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Abstract 
Purpose – By using the 3Cs framework (i.e. context, connection and complexity), this paper aims to examine 
the state of doctoral education in the field of international business (IB) and the collaborative IB doctoral 
programs, defined as programs formed through collaborations between multiple universities and/or 
associations. 
Design/methodology/approach – We examine multiple collaborative programs in doctoral education in IB 
(i.e. the AIB-CIBER Doctoral Academy, Nordic Research School of IB, Emerging Scholars from Emerging 
Markets Program and the Finnish Graduate School of International Business) under the 3Cs framework. This 
examination allows for a better understanding of how these programs prepare students to nurture the IB 
disciplinary and societal demands. 
Findings – We suggest that enhancing doctoral education in IB to meet the challenges of understanding 
context, connection and complexity, requires extending both formal and informal components of doctoral 
programs, beyond home institutions of doctoral researchers, with an increased emphasis on informal aspects of 
doctoral training and an increased focus on students as learners striving for excellence. These components, 
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which are a particular strength of collaborative IB doctoral programs, can positively shape scholarship and 
practices in the field of IB. 
Originality/value – This paper provides a contemporary examination of doctoral education in the field of IB 
beyond the predominant focus on within-institution doctoral training elements and enhancements that could 
positively influence the context, connection and complexity of IB doctoral education globally. 

Keywords Doctoral education, 3Cs framework, Formal and informal doctoral training,  
International business, Collaborations 
Paper type Conceptual paper 

1. Introduction 
International business (IB) scholarly traditions are deeply rooted in theoretical, 
methodological and research practice approaches (Buckley et al., 2017; Casson and Li, 2022; 
Delios, 2017a, 2017b) aimed at addressing a business phenomenon that spans diverse 
contexts, connections and complexities (Dau et al., 2022). These approaches within the IB 
scholarly tradition are paramount in the era of increasing protectionism, nationalism and 
confrontations, because perspectives offered by IB scholarship and education about them “is 
a solution that can bridge divisions in the world and provide a path for shaping a better 
future” (de Fontaines and Côté, 2024, p. 1). The latter even further elevates the constantly 
existing demand for well-trained IB scholars capable of pushing the boundaries of 
knowledge and educating business leaders who are ready to engage with complexities and 
diverse ways of reaching business and societal goals both locally and globally (de Fontaines 
and Côté, 2024). IB doctoral education is central to addressing this demand as it defines 
knowledge, skills and practices that are likely to be adopted by IB scholars. 

Prior to these most recent pressures for IB doctoral training stemming from increasing 
confrontations globally, IB education has attracted the attention of scholars (Barnard, 2026; 
Cavusgil, 1998; Dieleman et al., 2022; Kuhne, 1990; Stanton Webb and Allen, 2005; White 
and Griffith, 1998), many of which have called for a fundamental rethink of IB doctoral 
education in the light of the nature of the IB discipline. For example, the Association to 
Advance Collegiate Schools of Business (AACSB) and the European Doctoral Programmes 
Association in Management and Business Administration (EDAMBA) have completed a 
joint investigation of doctoral programs (cf. McLead et al., 2021) noticing that 
interdisciplinarity in doctoral training is lacking and pointing to the fact that most PhD 
programs in business are non-IB centered (Stanton Webb and Allen, 2005). A decade earlier, 
AACSB International Doctoral Education Task Force (AACBS International Doctoral 
Education Task Force, 2012) surveyed both doctoral program directors and students and 
discovered similar shortcomings in doctoral training. The reports, along with academic 
literature (e.g. Cavusgil, 1998; De Meyer, 2013; Kuhne, 1990; Stanton Webb and Allen, 
2005), while providing many new and important insights on rethinking doctoral training, 
focus solely on within institution program elements. This neglects a contemporary 
perspective on collaborative programs in IB doctoral education, defined as programs formed 
through collaborations between multiple universities and/or associations working to address 
the limitations of any single institutional effort. These programs have been created to address 
IB disciplinary needs, but their potential impact has not yet been extensively examined. 

We address this shortcoming in the understanding of IB doctoral education and 
specifically work to answer the following research question: 

RQ1. How do collaborative doctoral programs in International Business address the 
unique requirements of and expectations for the IB discipline? 
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To answer this question, we use the 3Cs framework as a framework for examining 
collaborative programs in IB and their potential impact. 3Cs framework speaks directly to IB 
researchers and educators (cf., Dau et al., 2022) – both professionally guided through IB 
doctoral education. The 3Cs framework consists of “context”, which addresses 
organizations’ actions within their global environment, “connection”, which focuses on 
bridging disciplines, nations and analytical levels to understand IB phenomena, and 
“complexity” concerned with the complex interplay of internal and external to organizations 
systems, structures and relationships. Taken together, the 3Cs capture the nature of the IB 
field. Thus, we adopt the 3Cs framework to understand the skills, knowledge and scholarly 
practices that the unique IB discipline demands (Casson and Li, 2022; Dau et al., 2022) and 
examine how the current design of institutionally-centered and collaborative IB doctoral 
programs addresses them. 

To achieve the above, we first offer an overview of the disciplinary demands and their 
implications to IB scholarship captured through the 3Cs framework. Then, we examine the 
state of collaborative doctoral programs in IB and their ability to expose doctoral students to 
the diversity of contexts, provide cross-disciplinary social networks and exposure to diverse 
analytical lenses, and engagement with different stakeholders. We argue that it is the 
limitations of institutionally-centered doctoral programs, arising from a lack of exposure to 
the 3Cs, which motivated the emergence of collaborative education programs in IB. Then, 
we proceed with an examination of how collaborative IB education programs work to 
address the 3Cs to help develop IB scholars who would be able to research, educate and 
apply their knowledge as per the disciplinary demands. To perform this examination, we 
discuss the formal and informal elements as well as their combinations to estimate the 
potential outcomes and impact of collaborative doctoral programs. Specifically, we examine 
four collaborative IB doctoral education programs (i.e. the AIB-CIBER Doctoral Academy, 
Nordic Research School of IB, Emerging Scholars from Emerging Markets Program 
(ESEMP) and the Finnish Graduate School of International Business) under the 3Cs 
framework. 

Through this examination, this study advances the understanding of collaborative IB 
doctoral education programs and their ability to address unique disciplinary demands. Our 
findings indicate the diversity of collaborative efforts and suggest strengths and weaknesses 
of each program in relation to their ability to address the implications stemming from the 3Cs 
framework. This examination also helps to reflect on how the current IB doctoral education 
equips researchers with skills, knowledge and practices for making a needed scholarly 
impact, especially in the context of grand challenges and multiple global crises. We also note 
that higher education leaders and administrators have an important role in removing 
institutional barriers as they can encourage and support enrolment and participation in 
collaborative doctoral education that works toward reducing global frictions. Furthermore, 
we contribute to the literature on IB doctoral education by offering guidance for potential 
improvements that can be achieved through considering collaborative IB doctoral education 
programs. For example, we suggest that advances in doctoral program’s formal and informal 
components, which are a particular strength of collaborative IB doctoral programs, 
potentially create a strong foundation for transformative scholarly education. 

2. Conditions for the emergence of collaborative doctoral education in International 
business 
2.1 The International business disciplinary demands captured in the 3Cs framework 
While some have argued that IB is not so unique in comparison to the broader management and 
strategy field, and the community falls for the “false uniqueness bias” (Aguinis and Gabriel, 2022), 
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there is substantial evidence and discussion available to argue for the uniqueness of the 
discipline and its disciplinary demands (e.g. Beugelsdijk, 2022; Casson and Li, 2022; Dau et al., 
2022). The 3Cs framework developed by Dau et al. (2022) conceptualizes the unique nature of 
IB along three attributes: context, connection and complexity. The three attributes are inter- 
connected and produce far-reaching implications for IB as a field, and for IB academics, 
educators, policymakers and practitioners. 

The first C, context, refers to the fact that firms and individuals do not operate in a vacuum 
but rather act in highly unique circumstances (Dau et al., 2022, p. 3). These circumstances 
are formed by cultural or institutional differences reflective of contextual changes over time, 
influencing IB operations locally, globally and in the inter-unit collaboration of the 
multinational corporation (MNC). Contextual awareness of IB researchers, educators, 
practitioners and policymakers allows for effective and competent decision-making within 
diverse contexts. Thus, acknowledging that context matters and having a skillset to address 
the context makes IB research and education timely and impactful. 

The second C, connection, relates to how IB crosses “borders”. By its nature, IB is cross- 
disciplinary, i.e. it connects perspectives rooted in management, political sciences, 
economics and the broader social sciences. IB also encourages methodological diversity 
from quantitative, qualitative and mixed-method research traditions. Furthermore, IB crosses 
national borders, connecting countries and cultures and addressing geographic specificities. 
Moreover, IB is cross-level, i.e. it bridges various analytical levels from the individual (e.g. 
an individual manager or employee) to the supra-national (e.g. international organizations 
and organizations active in transnational governance) (Dau et al., 2022, p. 3). Therefore, IB 
scholars, educators and practitioners need to develop knowledge that captures these 
connections, develop competencies to cope with the multifaceted perspectives on the IB 
phenomenon and provide new insights on how these interconnections change over time, 
bringing new implications to IB theory and practice. 

The third C, complexity, speaks to IBs’ “ability to examine complex systems, structures, 
and relationships in a meaningful manner” (c.f., Eden and Nielsen, 2020) and thereby the 
ability to derive real-world implications (Dau et al., 2022, p. 4). The complexity inherent in 
the global economy makes this aspect especially relevant for IB research (Casson and Li, 
2022). IB’s advantage lies in examining “[…] differences and similarities across units of 
analysis (e.g., organizations, nations, institutions, regions of the world, etc.), constructs, 
categories, theories, etc.” and leveraging these insights holistically and systemically (Dau 
et al., 2022, p. 4). Therefore, in IB, scholars, educators and practitioners – through critical 
investigations – need to capture and prepare for addressing complexity as well as the 
interplay of diverse components by applying diverse lenses of analysis. 

The current frictions and confrontations observed globally underscore the value of 
knowledge and skills that help address complex issues occurring in local and global 
industries and policymaking. They reinforce requirements for IB scholars to provide 
research insights and education for developing the ability to navigate the 3Cs. For instance, 
the Future of Jobs Report 2025 (WEF, 2025, p. 41) emphasizes that the core skills needed in 
2030 – as perceived by employers – center on cognitive skills, self-efficacy and technology 
skills. The 2022 report on the “Competences for Policymaking” (Schwendinger et al., 2022) 
emphasizes competences related to collaboration in cross-cultural settings, communication 
and working with evidence across borders. These skills are necessary for global 
policymakers to tackle global challenges and drive societal change in a net-value-creating 
way. In other words, the ability to combine complex perspectives from various levels of 
analysis (macro, meso, micro; the connection as well as the linkages between them; the 

Critical 
Perspectives on 

International 
Business 

Downloaded from http://www.emerald.com/cpoib/article-pdf/22/1/116/10290142/cpoib-12-2024-0170en.pdf by guest on 30 March 2026



120  

CPOIB 
22,1 

complexity) is what IB research and education should provide and therefore IB scholars who 
deliver it should be able to train. 

The implications stemming from the 3Cs and their further reinforcement through global 
trends help to elucidate the needs of doctoral training in IB, and especially the needs for PhD 
or DBA training that can provide a foundation for a successful career. Postgraduate students 
in IB need to be able to produce insights bridging context, connection and complexity to the 
research relevant for the IB scholarly community, practitioners and policymakers. Moreover, 
they should be able to design an IB education that develops the competencies necessary for 
these stakeholders to apply such knowledge in IB business settings. To delve into this issue, 
we next explore traditional institutionally-centered doctoral IB education and, subsequently, 
the collaborative doctoral IB programs. 

2.2 The state of doctoral education in International business 
IB education has been a central focus of study and discussion by academics for decades 
(Barnard, 2026; Cavusgil, 1998; De Meyer, 2013; Dieleman et al., 2022; Kuhne, 1990). In 
addition, major accreditation bodies, such as the AACSB and the EDAMBA, as well as 
academic organizations, such as the Academy of International Business, have also engaged 
in efforts to better understand the state of doctoral education. While accreditation studies 
have not focused on IB specifically, they do provide substantive insights into doctoral 
education within business schools. Building from these program assessments, and a review 
of the literature, we identify three underlying concerns in relation to (IB) doctoral education. 
These concerns are directly related to potential program limitations when considering the 
need of understanding IB phenomena derived from context, connection and complexity. 

First, as one might expect, doctoral programs in business administration are heavily 
research focused. Institutions offering a doctoral education have highly qualified research 
faculties capable of functional training in knowledge foundations and research methods in 
areas such as accounting, finance, entrepreneurship, human resource management, strategy, 
marketing and supply chain management. However, with limited exceptions (e.g. in the 
University of South Carolina, GA State University, George Washington University, the 
University of Leeds, Western University and the University of Vaasa), the expertise of 
faculty in most PhD programs in business is non-IB centered. As such, doctoral programs in 
business administration often do not have IB as an identified area of study and offer students 
few, if any IB specific courses (Stanton Webb and Allen, 2005). This situation has 
unfortunately not changed significantly in decades (Kuhne, 1990; AACBS International 
Doctoral Education Task Force, 2012; Trinh and Conner, 2019). Moreover, critical 
perspectives in IB doctoral education have been partly absent and less considered as a part of 
mainstream doctoral training, since mainstream and IB scholarship have remained divided 
(Dörrenbächer and Gammelgaard, 2019), until very recently. 

While some faculty and courses may work to address international aspects (mainstream 
or critical) of functional areas via coursework, IB-specific courses, and hence content, is 
largely absent. This type of content by its nature requires an interdisciplinary approach due to 
the intersections of complexity and connection (Casson and Li, 2022; Cavusgil, 1998; 
Dunning, 1989), varies in meaning across national contexts and requires specialized 
education (Tolstikov-Mast et al., 2021). Interdisciplinarity is particularly vital in the context 
of being equipped to address IB’s grand challenges (Sinkovics et al., 2022), since many of 
the problems of our times are complex and multidimensional and affect various stakeholders 
(Casson and Li, 2022; Van Tulder et al., 2021). The absence of interdisciplinarity in doctoral 
training, along with the faculty’s skill set, presents a significant opportunity to enhance IB 
doctoral education. 
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Second, insularity continues to be a challenge in doctoral education. The supervisory 
relationship has historically been and continues to be the core element of doctoral education 
(De Meyer, 2013; McLead et al., 2021). This has traditionally been a single individual. The 
supervisory role has often been shaped by the supervisor’s own unique interpretation of what 
should be involved and the underlying views on the philosophy of sciences (Wright et al., 
2007). Consequently, working with a supervisor(s) whose research interests align with those 
of the doctoral student can greatly enhance the learning experience. For many students, 
cooperating with the “right” supervisor can facilitate their ability to engage in specialized 
research and teaching within the IB realm. In addition, it is noted that most doctoral 
programs across all regions have a supervisory model where multiple individuals serve as 
co-supervisors/advisors. However, one individual is considered the primary supervisor. 
Students often take courses from multiple faculty members, although differences in 
educational traditions across countries usually determine whether the doctoral program is a 
course-based curriculum taught by various institution faculties or an apprentice model where 
a student studies under a single or small group of functional area faculties from a single 
institution. 

In any case, the insular nature of a doctoral program to a specific set of faculties hosted at 
a single academic institution is a significant limitation. This not only affects the students’ 
ability to gain access to a diversity of knowledge and perspectives and explore various 
contexts but also affects the students’ ability to build a broader social network (Cavusgil, 
1998; De Meyer, 2013), limiting student association with the broader field of scholars and 
career opportunities. Supervisors may over-enthusiastically encourage students to align 
closely with their own research agendas, leading to over-specialization and restricting the 
students’ ability to explore broader intellectual landscapes. Further, this dynamic often 
involves asymmetric exchange, with supervisors holding major influence. This imbalance 
can limit students’ academic independence, making them reluctant to challenge established 
paradigms, deepening our understanding of complex phenomena. This is particularly 
problematic in IB doctoral education, where diverse perspectives and interdisciplinarity are 
necessary for addressing the 3Cs, the demands stemming from IBs very nature. Geographical 
and institutional constraints further exacerbate this issue (e.g. institutions from developing 
and underdeveloped countries), especially in regions where academic institutions lack 
international networks and collaboration opportunities (Barnard, 2026). Such constraints 
hinder students from participating in global academic discussions and gaining exposure to 
diverse perspectives. 

Insularity also may limit a student’s “voice,” especially if the student-supervisor 
relationship is not grounded in interactions that are inclusive or appreciative of new ideas. 
Moreover, the identity in flux constantly reconsidered by a doctoral student (Carter et al., 
2021) is highly influenced by a limited number of individuals shaping the student’s thinking 
and scholarly positioning. IB, as a research field with an inherent appreciation for diverse 
identities, perspectives and interpretations, can be enhanced via the development of and 
participation in broad social networks. Doctoral training dependent on a limited number of 
individual scholars diminishes the possibility of achieving the intended learning outcomes of 
IB doctoral education and objects the chance to celebrate the “identities-in-difference” 
(Bhaskar, 2008), i.e. the multilayered view of individuals, cultures and social phenomena 
where individuals can perceive and be perceived as having various identities at the same 
time. As an outcome, IB scholars still largely apply uniform cultural and economic models 
on core IB phenomena that promote biased international management practices (cf.,
Šilenskytė et al., 2022). Moreover, scholars remain with adopting methodologies that 
possess limited interpretive power (Delios, 2017a). 
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Third, a key element of faculty life is teaching. Unfortunately, most doctoral programs do 
not provide strong preparation for this aspect of an IB scholar’s career. For instance, McLead 
et al. (2021) found that only 31% of reported programs include a mandatory requirement for 
teaching preparation. This is consistent with functional area work, which has also noted the 
limited teaching exposure provided in doctoral education (e.g. Griffith, 1997; Lewicki and 
Bailey, 2016). This issue is critical as excellence in IB teaching and knowledge on 
andragogy, i.e. adult education practice and theory, is necessary for a healthy, sustainable and 
impactful academic career as well as the IB discipline overall. 

Further, skills in providing education allow scholars to achieve the ultimate impact with 
their research work, especially when addressing the grand challenges. Chandra (2017) 
suggests that the primary goals of higher education institutions have traditionally been to 
develop citizenship, a love for learning and a professional skillset. While only the latter has 
been extensively implemented, the two former goals were largely overlooked. The same 
critique has been echoed by other prominent business and IB scholars (e.g. Ghoshal, 2005), 
especially concerning the business schools’ ability to develop skills needed for responsible 
management (Azmat et al., 2023), or those that would help address environmental changes 
(Kovoor-Misra, 2020; Krishnamurthy, 2020). With limited teaching preparation provided for 
those in doctoral programs, and little if any IB coursework, a significant opportunity presents 
itself for enhancing doctoral education in the field of IB. 

These limitations of IB education have laid foundations for innovative doctoral training 
formats, such as collaborative doctoral programs to emerge. The collaborative IB doctoral 
education has been practiced through national, regional and recently global level initiatives; 
however, its ability to support the nature of the IB discipline and address the unique 3Cs 
requirements for IB scholarship, stemming from the disciplinary demands, have not yet been 
investigated. To address this, we next engage in an examination of collaborative IB doctoral 
programs. 

3. Collaborative IB doctoral education programs 
Given the scarcity of the academic discussion on the topic, we worked to identify 
collaborative doctoral IB programs. We identified four programs based on the following 
criteria. First, we looked for programs that focus primarily on IB scholarly training. This 
meant that we excluded collaborative doctoral programs that may offer some IB content or 
some courses without the primary goal to support and foster IB scholarship. Second, we 
sought to bring forward the illustrations of collaborative IB doctoral programs with different 
geographical scope, i.e. national, regional and global. Third, we intended to discuss 
programs that are structured. As a result, in Table 1 we present four distinct cases: the AIB- 
CIBER Doctoral Academy (global level), Nordic Research School of IB (regional – 
Nordics), Emerging Scholars from Emerging Markets Program (regional – emerging 
markets), and the Finnish Graduate School of International Business (national level) – 
elaborating on their features, such as purpose, format, duration, reach, and others. 

All these programs presented in Table 1 share some features, while differ in others. First, 
all programs are structured; they have a functioning governance mechanism and a very clear 
purpose to foster IB scholarship and address disciplinary demands. Some of the programs are 
very specific about their contributions to IB scholarship in addition to a general intention to 
foster IB as a discipline. For example, the ESEMP has a very strong emphasis on supporting 
scholars from emerging markets and their integration into the global IB scholarly 
community. The AIB-CIBER Doctoral Academy (ACDA) states that it intends to promote 
cross-country, cross-disciplinary collaborations reaching across the entire globe, 
encouraging the co-creation of scholars from very diverse markets and institutional 
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environments. This diversity in geographical, institutional and cultural contexts is a defining 
feature of collaborative doctoral programs, shaping the students’ learning experiences and 
the ways knowledge is co-created across borders and systems. 

Second, these programs differ in how they structure and balance formal and informal 
elements. For example, the Finnish Graduate School of International Business (FIGSIB) has 
no pre-determined structure and organizes courses according to the needs of the institutions 
within a country. The Nordic Research School of IB (NORD-IB) and ESEMP have very 
clear structures and flow of the courses to be completed. This structure comes from the 
intention to introduce a specific, Nordic perspective on IB and key contributions of the 
scholarship from the involved institutions (NORD-IB), and to ensure that scholars develop 
crucial, fundamental academic skills in IB (ESEMP). ACDA, on the other hand, has a 
modular structure which comprises of a fixed component (to capture key IB contributions 
known globally), an elective component (to help the cohort deepen specific IB knowledge of 
their interest), and a career development component (to enhance doctoral student possibility 
to succeed in various career paths). All of these programs have a very strong emphasis on the 
informal element having it embedded explicitly in the program (ACDA) or implicitly 
integrated within the formal modules and their way of delivery (NORD-IB, ESEMP, 
FIGSIB) or through activities of the alumni network (ACDA, NORD-IB, ESEMP). 

The reach and engagement of these programs is somewhat defined by their geographical 
scope, however, the access to the knowledge and scholarly practices is not entirely limited by 
their geography. For example, some of the top-level IB scholars known globally have 
contributed across all programs, but at different capacities, with a different focus or 
framework of engagement. What is different, however, is their accessibility, which 
differentiate them rather substantially. ACDA and ESEMP are collaborative programs 
delivered entirely online, which, given access to the internet on the learners’ side, are widely 
accessible for doctoral students regardless of their location. Yet, accessibility of the benefits 
provided by ACDA is defined by high academic performance requirements, while ESEMP 
defines their accessibility by belonging to a specific region, same as FIGSIB. NORD-IB and 
FIGSIB are two programs that require physical presence in the defined region or the country, 
using location and face-to-face course attendance to achieve the desired impact through this 
implicit informal element. Whereas ACDA, while delivered online, has a large number of 
deliberate formats that secure informal interactions to develop a student’s social network 
(e.g. a mentoring program or interactive professional development webinars). 

These variations emphasize how contextual differences, in terms of geography, culture, 
access to technology and institutional structures, significantly influence participation, 
engagement and potential impact in collaborative doctoral IB education. This aligns closely 
with the 3Cs framework’s emphasis on the role of context as a defining feature of the IB field 
(Dau et al., 2022). While traditional doctoral programs may risk a degree of insularity, 
collaborative programs offer mechanisms to expose students to diverse institutional and 
cultural environments not just as part of formal training, but also as a result of the program’s 
pedagogical design. Each of the programs we examine illustrates a distinct configuration of 
contextual diversity. ACDA operates on a global scale, with an intentionally heterogeneous 
cohort and faculty structure that brings together students from various disciplines, national 
systems, cultural and ethnic backgrounds and academic traditions. ESEMP, while regionally 
focused, engages participants from underrepresented and often under-resourced contexts, 
addressing realities of conducting research in emerging markets and empowering scholars 
from this region to develop their “voice” globally. NORD-IB builds on a shared regional 
identity to reinforce structured peer learning within a coherent academic setting with a more 
focused regional context and emphasis on the Nordic values that appreciate diversity and 
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collaboration in research. While FIGSIB maintains a national orientation, it integrates 
international faculty and culturally diverse doctoral students to expand contextual 
perspectives. To varying degrees, these program designs aim to address the context 
dimension: through cohort diversity, geographic scope or modes of delivery, these 
collaborative programs work to cultivate global mindset, an essential competence for future 
contributors to the IB discipline. 

All the programs offer voluntary socialization events during the main and/or regional 
conferences, fostering community spirit beyond the program’s completion. For example, the 
NORD-IB network often organizes focused Alumni events at the European International 
Business Academy (EIBA) conferences, and it offers panels and special sessions to address 
various questions, including the impact of the program on IB scholarship. ACDA offers 
focused networking sessions for current and past students at the AIB annual meetings, 
special invitations for the current cohort students to attend various dinners for networking 
and panels or special sessions led by the current and past students together with senior IB 
scholars. 

Students who join collaborative doctoral IB education often come from different 
disciplines. For instance, the inaugural 2023–2025 cohort of the ACDA comes from different 
business and economics-related disciplines as well as IB (i.e. nine other disciplines beyond 
IB, including marketing, management, entrepreneurship, political economy, strategy, 
organizational behavior, etc.). Each cohort becomes a natural hub for cross-disciplinary 
conversations and experimentation with multi-disciplinary research ideas and interpretations 
of the complex phenomena discussed. This approach aims to enable doctoral students to 
improve their learning outside the confines of their core program by engaging with both 
formal and informal training. It intends to prepare them to address complex, global 
challenges in IB not in isolation, but through embeddedness in academic communities that 
span geographies, institutions and roles. 

While the expected impacts of these programs on IB scholarship are widely articulated, 
the evidence of the impact they make and the scope of their facilitation to address the IB 
disciplinary needs, captured through the 3Cs framework, remains anecdotal and illustrative. 
Considering the discourses around these programs, especially ACDA, NORD-IB and 
ESEMP, these programs seem to make a significant impact and are working to produce their 
desired outcomes. Some of the key outcomes often stated by the alumni of these programs 
are the feelings of belongingness to the scholarly community, the feelings of inclusion and 
network support and the ability to extensively engage with IB theories and methodologies. 

The coursework and informal interactions in these programs seem to motivate the 
students to get back to the community and search for ways to address challenges observed 
through doctoral training in the cross-institutional setting. For example, after completing the 
elective module on sustainability, ACDA students contributed to policy-oriented reports, 
such as the Elite Quality Report 2025 (Casas I Klett and Cozzi, 2025), sharing their views on 
modern slavery inspired by a module with the program. Community activities (panels, 
workshops, social events) in the IB scholarly conferences are typically driven and often 
arranged by the students and alumni of ACDA and NORD-IB programs, further fostering 
community engagement and spirit. 

The collaborative nature of the programs seems to break the documented loneliness of the 
doctoral study process and restore the power balance and “voice” of the doctoral students 
through secured community presence and engagement. In this regard, some programs, such 
as ACDA, standout in their ability to capture the diversity of contexts and disciplines as 
students in one cohort have engaged with 26 faculty and leading experts in IB from 21 
different universities worldwide, most of whom are AIB Fellows (AIB, n.d.) (Cohort 1, year 

Downloaded from http://www.emerald.com/cpoib/article-pdf/22/1/116/10290142/cpoib-12-2024-0170en.pdf by guest on 30 March 2026



127  

2023–2025). Both ACDA and NORD-IB seem to produce significant ongoing collaborations 
in terms of writing projects and community contributions. The ACDA has multiple such 
projects in mixed-scholarly-generations (students and senior scholars) and within the same 
generation (students from the same cohort) teams. The NORD-IB also has such projects 
within the same generation scholarly teams (scholars from participating institutions or 
students from the cohort working together). 

Thus, the emerging illustrative evidence regarding the impacts of collaborative IB 
programs links back to the connection dimension of the 3Cs framework, which refers to how 
the IB field “bridges different disciplines, nations, and levels of analysis” (Dau et al., 2022, 
p. 3). Across the four programs, we observe different ways in which such a connection is 
fostered. ACDA and ESEMP intentionally bring together students from a wide range of 
disciplinary backgrounds enabling opportunities for interdisciplinary dialogue. These 
settings position doctoral education as a platform for bridging knowledge domains, reflecting 
the cross-disciplinary nature of IB phenomena. In addition, these programs support 
institutional and generational linkages through structured peer interaction, mentoring 
activities (ACDA) and regional scholarly exchanges (ESEMP). NORD-IB and FIGSIB 
create sustained linkages across national institutions through coordinated doctoral training 
and academic mobility. These relational mechanisms contribute to the development of strong 
scholarly networks that extend beyond a single program or institution. In addition, this offers 
initial evidence that, while participating in collaborative IB training, doctoral students not 
only develop a solid foundation of explicit and implicit knowledge in IB, understand the 
meaning and power of engaging with interconnectedness, but also cultivate a strong 
scholarly network necessary for a successful international IB academic career. 

In collaborative doctoral education, the dimension of complexity (Dau et al., 2022) is 
implicitly embedded as a learning outcome and also as a pedagogical feature of program 
design. The diversity of academic backgrounds, research interests, institutional affiliations 
and countries, among cohorts and faculty, fosters exposure to diverse perspectives that help 
to inform complexity. For instance, the inclusion of faculty from various international 
institutions in ACDA, FIGSIB and NORDIC-IB, or the heterogeneity of ACDA and ESEMP 
cohorts, creates opportunities for students to engage with, debate and reconcile diverse 
scholarly perspectives and contextual interpretations. Rather than treating complexity as an 
abstract notion, these programs operationalize it through faculty/cohort composition and 
knowledge sharing jointly with curricular design and content. This dual-level exposure 
equips students to acknowledge IB complexity and approach phenomena in a nuanced and 
analytically sophisticated manner. 

While collaborative IB doctoral programs offer advantages in relation to the 3Cs, over 
non-collaborative programs, they also face challenges. For example, while the ACDA is 
global in nature, it has seen challenges to address a wide diversity in the doctoral preparation 
leading to highly diverse skillsets and backgrounds of students who enter the program and 
teaching across different time zones, which leads to some regions suffering from the choice 
of synchronous sessions. NORD-IB and visits across the Nordic IB schools were challenged 
by the COVID-19 pandemic. Income inequality amongst students has remained a barrier 
when arranging travels for the primary and supplementary social events, and when handling 
fees (even if scholarship options have been developed and made available). These and other 
emerging challenges hint that while collaborative doctoral IB education has brought positive 
developments to IB doctoral training, further improvements should be considered to secure a 
more impactful and inclusive program, capable of addressing the unique needs of the IB 
discipline doctoral training in relation to the 3Cs of IB. Table 2 provides an overview how 
each of the four programs is reflected in the elements of the 3Cs framework. 
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In the next section, we discuss insights obtained from our examination of the identified 
collaborative IB doctoral programs, considering both the actions that are collaborative in 
nature and better help to address the disciplinary demands captured through the 3Cs 
framework, as well as further areas for development when setting collaborative IB doctoral 
training designs or when encouraging participation in such initiatives. 

4. Collaborative doctoral International business education for addressing 
disciplinary demands 
The design of collaborative IB doctoral programs, as we have observed, is intended to 
address the critiques voiced in regard to the traditional, institutionally-centered doctoral 
training programs and the disciplinary demands captured through the 3Cs framework. 
Guided by our observations, we propose a set of recommendations for IB doctoral students, 
universities and higher education leaders working within them, and the IB community, to 
enhance the vision of IB doctoral education (see Table 3) and therefore be better equipped in 
addressing needs of and expectations raised for the IB discipline. We discuss three 
recommendations: (1) engagement in diverse knowledge exchanges, (2) building and 
utilizing scholarly community online and on site, and (3) developing the competencies for 
making a tangible impact. 

Collaborative doctoral IB education programs have elements to enhance teaching 
innovation that, based on a slowly emerging set of evidence, have helped to address some of 
the limitations noted in our examination of doctoral education as related to the complex, 
connected and contextual nature of the IB discipline. It appears that collaborative training 
designs have attempted to balance both formal and informal elements this way, eliminating 
challenges in traditional doctoral training models. For instance, collaborative doctoral IB 
programs work to equip doctoral IB students with advanced skills and knowledge needed for 
conducting high-level research in IB that embraces the 3Cs, and, at least to some extent, 
some programs have additionally provided the resources/training to develop teaching 
competencies necessary for an academic career. 

Collaborative IB programs appear to focus on delivering codified knowledge as well as 
tacit knowledge, developed through the development and engagement in broad scholarly 
social networks. By exchanging and engaging with leading authors, editors and community 
role-models in collaborative doctoral IB, the training format may help shape students’ 
understanding of the IB research community’s less explicitly outspoken aspects and can help 
them navigate their way to becoming insiders and active citizens of IB. In other words, these 
programs appear to create social networking opportunities and to foster a construction of 
scholarly IB identity through a diversity of views and perspectives, to differing degrees. 
These points echo the observations by Kezar (2005) who suggests that exposure to diverse 
perspectives and academic cultures through early networking is essential for professional 
and intellectual development, fostering innovation in research and teaching. This issue is 
also consistent with Katz and Martin (1997), who argue that establishing “cross-context” 
authorship teams and forming research communities with complementary expertise 
enhances collaborative outputs and broadens the impact of research. 

Network development, in which the students of different cohorts in collaborative 
programs participate, works to support the creation of a sense of shared identity and 
belonging to the IB community. This works toward Wenger’s (1998) concept of communities 
of practice, where participants collaboratively engage in shared learning processes on a 
regular basis. The inclusivity of such programs can also enrich the learning process, fostering 
exchanges that are relevant in IB education (Laine et al., 2024), which is inherently 
interdisciplinary (Cavusgil, 1998; Dunning, 1989). 
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Collaborative doctoral IB programs appear to work to foster strong engagement, aligned 
with observations by Mueller and Schnurbus (2023) who find that students who collaborate 
more with others during their PhD are more likely to act on their intrinsic motivation to 
pursue an academic career. The focus of these programs is to provide the benefits of social 
relationships, such as mentoring aimed at facilitating doctoral researchers’ professional 
identity over mentoring mainly aimed at increasing their knowledge and skills, in motivating 
students to continue in academia. Moreover, they work to support the notion that networking 
with peers can lead to the formation of accountability partnerships, in which students 
motivate each other to meet writing goals, deadlines or conference preparations (Boud and 
Lee, 2005). 

By fostering interactions among diverse scholars, the programs work to build a 
professional community that not only can strengthen participants’ research capabilities and 
motivation but also can potentially enhance their sense of belonging within the global IB 
community. This can additionally contribute to a stronger personal commitment to the field 
of IB and motivation contributing to its development, creating a culture of “positive 
academia” (Harzing, 2022). For doctoral researchers, regionally or globally embedded, in a 
networked ecosystem where context and complexity are self-evident, these programs can 
help to prepare students for the international job market, where “your network is your net- 
worth” (Brown and Tannock, 2009). This can also provide insights into other academic 
systems from international peers offering a valuable understanding of different funding 
models, publication norms and teaching methods, enriching doctoral experience and job- 
market prospects (Altbach, 2004). 

Drawing on our examination of collaborative doctoral IB programs, we suggest that 
going beyond the home institution locally, regionally and especially globally can further 
address the observed limitations in the current state of IB and many other doctoral programs. 
This effort can help doctoral students become change agents with the necessary knowledge, 
skillset and networks to tackle complex, connected and contextual issues present in the IB 
phenomena. 

By recognizing and acting upon both formal and informal doctoral training in IB, we 
believe, both students and the broader community can facilitate a transformative shift in the 
development of future scholars, educators and practitioners. Collaborative IB doctoral 
programs are structured to advance the combination of both formal and informal components 
in IB doctoral education, and appear to have a strong, or at least equal emphasis of the 
informal element. This is likely to deliver significant value, have a global positive impact and 
enable educating future scholars to become “responsible public servants of scientific 
knowledge” who understand the critical relationship between scientific knowledge and 
society (Mckiernan and Tsui, 2019, p. 310). 

For doctoral candidates, this means actively seeking opportunities beyond their home 
institutions, whether by attending international workshops, engaging in cross-border 
research collaborations or soliciting mentorship from a wider network of senior scholars, can 
help build their understanding of the context, complexity and connection inherent in the field 
of IB. It also means prioritizing the development of teaching competencies early on, seeking 
opportunities to co-teach, shadow experienced educators or participate in teaching-focused 
workshops and courses specifically designed for the IB context. Similarly, there is significant 
opportunity in all collaborative programs to enhance student understanding of the practice of 
IB. In this sense, much like building mentors for research and teaching, programs should 
strive to build mentorship related to practice. This is an important next step that could be 
incorporated into collaborative programs to not only educate scholars and educators on the 
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practice of IB, but also as entering the practice of IB (e.g. taking business roles) is for many 
doctoral graduates their intended next step. 

For the leaders in higher education institutions and the IB academic community, taking 
concrete steps to build more inclusive, networked and well-rounded doctoral programs 
should remain paramount. Institutions and their leaders could consider embedding structured 
international exchanges, digital learning modules or global mentorship networks into their 
curricula. Professional organizations (e.g. AIB or EIBA) and consortia can play a role by 
hosting doctoral symposia, offering formal teaching training sessions and developing robust 
platforms for ongoing interactions among doctoral students, faculty and industry partners. 
Furthermore, university leaders and administrators must actively work to eliminate 
institutional barriers that restrict enrolment and participation in such collaborative programs, 
especially for students from underrepresented regions or institutions with limited resources. 
This involves tackling funding inequalities, easing bureaucratic obstacles and supporting 
cross-border cooperation and mobility. Collectively, these efforts ensure that doctoral 
education surpasses the limits of individual institutions and thrives within a global academic 
ecosystem, providing scholars with access to diverse research agendas, theoretical 
perspectives and pedagogical approaches. The latter is likely to further enable appreciation 
for diversity of thought and academic freedom even in the regions where it is temporarily or 
permanently constrained. 

To fully leverage the benefits of doctoral education in IB in the future, doctoral students 
need to engage and take the initiative. Rather than remaining confined to the structures and 
offerings of their home institutions, students need to seek opportunities that actively broaden 
their academic horizons. This involves looking beyond the comfort zone of local coursework 
and seminars to engage with offerings from international research communities. Such 
proactive outreach enables doctoral candidates to cultivate diverse intellectual perspectives, 
develop meaningful professional relationships and gain teaching experience that directly 
addresses the complexities and fluidity of global business. 

In essence, the responsibility for extending one’s reach beyond institutional boundaries 
partially rests on doctoral students’ initiatives in making use of the driver’s seat position of 
their learning journey, while the IB community needs to provide the necessary support and 
infrastructure to make those efforts meaningful and fruitful. The synergy of these actions is 
likely to foster a more dynamic, inclusive and forward-looking doctoral education. Through 
enhanced scholarly networks, improved teaching competencies and diverse intellectual 
exposure, doctoral graduates are likely to be better positioned to address complex global 
challenges and advance the field as both research innovators and educators in the global 
academic environment. 

5. Conclusion 
The purpose of this work was to examine the state of doctoral education in the field of IB, 
with a specific focus on collaborative IB doctoral programs examined against the demands 
and implications captured through the 3Cs framework (i.e. context, connection and 
complexity). Specifically, we examined four collaborative programs in doctoral education in 
IB (i.e. the AIB-CIBER Doctoral Academy, Nordic Research School of IB, ESEMP and the 
Finnish Graduate School of International Business) and how these programs prepare doctoral 
students to address disciplinary demands, since these programs have been overlooked in 
earlier works that aimed to develop doctoral education. 

While the current evidence is only emerging and remains of an illustrative nature, it is 
sufficient to propose that collaborative IB programs are likely to enhance the development of 
skills, knowledge and scholarly practice needed to engage with the complex nature of IB 
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phenomena. Based upon our examination, we suggest that doctoral students, institutions and 
IB community are likely to benefit from extending both formal and informal components of 
doctoral programs, beyond home institutions of doctoral researchers. Formal and particularly 
informal aspects of doctoral training that offer cross-disciplinary, cross-institutional, 
geographically expanded scholarly interactions are likely to yield the ability to address 
contextual, complex global challenges in IB research and practice. We believe that further 
suggestions on how to develop collaborative nature of IB doctoral training, along with 
doctoral students taking ownership of their learning journey, present a promising future for 
collaborative doctoral education in IB and has the potential to add additional strength to the 
IB academic community. Further research, especially longitudinal in nature, is needed to 
evaluate the soundness of currently emerging evidence and the stated suggestions. 

We also recognize that, the IB field, as well as the scholarly community, faces impending 
challenges from advancements in technology, such as artificial intelligence, as well as 
changes in higher education, such as limits to academic freedom, the decrease in tenure track 
faculty lines, increased cost pressure and laws banning collaborations with academics in 
specified countries. The effort to improve doctoral education is far from finished, and 
addressing these questions is crucial for ensuring that collaborative IB doctoral education 
remains relevant, resilient and adaptable to a rapidly changing world, shaping the future of 
IB doctoral education. 
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