyaver, is explained also in Finnish.

(11) Selitin suunnitelman solmukohdat Lennartilkkg keksi heti ratkaisun:
"Ara muretse! Helistan oma emale! Ta voib séitdujaa selle puha vee
siia kanistriga. Sinu emale meeldiks see koht v&ija. liiguvad ringi
head hinged”. Lennart siis ehdotti, ettda hAnems#éti joka asuu Lounais-
Virossa, matkaisi linja-autolla sinne luostariin kkmaan sitd vetta
kanisterilla ja tulisi sitten sen veden kanssadi& Suomeen ja sitten
taas linja-autolla tAnne Heinakumpuun. (03: 133.)

(11) | explained the problems of the plan to Lehmaro immediately came
up with a solution: "Ara muretse! Helistan oma eehala voib soita ja
tuua selle puha vee siia kanistriga. Sinu emaleldilsesee koht vaga.
Siin liiguvad ringi head hinged”. Lennart suggestedt his mother who
lives in South-western Estonia would travel by bughe convent to get
the water and would then travel with the water st@mion a ship to
Finland and again by bus to Heindkumpu. (03: 13B8translation.)

Lennart from Estonia speaks Estonian to the Finasracters who seem to be able to
understand him. However, it is not being mentioifethey have learned Estonian
somewhere or whether they simply understand Estobéecause the languages share
some similar vocabulary. After a longer passagéstonian, Risto who is acting as the
narrator in this part of the book, explains theteahin Finnish. The explanation is

extensive and the reader might not even need tbabwubary provided. (Example 11.)

The use of different languages occasionally resultsfficulties in the series but mostly
when other languages than Finnish are used, theakes interacting are either both
native speakers of the language in question ori@mative speaker and another has
learnt the language and knows it well. Often theapbs used are simple, and hence a
basic language skills are enough to enable interabetween the characters. However,

for young readers the use of different languageghtmibe more challenging, and the
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vocabulary provided in the end of the books willanbkely be needed if the reader

wishes to understand everything in the story.

4.3 Cultural differences and problem situations

Several cultural differences appear in the sehtsst of these are differences that can
quite easily be seen by an outside observer anthase likely familiar to many adults.
However, some differences might require activeradgon or careful observation. In
both cases the books introduce situations thatmdrl are not likely to encounter in
their real lives and hence increase the awarerfesdtaral differences among children.
In Boarding House Onnela the differences occur mamsituations where Finnish and
Argentinian characters are interacting or whereirmiBh character is observing an
Argentinian character or vice versa. The differené@und concern these particular

people, and no wider generalizations can be made.

The cultural differences found in the books camdagyhly grouped into five categories:
interaction, customs, food, attitude, and famillatiens. In addition the books present
differences due to geographical location which rhiglso influence the adaptation
process when migrating from one country to anotlag geography is therefore
considered to be sixth category. The series inttedn total 27 differences (cultural and
geographical), some of which are present in maoae tne book. The first, second, and
third book of the series include differences frove fcategories while the fourth, or last,
book of the series presents differences only framm tategories. Also the amount of
differences decreases significantly towards the @nthe series. The first two books
contain 15 differences, and the third book showsdiferences. The fourth book,

however, differs notably as it introduces only tfferences.

The first category, interaction, includes four difnces. These are loudness and noise
(1), manner of speaking (2), expression of opini@), and gestures and hand
movements (4). From the viewpoint of the Finnishrelsters Argentinians appear to be

loud and their manner of speaking is more simibayelling than speaking (01: 3940,
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45; 02: 220; 03: 74, 183). This is emphasized kg word choices of the writer:

Argentinians tend to shout, roar, yell, and screahile Finnish whisper, sigh, and
speak calmly, especially in the first book of tleziss (01: 31-33, 44). Also opinions
are expressed more strongly by the Argentinianadtars than the Finnish. They are
described as determined in their actions and havepanion about everything. As

conversation in general, also opinions are expdeksgdly and shouting is, from the
Finnish character’s perspective, the common washtire one’s opinions. (01: 29, 40,
43.) Active use of gestures and especially handaemants, or speaking with one’s
hands, are described in several situations as bsamethat the Finnish character finds
odd and different. Notable is that gesticulationnt typical only for Argentinian

characters but also for the French character. 12%; 02: 135; 03: 11, 117, 131, 183.)
The first book includes all four differences of tinéeraction category while the second
book presents only the manner of speaking and naoeements and the third book
loudness and noise and manner of speaking. Inainehf book differences related to

interaction are no longer present.

The second category, named customs, is the laggeap with 10 cases. It contains

greeting habits, siesta, knife sharpening, belitdan of address, shopping, heating
systems, decorations and ornaments, celebratidbhaktmas, and typical bed linen.

Greeting habits are highlighted in each book ofsges. Finnish characters find the air
kisses strange, and in the first, third and fobdbk it is mentioned that air kisses are an
Argentinian habit (01: 147; 03: 71, 117-118; 04). 28 the second book air kisses are
given by the French character (02: 134). In thedthbok a situation, where Finnish and

Argentinian characters meet for the first timepigsented; an Argentinian character
intends to greet by giving air kisses which scdhesFinnish character who finds air

kisses uncomfortable and instead extends a hareladblt characters end up shaking
hands although the Argentinian character finds¢hisfusing. Finnish child character is

greeted by tousling his hair — also something tihatcharacter is not accustomed to and
not comfortable with and thus tries to avoid. (08; 117-118, 121, 177.)

The second custom of the group, siesta, is quitekmewn habit of some cultures and

typically connected to Latin cultures. Also the Anginian characters in Boarding
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House Onnela take siesta. Siesta is introducelerfitst book of the series where the
Argentinians remodel the house, making a lot ols@oiThe noise stops and Onnela
becomes quiet for a few hours in the afternoon whgentinians take siesta and sleep.
After siesta the racket continues. (01: 38-39.addition to greeting habits and siesta,
also the traditional way for knife sharpening appea the first book. In Argentina
knife grinder walks around town playing an instrumneéNhen one hears the signal, he
or she comes outside with knives that need to bepghed and runs after the grinder.
Knife grinders are not known in Finland, and a donfarises when an Argentinian
character mistakes a boy playing music on the tstoeke a knife grinder. (01: 76-79.)
Both siesta and knife grinding are mentioned irspagalso in the third book (03: 12,
183).

Beliefs, more specifically faith in saints and ommeare central in the second book of
the series. Argentinian characters believe thahtsawill help them in difficult
situations. The Finnish character finds it stramipen Argentinians spend an entire day
burning a candle in front of an icon, asking fotphg02: 233.) Also good and bad
omens are a new phenomenon for Finnish characfagentinians find certain
occurrences to be signs that something, good dr viadl happen and try to interpret the
signs and predict what will happen in the future. Boarding House Onnela the
predictions, made by two older Argentinian chana;tdo come true, at least from the
Argentinians’ perspective. (02: 37, 42, 45, 47,,246, 248.)

In addition to beliefs, the second book presentersé¢ other customs. The form of
addressing people differs in school where the Bimteéacher asks Delfina to call her by
her first name. Delfina is not used to this andldint very funny and too friendly. In
Argentina she has called her teachers with a &itlé last name, in a more dignified
manner in her opinion, showing more respect. (Q:82.) Shopping for groceries
causes confusion as well. In Argentina groceriesbaught from several small shops —
for instance meat from a butchery, vegetables fgygengrocer’'s and bread from a
bakery. When Delfina realizes in Finland everythm@eing bought from one big store,
she is shocked. (02: 93-96; 03: 115-117; 121-185%) 1
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When the outside temperature starts to decreadéeinfall, the Argentinians find
themselves in an odd situation. They are not aoousd to heating the house and do not
realize the weather will not get warmer for monbls instead think it is only for a few
days and try to keep the cold out by hanging thiekkets on the windows (02: 68-69).
Only after Wasker explains the winter conditionsl &wow Finnish houses have central
heating and radiators in order to keep the housenvdauring winter, do Argentinians
start to understand the importance of heating aepgre Onnela for the winter (02: 70—
73, 84, 115-118). The Argentinian way for decoafior festivities on the other hand
surprises the Finnish characters. Argentiniangyseal Finnish decorations at unusual
situations, and the lavish use of ornaments ats@has time astonishes the Finnish
characters. (02: 101-102, 264-266.) The celebraifo@hristmas in general differs
from culture to culture. Also in Boarding House @lancommon Finnish Christmas
traditions, such as gingerbread house, proclamatiddhristmas peace and almond in
the Christmas porridge, are not familiar to thee&xrgnians (02: 204—205).

The third book includes only three cultural difieces from the customs category.
Greeting habits and shopping were introduced aisthe first and second book of the
series, and thus the only custom that is shown wntiie third book is the typical bed
linen. In the third book two Finnish characters, Skkx and his father, travel to
Argentina where Wasker pays attention to how dffierthe bed linen is compared to
the one he is used to at home. Firstly, bed limaalls very lovely. He later finds out
that the smell comes from a perfume that is spraiyiedthe sheets. Secondly, there are
no thick blankets and blanket covers like in Fidldut instead two sheets: one to cover
the mattress and one to be used as a cover. Fbnigtits a blanket is put on top of the
cover sheet. This, however, is not entirely newMasker as his grandmother has told
him that also in Finland this kind of bed linen dige be commonly used. (03: 60, 112—
113.) The fourth book does not present any newooust The only custom that appears
in the book is air kisses as a greeting which, eaféer several references during the
series, is found to be awkward by the Finnish attarg04: 22).

Cultural differences related to food can be foumdli four books of the series. Both

Finnish and Argentinian characters are introduoetetv dishes and drinks, for instance
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Finnish to Argentinian empanadas (small pies), aggdlled meat), chimichurri sauce
and mate (drink made of herbs) and Argentinian&itmish sandwiches, casseroles,
gingerbread and Christmas pastries (01: 43, 114, 02 102-103, 108-109, 171-172,
204, 247, 265; 03: 21, 25, 108; 04: 34-35). AlsgeMtinian breakfast is new to Finnish
characters who are used to eating oatmeal or sahdwifor breakfast. Pastries,
croissants, cakes, and cookies surprise Wasker hés asked to join the breakfast in
Onnela for the first time. (01: 49-51.) Delfina gersely finds the fruit and vegetables
in Finland to be different from what she is accostd in Argentina: in her opinion
bananas and pears seem to be raw, potatoes aranthyomatoes are both raw and
small and in addition too pale (02: 97, 99).

Differences of attitude between Finnish and Argeati characters are shown in the
first and second book. The Finnish characters sgeminians as undisturbed, easy-
going and carefree who do not worry about anythwhge from Argentinians’ point of
view Finnish are rigorous and obey the rules tootbt (01: 62, 65-66, 116, 119, 131,
158; 02: 63, 121-122, 163). The first and third kbodroduce the Argentinian idea of
family which can include grandparents, aunts, uweled cousins and is hence different
from the Finnish idea of a family that consistgpafents and children. In the third book
Wasker actually makes a list of all Delfina’s fagmhembers as he is having difficulties
to remember all of them. (01: 180; 03: 71-76.) didiion to big families the respect
towards older family members, for example grandpateseems peculiar from Finnish
characters viewpoint when they first notice thigerethough for instance Wasker does

value his own grandmother quite a lot (01: 35;08.

Besides cultural differences, the books introduc#er@nces due to geographical
location. These differences are seasons, weathstitmms, coldness and darkness,
landscape and surroundings, and nature. Seasonseaider conditions are discussed
in the first, second and third book of the serlasall three books it is mentioned that
the seasons in Argentina are opposite from Finland, thus when Finland is enjoying
summer, it is winter in Argentina and the other veagund (01: 121; 02: 254; 03: 45—
46). Although the seasons share the same namesgttber conditions of each season

differ in Finland and Argentina as well. Delfinasarprised to find out that winter in
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Finland is not what she is used to: in Delfina’sn@bown in Argentina there is no snow
or frost but instead winter means rain and colddwifor a few days (02: 69-70). In
contrast Wasker and his father learn that springrgentina is similar to the Finnish
summer and are astonished when they experienceshdden and hard rain can be in
Argentina compared to the rainy weather they knoamf Finland (03: 85, 153-155,
158). Coldness and darkness are a central topitheirsecond book and thus treated
separately from the seasons and weather conditiéomis.Delfina the coldness and
darkness of Finnish winter sounds terrible, and ishehocked when the temperature
starts to decrease in the fall. She learns thatohe weather and darkness are a long-
lasting condition, not a passing occurrence, andildvgrefer the extreme heat of
Argentina. (02: 31, 68-72, 254-255.)

Landscape and surroundings are explored in thedird third book. In the first book
Finnish landscape and scenery is introduced to Mmgans who have just arrived in
Finland while in the third book Finnish characteyst to know the Argentinian
environment. (01: 65, 68-69; 03: 66-67, 70, 143-148.) In addition in the third
book the differences in the nature are presentexn fWasker's point of view for
instance many plants are larger in Argentina tharrinland, and wood species are
entirely different and look strange at first sid@8: 65). The fourth book of the series
again differs from the first three books as it does present any differences from the
geographical location category.

As already stated, the first, second and third bafake series introduce several cultural
and geographical differences while the fourth bowkudes very few of these. The first
book focuses especially on interaction and attitithough also family and
geographical questions are well presented, andbtuk does include at least one
difference from each category defined. In the sddoook the emphasis is on customs
while food and geography are discussed often ak Wieé only category that is not
explored at all in the second book is family. Thed book on the other hand does
present family differences. In addition geographicaatters and differences in
interaction are central while one category, atgtuid not discussed. In contrast to the

first three parts of the series, the fourth bookludes in total only two cultural
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differences and no geographical issues, hence apgda shift away from the cultural

matters that are central in the first three books.

All four books of the series present some probléoasons related to different customs
and immigration. In the first book the loudnesstioé new residents of Onnela is
causing trouble. The noise makes people of Hein@kunervous, and they are finding
it difficult to adjust to the increased noise lewadter years of peace and quiet. For
instance Wasker’s parents feel at first that theenmeans that their new neighbors are
not trustworthy and are almost afraid of them. ®3,:44.) The situation worsens when
a misunderstanding occurs due to a cultural diffeeerelated to knife sharpening. In the
story an Argentinian character, abuelo Ernesto,esominning from Onnela, holding
several knives, when he hears a boy playing anuim&nt outside on the street. Finnish
characters, who see this, assume abuelo Ernessatarkill the boy, who is playing the
music, and try to stop him. The situation is soladr both parties are explained the
behavior of the other side. Finnish charactersl#aat in Argentina knife grinders walk
around town playing an instrument and hence when legars the signal, he or she
comes outside with the knives that need to be snag and runs after the grinder.
Argentinian characters in contrast learn that imdrd it is not accepted to run outside
with several knives and therefore abuelo Ernestonadd the Finnish characters when
he was seen outside with his knives. (01: 76—7%is Tnisunderstanding, however,
causes Wasker’s parents to suspect that their e@yhlmors are dangerous, or at least a
bit crazy, and forbid Wasker from visiting Onnekiaseems not to be safe for Wasker
to go to Onnela. Only after Delfina and abuelo Btoevisit Wasker's house and
apologize for their behaviour, Wasker’'s mother irea that they did not mean harm,
allows Wasker to visit Onnela again and startscicept the new neighbors herself as
well. (01: 82-85.)

In the second book summer ends and Wasker negugsgchool. Delfina, who is also at
school age, has decided not to go to school asets to run Onnela and assumes this
is for her to decide. Wasker tells her that thera law in Finland that requires all the
children to go to school but Delfina will not budgatil she receives a letter from the

city informing her that she has to go to schod: @-10, 46.) Still, Delfina skips school
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quite often and for instance sends her great-gadineif to school to replace her (02:
121-123, 125, 154, 157-158). Eventually in mid-s&erebalance is found, and Delfina
understands she needs to attend school regul@I 7@, 175).

At the same time with school problems Delfina eigraes a shock when she realizes
she is not able to buy the same kind of tomatoef&imand as she is used to in
Argentina. She wants to make special tomatoes fwistnas but Finnish tomatoes are
too small and not the right color. (02: 89, 98—%@onsequently Delfina decides she will
grow tomatoes, even though winter is coming, araisheing told it is not possible for
tomatoes to grow when it is dark and cold (02: 147-148). As Delfina focuses on
tomatoes, she neglects her responsibilities asasdiler friends, and abuelo Ernesto has
to step in and settle the situation. Delfina haadapt to the Finnish circumstances and
accept the fact that the Finnish tomatoes will(@@: 156-157, 159-161, 169, 173.)

Finnish law and regulations cause some difficulilresaddition to Delfina’s school
issues in the second book. Two older Argentiniatiel staying at Onnela appear to
outsiders to be illegal workers and will have tteatl a hearing where their tourist
status is confirmed (02: 222, 244, 258). Also Delfs pet, parrot Pablo, experiences
Finnish bureaucracy when he is put in quarantirier &eing caught flying around
Onnela. An additional hygiene inspection of the deus required before Pablo is
allowed to return to Onnela, and it is stated thdtinland parrot is considered to be a
wild animal and therefore Pablo may not fly freelpound Onnela anymore when
customers are present. This, however, is not holfindesees the situation but she has
to adapt and a cage is built for Pablo. (02: 2@D, 259, 274.)

The third and fourth book do not present problenuasions due to cultural or
geographical differences but all four books of skeeies include some language issues.
In most situations language does not hinder comaeation: instead deficiencies in
vocabulary and occasional grammar mistakes resulpeculiar word choices and
strange sounding sentences which baffle the napeakers. Mistakes, however, are
small and do not stop the characters from undedstgreach other. (01: 32, 45, 53,
115, 119; 02: 7, 11; 03: 8-9, 68, 169; 04: 24, 1¥L-153.) In addition to minor
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language issues, the third and fourth book incladme specific cases where poor
language skills are noted to cause harm. Lack opleespeaking both Finnish and
Spanish is noticed in Onnela after Delfina and &b&enesto travel back to Argentina
in the third book of the series. Two older Argeiainladies, Elena and Dania, have
decided to stay in Onnela, but with Delfina anddsto gone, it is soon realized Elena
and Dania do not speak any Finnish, hence leaviegpeople in Onnela with no
common language and no possibility to communicabally with the Argentinian
ladies who had always appeared to be actively wvebln all the happenings in Onnela.
(03: 129-132))

Also Wasker and his father experience languagedoashen they travel to Argentina.
With no adequate knowledge of Spanish, they finchrooinication with locals to be
very difficult and resort to sign language in ordercope. (03: 52-53, 56-58, 79.) In
some situations dictionary is used to overcomediffeeulties caused by language (01:
185; 03: 132). However, dictionary does not solve language issues, only eases the
situations, and the final solution is found elserghén the fourth book Delfina herself
feels left out because of her weak Finnish skilgl avithdraws from her normal
activities. This leads to a conflict which is sedtliwhen Wasker manages to convince
Delfina that her Finnish skills are good and net tbason why Delfina was not asked to
participate. (04: 23-264.) Although language issaarespresented throughout the series,
they are not a central topic in any of the booksl, @averall language is not considered to

be a major problem in Boarding House Onnela books.

4.4 Aspects of immigration

As the series depicts how Delfina, an Argentiniath, gnd abuelo Ernesto, Delfina’s
great-grandfather, come from Argentina and settl&ihland, it can be expected that
some questions related to immigration will occurthe books. In the first book
immigrants, or Delfina, abuelo Ernesto and two Awgean ladies, have a positive
attitude towards the new situation. Abuelo Erndsts lived in Finland as a child and is

hence a returnee. He does not speak Finnish anyamatéhas forgotten the Finnish
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culture he once lived in. Delfina on the other h&wad not lived in Finland before but
knows a bit about Finland and speaks Finnish agdiatives in Argentina have taught
her. Two Argentinian ladies do not have any presiconnection to Finland besides
having met abuelo Ernesto in Argentina.

New environment and different customs cause somé&smn for all four immigrants.
Things that are ordinary for people who have liaedong them for years, are new for
immigrants, and Argentinians marvel for instancdraeé leaves, shape of the clouds,
bike rack, and ice cream truck (01: 70-71). Adaptato Finland and Finnish way of
life is not easy. Abuelo Ernesto attempts to behavé&inland as he is used to in
Argentina and ends up scaring Finnish people. Wieenealizes he has to change his
ways, he feels confused and sad. (01: 76—79.)i2eifi contrast is more angry than sad
when Finnish practice complicates her life andndteto find her own way, especially
around Finnish bureaucracy, but eventually hacteat that some things will not work
as in Argentina and she has to adjust (01: 53-849046-47, 99-100, 163, 169). Also
homesickness is part of the stories. Delfina missasrelatives that were left behind,
even though she knows they are well and she widtrtleem again (01: 180-181; 02:
24, 150; 03: 10, 170).

As usually with immigration, also in the Onnelaissrnot only the immigrants
experience new things but the people of Heinakuagwell. When Delfina and abuelo
Ernesto arrive, they become an attraction and pewplk by Onnela just to see the new
Argentinian owners (01: 37). Delfina and abuelodsto are described as strange and
peculiar, they have to face prejudice, and argddey some Finnish characters in a
way that makes them feel alien and unwanted (0153959, 70, 83, 158-159). Hence
they even consider returning to Argentina for awliut eventually decide to stay as
Boarding House Onnela has become their home (@144, 194-195).

For Delfina the adaptation process becomes mofieutfin the second book, and she
struggles. She misses her family in Argentina dradr tArgentinian habits, she has to
adapt to the Finnish school system, she is requoeattend Finnish language course

even though she feels her Finnish is good enougka@d, and the darkness and
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coldness of the Finnish fall and winter surprise Innish circumstances appear to be
more different than Delfina expected, and she besogloomy and unhappy (02: 24,
46-47, 49, 63—-64, 68, 72, 157). On the positive bBel new classmates are interested in
her, she finds new friends from school and is stilious about the Finnish customs and
gets excited when she gets to experience sometuet,as snow, for the first time (02:
62, 77, 80-81, 86-88, 130-131, 203-204). Also Eland Dania have problems
adapting to the Finnish winter and stay mostly ordoin Onnela, much like other
foreign guests, Aurelie from France and Pjotr frRBossia, and it is noted in the book
that the residents of Onnela appear to be lonetsspand time mostly alone (02: 153—
154). Ernesto, in contrast to other Argentiniamgnss to have overcome his problems
present in the first book. He starts to remembeniSh language and is thus able to
communicate better than before. To further advahise Finnish skills he attends
language classes in Delfina’s school and beconmsceess among students and even
teaches some Spanish to the Finnish characters2f26, 110, 121, 125-128, 158
159.)

The third book discusses homesickness and retuométs home country. After living
in Finland for over a year, abuelo Ernesto startsiss Argentina and his family. He
cannot sleep anymore but instead sits in front wiralow every night, staring into the
distance, looking old and tired. In the middlelo# dark fall, abuelo makes a decision to
return to Argentina. Delfina would prefer to stay Finland but has to go back with
Ernesto. (03: 8-10.) However, life in Argentina sla@t meet their expectations. In
Finland both abuelo Ernesto and Delfina were algtivevolved in managing Onnela
but in Argentina someone else is taking care ofhadlchores in the family’s boarding
house (03: 77, 95-96). Delfina and Ernesto areoefside and seem to be bored with
they lives: abuelo Ernesto simply sits outsidehia garden and reads newspapers while
Delfina keeps wondering and worrying how everythimgoing in Onnela as she is not
allowed to do any work in their Argentinian boamlihouse (03: 87, 109-110, 114,
178-179). Delfina begins to idealize Heindkumpu EBimdand and even the things she
disliked now seem wonderful (03: 180-181). In thd abuelo Ernesto decides to return

to Finland and Delfina again migrates with him (091-193).
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In the fourth book of the series the Argentiniarmigrants are quite well adjusted to
their lives in Finland. Even the delicious Argeidim food that used to be served in
Onnela has gradually changed and been replacedriwegience food and ready meals,
typical in many Finnish households (04: 55-56).iBgithe series it is depicted how the
Argentinian immigrants slowly find their place ihet Finnish society. Even though all
of them are at first excited about the move aneetmexperience new things, each one
of them also encounters difficulties and finds dadapn to be challenging at times.
Some of them learn Finnish, some do not. Some thess home country and family so
much they decide to return, only to find out theyrbt fit in anymore. Although for
each immigrant the adaptation process progressis awn speed, eventually they all
adjust. Life in Finland becomes easier and doescanter around being an immigrant

anymore.

4.5 Discussion

Multicultural literature can be defined as liter&uhat presents different sociocultural
experiences and backgrounds, tells about diverpailgiions, and includes different
perspectives (Gopalakrishnan 2011: 5, 29). Basedhan definition, the Boarding
House Onnela series is part of multicultural litera: it depicts various experiences of
characters from different backgrounds and viewsesvérom different perspectives.
The books promote awareness of different culturesguide to accept those different
from oneself. On a more specific level, the sepiesents an immigrant girl who tries to
adapt to a new culture, hence providing the yoweaglers who have no experience of
immigration a possibility to understand the thogghhd emotions of an immigrant
close to their own age and giving a chance forehebo have immigrated to reflect
their own experiences. However, books of Boardingus¢ Onnela series do not
actively encourage critical dialogue and are qurterersal in nature. They focus mainly
on two cultural groups, Finnish and Argentiniarifh@ugh other groups are present as
well and introduce difficulties immigrants mighteaunter thus making readers aware
of social issues of a particular group. The boaks lsence be called socially conscious

books (see page 45).
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The impression of multiculturalism in the seriesiag solely created by characters from
diverse backgrounds. Multiple languages are usesltfinout the books for different

purposes, occasionally even for longer phrase®vearsations, which strengthens the
sensation of a multicultural environment. For soohdd readers the use of foreign
languages might trigger an interest in learningifgm languages but it might also be an
obstacle for some readers. The phrases in diffderguages can cause frustration
especially if the child’s reading skills are noliyudeveloped yet, and for most children
the need to turn the pages back and forth betweestory and the vocabulary section
in the end of the book will probably slow down theading. Nevertheless, many
children might also enjoy the flipping through dfetbook and may find the foreign

language phrases and the search for translations fhe vocabulary exciting while

those children who have for instance Spanish a®then tongue might be pleased to
see their own first language in a book written ryain Finnish.

Although it was found out in the research that tiescription of characters in the

Boarding House Onnela series is only occasionadiyestypical, it can be argued that
many of the cultural differences presented are cbase a stereotypical view of the

behavior of the members of certain cultures. Howegwesome cases, for instance when
Wasker describes the typical Christmas in FinlanB¢lfina, it is mentioned that this is

how this particular family or person acts and aegalzation is avoided (02: 204—-205).

Hence the reader can assume that not everyone dsetisesysame way and will not form

a stereotypical mental picture of a certain cult¥¥en discussing cultural differences,
it should be mentioned that amount or level ofatéhce and discomfort experienced
may depend on the cultures under scrutiny. Furtties, can affect the adaptation

process of immigrants as mentioned in chapter &2 page 23): the adaptation from
one extreme to another will in many cases be mbadlenging than adapting to a

culture or conditions that are very similar to teive culture of an immigrant as the
change is greater. In the Boarding House Onnelassthis is seen especially when the
Argentinian characters need to adjust to the Finwisiter conditions.

Problems related to cultural differences are comated in the first and second book of

the series while the majority of language problere found in the third book of the
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series. Overall, the second book introduces moshefcultural differences related to
habits and practices which might reflect the adaptaprocess the characters are
experiencing: after having spent a longer periodtiofe in another culture, the
Argentinian characters start to notice more diffiees, the differences begin to cause
confusion and the adaptation process becomes numplicated as for instance
homesickness affects the behavior and thoughtiseo€haracters, causing conflicts and
problem situations. Although some language problemsmplications of defective
language skills were found in all four books of feies, in the third book the language
becomes here and there a barrier for communicafitwe. cultural differences and
language problems presented offer an opportunitytfose young readers who have
experienced problems when adjusting to a new ailburearning a new language, for
instance after moving from another country to Fdlato reflect their experiences and
to see that others are facing similar problems a#. vin addition, native Finnish
speaking readers might gain a better understarafitize difficulties a person learning a
new language might encounter and will become magmpathetic towards their

classmates who are struggling to learn Finnish.

The progress of the adaptation process can alsedrein the way the series develops.
The fourth book which takes place approximately tyears after the arrival of the
Argentinian characters to Finland includes very fewitural differences or situations
where immigration issues are presented. The foass dearly moved on to other
questions, and the immigrants have found their ghate in the Finnish society.
Throughactive interaction with the local community thewb@decome friends with the
Finnish characters, and both the immigrants andrFihaish people have managed to
adjust to the changed conditions without loosirgrtbwn traditions. The immigrants in
Heindkumpu are treated equally and are not coraides be any different than the
Finnish locals. Overall it can be said that white tfirst three books of the series
describe the life of the immigrants, adjustmentcpss, and the changes required from
everyone in the community, the last book depictsm&l@impu that has transformed into
transcultural society where people from differeatkgrounds respect and understand
each other regardless of ethnicity or native lagguahe books construct a positive

picture of immigration and multiculturalism withougnoring the possible problems
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they might cause, and hence attempt to create ativeosattitude towards

transculturalism and promote the idea of transcalltsociety.
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5 CONCLUSION

This research examined the multicultural aspectsbabk series Boarding House
Onnela. The series is a representative of a nea aypnulticultural children’s books in
which multiculturalism is constantly present but st considered to be an issue
although questions related to multiculturalism areluded in the books. The series
consists at the time of this research of four bqmkslished between 2007 and 2011, all
of which were studied in the analysis phase.

The aim of the research was to find out how multizalism and immigration are
depicted in the books. In order to achieve thihemretical review of multiculturalism,
children’s literature, and multicultural childreni®oks was conducted. In the analysis
phase quantitative and qualitative content andodis®e analysis were deployed. At first
it was studied how many nationalities are introdude the books, how they are
described, how many languages are spoken and inoghgexts the languages are used.
The analysis then proceeded to explore the cultifedrences and problem situations
presented while the subsequent section focusetleoagpects of immigration and their
portrayal in the series. The analysis was compléted discussion of how well the

Boarding House Onnela books answer the definitianudticultural children’s books.

In the analysis it was discovered that the sen#&sduces in total 33 central characters
who represent seven different nationalities. 1¢hefcharacters were classified as main
characters at least in one book while 14 charaster® in a minor role. Not all 33
characters were present in every book: some cleasagppeared only in one book while
others were central in each story. Eleven mainfaod minor characters were Finnish
while five main and five minor characters were Artjeian. Swedish were represented
by one major and one minor character and Frenclorfey main and two minor
characters. In addition the books included one ncheracter from Russia as well as
one minor character from lItaly and one from Estonide findings support the
hypothesis which was that the books focus on Hmaisd Argentinian characters: the

study showed that 15 characters out of 33 wereighremd 10 Argentinian.
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The description of the characters was not perceiodie related to the nationality or to
be especially stereotypical. Adjectives that wesedudescribed mostly the appearance,
personality, or behavior of the character and wesatral by nature. However, also
some stereotypical description was detected. Hinnigere pictured as quiet,
Argentinians as loud and French as sophisticatdithoAgh stereotypical description
was found throughout the series sporadically, afsrsonal differences were
acknowledged and no excessive generalizations macde. The description focused on

personal traits, and stereotypical description neésively scarce.

The Boarding House Onnela books are written in iBmnin addition to Finnish eight
other languages were used. The most commonly umetyh language was Spanish
which was used in all four books of the series.oABwedish was used in four books
whereas French was used in three, English in twd, German, Russian, Italian, and
Estonian only in one book of the series. Russiaraggs were written in Cyrillic
alphabet. The story was narrated mainly in Finngsid other languages were used for
narration only occasionally. When the story wasd tala foreign language, it was often
explained also in Finnish. Typically foreign langea were used in utterances,
descriptions, explanations, introductions, exclaomat short conversations, and for
providing background information. Furthermore fgreilanguage song lyrics and the
foreign names of dishes and drinks were found eénltboks. In order to enable a full
understanding of the text, each book had a vocapwlaere a translation of all the

foreign language phrases could be found.

In the research it was discovered that the foréégrguages were not used in certain
contexts but instead the foreign phrases and wwedls scattered throughout the books
and were used in different situations. Mostly fgrelanguages were used when two
native speakers of a language interacted with estbler. On occasion a foreign

language was spoken also to characters who hadowlédge of that language. Most

characters spoke either only or mainly their natameguage: there was no common
language understood by all. Some characters wknguml or spoke a foreign language
while some were learning a new language duringseréees which enabled and eased

communication between characters especially towhelend of the series.
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In total 27 cultural differences were found in theoks during the analysis. The

differences were grouped into five categories:radon, customs, food, attitude, and
family relations. In addition sixth category callgdography was established to cover
the differences that result from geographical locatThe differences appeared mainly
in situations where Finnish and Argentinian chasecinteracted or Finnish character
was observing an Argentinian character. Thus thHferdnces found concern these
particular people, and no large-scale generaligatimould be made. Most differences
that were presented in the books are familiar taynradults. However, children are not
likely to have encountered the situations introduae the books in their lives, and

hence the books are likely to increase the awasepnésultural differences among

children.

In the study it was discovered that all four bookshe series presented some problem
situations caused by different customs or immigratiThe problems were typically
settled either when a person became accustomedadjusted to the new situation or
course of action or when the situation or the realsehind a certain behavior was
explained so that a mutual understanding was reach&djustment and/or
understanding were required both from locals anehigmants in the series. Also some
language issues could be found in each book. Espean the third and fourth book
inadequate language skills caused harm and cortgddiche normal activities of some
characters. In most situations, however, languageblgms did not hinder
communication as the problems were small, and tMarsguage was not seen to be a

major problem in the series.

Also immigration and issues related to immigrati@uch as homesickness, were
discovered to be central in the books. Althouglfed#int customs caused confusion, the
immigrants had at first a positive attitude towatks new situation. However, it soon
became clear that adaptation is not easy, and dsafacter reacted differently to the
challenges encountered. Gradually the immigramstdest to adapt. In the last book of
the series they were quite well adjusted to thew tives and had found their place in
the local community which had adjusted as well rdeo to accommodate the new

residents.
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In this research it was concluded that Boarding 9éoOnnela series is an example of
multicultural literature as the books depict vasoexperiences of characters from
distinct backgrounds and view events from diversggsppectives. In addition the
impression of multiculturalism is created by the wé multiple languages throughout
the books. The books promote awareness of differahtires and introduce various
customs for child readers. However, it was alsealisred that the last, or fourth, book
of the series differs from the first three bookeeThumber of nationalities presented as
well as the number of cultural and geographicdked#nces discussed decreased clearly
in the fourth book, and although multiculturalismdammigration issues were part of
the story, the focus had moved towards other quest which can be seen as a natural

development as the series develops together watbhhracters.

As this research concentrated to study the corérthe books, in the future the
research could be extended to cover other questiamsler to have a better view of the
multicultural children’s literature and its effectsor instance a reader survey could be
conducted to study who actually reads the bookshefseries and why, how child
readers respond to the stories and do the booksase the awareness of cultural
differences among children. Also a comparative aege could be an option for future
studies as this study focused on one book seriesorAparison between Boarding
House Onnela series and another multicultural beeies written for children could
reveal if similar themes or questions are discussesther books and if and how the
presentation of multicultural issues differs froeries to series, hence bringing more

insight into the field of multicultural childrenigerature.
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APPENDICES

Appendix 1. Characters and their nationalities

Character Fromh Book I Book|2 Book|3 Book
Wasker Vadelma FIN M M M M
Wasker's mother FIN M M M M
Wasker's father FIN M M M M
Mormor (grandmother) FIN m m M M
Police chief Andersson FIN m

Lawyer Julius Korva FIN m

Delfina Lorena Soledad Maribel Airas| ARG M M M M
Abuelo Ernesto Airas ARG M M M M
Risto FIN M M M M
Dania ARG M M M m
Elena ARG M M M M
Per SWE M

Ingrid SWE| m

Film director FIN m

Henkka Andersson FIN M M
Keksi-Janne FIN M

Aunt Chela ARG m M
Johanna Kuosmanen (teacher) FIN m

Aurelie FRA M M M
Pjotr RUS M

Aurelie's father FRA m

Aurelie's mother FRA m

Pancho ARG m
Cristina ARG m

Lola ARG m

Carolina ARG m

Martina ARG m

Roberto ITA m

Lennart EST m
Marjatta Lepokorpi FIN M
Kaarlo Lepokorpi FIN M
Sara FIN M
Irene Kormilainen FIN M
Total 33 7 14 17 18 15
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Book 1 Delfina’s travelling case
Book 2 The winter of filled tomatoes
Book 3 The book of distant loves
Book 4 Delfina's clock summer

M = main character
m = minor chetem



Appendix 2. Languages used.
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Swedish

Character Book 1 | Book 2| Book 3| Book 4 Total
Wasker 7 3 6 3 19
Mormor 10 13 15 21 59
Per 7 1 8
Ingrid 4 4
Wasker's mother 4 1 3 8
Film director 1 1
Sara 1 1
Total 33 18 21 28 100
Spanish

Character Book 1 | Book 2| Book 3| Book 4 Total
Delfina 13 17 9 2 41
Abuelo 24 22 30 11 87
Pet parrot Pablo 9 5 5 19
Wasker 6 5 8 19
Dania 1 1
Elena 1 1
Risto 1 1
Wasker's father 4 4
Aunt Chela 9 9
Pancho 5 5
Shopkeeper 5 5
Manuel 1 1
Cristina 1 1
Passer-by 1 1
Wasker's mother 1 1
Total 52 52 73 19 196
French

Character Book 1 | Book 2| Book 3| Book 4 Total
Aurelie 8 4 11 23
Risto 2 5 1 8
Wasker 1 2 3
Total 11 9 14 34
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English

Character Book 1 | Book 2| Book 3| Book 4 Total
Wasker 4 2 6
Irene Kormilainen 1 1
Total 4 3 7
Other languages

Language / Character] Book 1l Book2 BookB Book|4 Total
German / Rauni-Ursul 1 1
Russian / Pjotr 12 12
Estonian / Lennart 6 6
Italian / Roberto 1 1




