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ABSTRACT:

Suomen peruskouluissa opetuksen sisallot ja tavat maarittyvat vahvasti oppikirjojen
siséltdjen kauttaKoululla on tarkea roolilasten ja nuorten sosiaalistamisesga
oppikirjoilla suuri merkitys oppilaiden identiteetin muokkaantumise&#upuolten
valinen tasaarvo on yksi perusopetuksen lahtokohdista, jota oppikirjojenkin tulisi
edistad. Aiempien tutkmusten perusteelltavoite eikuitenkaan ainaoteudy vaan
muun muassa aidinkielenja oppilaanohjauksenoppikirjat sisaltavat paljon
sukupuolistereotypioita Taméan  tutkielman  tarkoituksena  on laajentaa
oppikirjatutkimusta englannin kirjoihin jaelvittaa, millaisia sukupuolirooleja laajalti
Suomen ylékouluissa késttaviss&Key Englishtekstkirjoissa tuodaaasille.

Tarkastelun kohteena ovat kolmen ylakoulun oppilaille suunnatun tekstikifeyn (
English 79) avaintekstitsekaniihin kiinteasti liittyv& osat ja kuvat. Tutkielmassa
analysoidaan a)watko miehet ja naiset tasapuolisesti esilla oppikirjojen teksteissa ja
kuvissa, b) millaisia piirteitd, harrastuksia ja kiinnostuksen kohteita miehiin ja naisiin
litetddn ja c) millaisissa ammatillisissagasiaalisissa rooleissa heidat esitetésaksi
tarkastelussa on mahdollinen seksistinen kieli, jokanalta osaltaanyllapitad
sukupuolten epatasavoa opkirjoissa.

Tutkimus osoitti, ettd&ey English-tekstikirjojen sukupuolirepresentaatiot ovat sitar

osin tasaarvoisia ja opetussuunnitelman mukaisia, mutta puutteitakin [0ytyy. Tilastojen
valossa naiset ja miehet ovat tasapuolisesti edustettuna kirjojen avainteksteitaa
lahempi tarkastelu osoittaa, edétyisesti perhekontekstissmiset jamiehet esitetaan
usein @rinteisissa sukupuolirooleisdéirjoissa esiintyvat sukupuolirepresentaatiovat
lisdksi  poikkeuksetta  heteronormatiivisia ja  stereotypioihin  perustuwi
sukupuolikasityksn viitataan useinnormina

KEYWORDS: English textlmoks, gender rolesexism, stereotypeshidden curriculum






1 INTRODUCTION

School textbooks play an essential role in teaching andofe® used by whole
generations with only margin@hanges Textbooks holda unique social function as
they reach young peoplmore efficientlythan any otheprinted material ash convey
ideologies consciousland unconsciouslyAccording to Sunderland (1992: 86) they
affect thepupils in the same way dke TV or magazines affécheir consumerslhey
act asmajor routes for the complex and continuous processoefalizationand
represent an authorized version of hurkanwledge and culture to one ageass at a
time. The influence of school books o society isindisputable which is why it is

important toascertairtheir contents arep to date andppropriate.

Most importantly, study materials should be in line with the curriculmnthe Finnish

core curriculumfor basic education, whictiescribes the most important aims of each

school subject and the general educational goals of comprehensive sguadity and

respect for the rights and freedom of the individual identified among the most

important underlyng values. According to theurriculum, gender equality gromoted

in the basic education instruction fAby givi
of equal rights and responsi bil i(Natioms i n so

CoreCurriculum for Basic Education 20042).

Increasing gender awareness in Finnish schools is also one of the goals mentioned in the
Government Action Plan for Gender Equality 20811, coordinated by The Ministry

of Social Affairs and Health. The ActioRlan compiles the measures by which the
Government promotes the equality between women andamesets also demands for
contemporary study material$he action plan aims, for instance, at bridging gender

pay gaps, promoti ng wrgreegmedgatson io averglayrlife. Inand al
the Action Plan it is stated tham Finland it should be ensured that the study materials

do not, in any way, convey or maintain stereotypical perceptions of girls and boys, men

and women. They should, instead, conumpiased and opeminded conception of

what is appropriate and possible for women and men to do.


http://dictionary.reference.com/browse/ascertain

The importance of the study materials in aving the objectivesf equalityshouldnot

be underestimated.he national core curriculum is the framework é@mmprehensive
education andeaching andin reality, the course of the lessons is often defined by the
study material. Due to increased requireméeéshingoften sets for a teacher and to
the diverse study materials that are easily available, curraetitey practice is mostly
based on textbooks (Mikkdi&rdmann et al. 1999: 436). According to Sadker and
Zittleman (2007:144)pupils spend 80 to 95 percent@assroom time using textbooks.
A study conducted in Canada by Baldwin and Baldwin (1992: alyed, in turn, that
an average teacher uses textbooks for 70 to 90 percr@assroom timeAccording

to my own experience as a pupil, a school traiapd a language teacher in four
different lower secondary schoblsand to the discussions | haveich with other
language teachetke tendency is approximately tlsame also in Finland.

Gender representations and equality in school textbooks have sbegmised for
decadeswith the focus often on gender representations and equaktyardless of the

field of gudy. The first sirvey on gender representations in school textbooks was
conducted in 1946 by Child, Potter and Levine who found that primary school
textbooks often portrayed females rather negatively and stereotypically and were, thus,
manipuldive. More systematic sociolinguistinvestigationsof gender representations

and biases in study mate al s got st awhéneAderican activisteandl 9 7 0 0 s
educators started to document and analyse,teeraouraged by the feminist movement
(Blumberg 2007: 5, 12.) ater, a number of similaurveyshave been conducted around

the worldmany of which have lead to a similar result showing that in school textbooks
female participants are often outnumbered by the roaks and women perform a

more Imited range of roles than men

According to Blumberg (2005i 9), there are two main features that can be considered

typical for learning materials regardless of the country, time and material studied.

1| did part ofmy teachetraining (2009 2010) inVéyrinkaupunki lower secondargchool grades from

7 to 9 in Vaaspand have also worked there as a substitute teacher. In addition, | have worked in
Seingjoen yhteiskoulu (occasionally in 20@@10) and Jalasjarven ylaaste (spring 2011)aAsupil |

went to Kuortaneen ylaaste in 199899.



Firstly, women are undeepresented in both texts atidstrations, angdsecondly, both
genders are shown in highly gendéereotyped ways in domestic and occupational

roles as well as in the actions, attitudes and characteristics portrayed.

In Finland, gender representations in school textbooks have éoeeninedby, for
example Lahelma (1992) an&almu (2003)In addition, severdila s t ehesésshavé
been written on the issukiring past decadeshe conclusions of the studies have often
been the same: most of the textbooks contain gender bias arutygtiesd or sexist
representations of either or both gendémnsher researchTarja Palmu (2003 187)
scrutinisedbooks used iteaching Finnish and literature amyestigatechow gender is
constructed and produced in different school texts. foed that the textbooks
portrayed gender as a bipolar ahdmale culture and norms as primary and superior to
female culture and normShe also concluded that differences between female and male
characteristics and roles were maintained in the books insteathatienging and
questioning themWomen were often represented as caring charactérsreas men
were active adventurers or building a carédr.in all, women appeared in textbooks

more rarely than men.

Elina Lahelma (1992117 came to a similar cohgsion in her study on thevays in
which genders are differentiated in ttextbooks included in th&innish curiculum.
According to Lahelma, female invisibility was explicit especially in history and social
studies textbooksShe also concluded that teewere stereotypical degations of both

boys and girls, anchen and women, and that stereotypical representations were most

obvious in the textbooks for upper grades and in the descripti@uit$

Also arecent Finnishsurvey byLiisa Tainio andTiina Terds (2010)ndicates that
despite all the actions taken to increase gender equalfynmsh study materialst
seems that stereotypes and gender bisiseght in current textbooks used in Finland.
Their study, which was part of tli@overnmen#ction Plan for Gender Equality 2008
2011, focused on gender representations in textbooks ugedehingMathematics and

Finnishfor pupils inthe third, sixth and ninth gradpupils of the age of 9, 12 and 15)



of the Finnish comprehensive school addition, dl books used irpupil counselling in
comprehensive schoolere included in the studyAltogether 51 textbooksand
workbooks published byfour different publishersyereincluded in the analysishe
analysis focused orthe number ofgende+linked words (e.g. proper nounsnd
gendered characters appearingha texts and illustrationg\ttention wasalso paid to
all other text contents that somehow represented gender or gender etjualilgition,
the equality of theauthor tearabehind the boks wasanalysedn terms of gendefThe
survey showed that the author teams behind the books were explicitly dominated by
women.The illustrationsand texts however, representeatistinctively more mal€57%
of the pictures, 56,6% of the wojdban femad (35,8% of the pictures, 43,3% of the
wordg charactersThe results show that neither the aims of @avernment Action
Plan for Gender Equalitynor the ones of th&ational Core Curriculum for Basic
Educationare achieved irthe textbooksof the three gbjects and theymay, thus,

contributeto the gender inequality in society.

The purpose of this study is to expand the one by Tainio & Terds by scrutinizing the
representations of gender Key English,a book series used commonly for EFL
(English as a éreign Language) teaching in Finnish lower secondary schobks.

study is qualitative and the focuswill be on description and comparison of the
occupational and social roles male and female characters are given in the books. The
importance of the iderfication and analysis of the representations lies in the increased
awareness of the possible gender bialkag English 79 books Teachers canf need

be, discuss them with the pupils and, in the long run, make necessary adjustments to the

textbooks.

The first aim of the present study is to examine if the two sexes are presented equally
often in the books, that is, the gender division of the pilot characters as wb# as
frequency of proper and common nouns referring to male and female charébeers
second aim is to see what kind of occupations and social roles men and women are
given and which activities and interest they (also boys and girls) are related to. Thirdly,

the present study aims amalysing other descriptions and characteristics gisemen



and women inKey Englishtextbooks. Fourthlythe sexist language usage key
English textbooks is analysedthat is, the masculine generic constructions and
prioritisation The hypothesis of the present study is that gender representatigag in
Englishtextbooks ardikely to bein line with the results of the previous studies and also
contain gendebias or maintain stereotypical perceptions of girls and boys, men and

women.

The theoretical framework for the study is based on the conceptenafelg and
representationThe categories used in the analysis are adaptations from Tainio & Teras
(2010) and Porreca (1984), who analysed sexism in 15 ESL (English as a Second
Language) textbooks widely used in the United States. In her andgsex; Porreca

(1984: 718) focused on the categories of omission, firstness (prioritisation),
occupations, the frequency of male nouns to female nouns, masculine generic
constructions and the types and frequency of adjectives describing men and women. In
every categry of her study, she found clear biases and evidence of sexism. For
example, women were represented only half as often as males in botharexts

illustrations.

I n additi on tries, the ereserg stughtlsdesalaa the ghierests men and
women are related to iKey Englishtextbooks.This is due to the fact that in several
textbook studies conducted (e.gdichel 1986), males and females were usually
portrayed with typical male and female activities and having different intefdststhe

manual presenting data collection methods for capture gender representations in school

textbooks by Brugeilles and Cromer (2009) was consulted.

It is important toconsiderthe values study materials promote because they might have
anirreversible influencen a whole generatiorEnglish textbooks might, for instance,
promote beliefs on which occupations are more suitableémthan forwomeneven if

this has nothing to do wittihe English languageAs Sunderland1992: 86)has stated,
female/male characteplaying restricted social, behavioural, and linguistic ralesiot

suggestognitive or communicative female/male empowerment. This ragnhinder
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the language learning if the learners are conscious of the bias. Teachers should be aware
of any sexisthias in the learning materials they select for use in the classroom and
monitor the contents that are taught (Wolfson 1989: 185). Besides giving the authors
and publishers information about their products, textbook research also helps the

teachers to becazraware of the hidden values in the material they use in their work.

1.1 MaterialandMethod

The primary material of the presentstudy consistedof Key Englishbook series
published byWerner Sdderstrom Ltd (80Y), the dominant publisher of EFL study
materials for comprehensive educatio®pproximately 60 per cent ofthe Finnish
comprehensive schoolgse Key Englishfor teaching Englishas the first foreign
languagethe rate being even close to a hundred per cent in some parts of the country
(WSOYPro,personal consultation with ttsales representativé6 March 201%). The
presentstudy coveed threeKey Englishtextbookstargetedat grades7, 8 and 9 irthe
Finnishlower secondargchoos, that is, for pupilghat areapproximately 1B15 years

old.

The firsttextbookin the studyKey English 12002 coverstwo courses both consisting
of four separate study unitfhe secondextbook, Key English §2009 consists oten
study units andatourses from three to five. The thitextbook, Key English 92009,
coversnine study units anthree courses, that is, courses six, seven and @igéatfirst
book published is eight years older than the last one, which ralgbtshow in the
resultsas the editors might have paid more attention to gender reprasesta the

books as the issue has received increasing attesxanthe years

%2 The sales representative did not want his name to appear in the text. Also Jutta JMasksting
Communications Manager at WSOdbnfirmed that Key Englishbook seriesis widely usedin the
Finnish lover secondary schogldut the sales figures cannot lpeovided as they areconfidential
(personal email conversation14™ April 2011).
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There are several reasons wpgrticularly theseEFL textbooks werechosenfor the
analysis Firstly, becausehe Key Englishseriesis commonly used in lower secondary
schwls in Finlandand, as a future teacher, it was interesting to have a closer look at the
At ool sO0O used i Secondythedye grogmt \Ehorg this Isobk series is
targeted,twelve to sixteenyearold teenagers, is probably at the mosteptiveage
moving from childhood to adulthoody hidden values of the study materidlhirdly,

the three grades of the lower secondary school foctear entity for the studyand,
thus, it is possible to test if gender representations remain consistent librdute
material used at this stage of the basic educdtias .interesting to see if, for instance,
the year of publication shows in the conteriisurthly, English teaching and EFL
textbookswere chosen because thfeym an important part of the cuctilum in Finland

as English is a compulsory gabt in lower secondary schools. In 2009,298 of the
lower secondary schogdupils studied English as a compulsory, optional or elective
foreign languag (Official Statistics of Finlan@?009. In many schodal, the pupilshave

for examplefrom two to threeEnglish lessong¢45 minuteseach) every weektwo in

the 7" grade and three on th& &nd ¢". The division may be slightly differetuut, all

in all, only Mathematics and native language (Finnish or @s¥g have more weekly
lessongfrom three to fiveé than EnglishEFL textbooks may, therefore, have a stronger

influence on pupilshan, for instance, Biology or History textbooks.

According to my own teaching experience, a great deal of the textboddtiahas
usually left with no attention ithe lessonglue to the limited time reserved for each
course. Therefore, only thgrimary Key Texts(1Ai 28A) and picturesin them were
includedin the presenstudy. It is not possible to determine which of theeotsections

are the most frequently used in teaching in all Finnish schmatishe primary textswill

give an inclusive insight of the bool&lso the other sections are unlikely to differ from

the primary texts in their approach to gender issinethe present studyhe concept of
textbookis understood as being the actteadtbook itself. Thusall the material that was
not in the books, but on a CD on thet eacher 6s manual, wa s
research.Workbooks were left outside the study begse of their mcomplete and

bilingual nature.
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The concept of representation formed thackground ofthe present study
Representationmay be understoord s t he Aproduction of meani
(Hall 1997: B). A representation is not, however, pihe reflection of realityput also

a value systenit revealsthe shaping of reality that, at the same time, aims at explaining

and legitimating a social ordefhis mode of knowledge contributes to the development

of individual and social identities aradsoreshapes them. (Brugeilles & Cromer 2009:

13.) School textbooks plag remarkable role in the socialization as they provide the

pupils representationand depictions of everyday life and of the whole society with its

social division of identities, tes and statuse#\ccording to Cherkaoui (Brugeilles &

Cromer 2009: 13), they offer thpupils possibilities through texts and pictures,
exercisesand gaméso fApl ay rol es, to share meanings
and anticipate their expectaton t o i nternali ze nor ms, val ue
in a privileged and active way Pupils absorb ideologies and roles from textbook
representationsoften embodiedin different charactersreal or fictional Characters

Afall ow act i on g subjactacktethemhlieknthero togethea and give them

me a n i(Regtér inBrugeilles & Cromer 2009: 16 Moreover, ly examining the

language andcharacters in a school textbook it is possible to identify the relevant
indicators that create gender and révtba way in which men and women are seen in

the society the books represent.

The starting point for the analysis was identify and categorise all characters
represented irkKey Textsinto male characterge.g. a boy, Dave, dad) arfdmale
characters(e.g. a girl, Hillary, mum). Ungendered characters (e.g. a pupil) were left
outside the study as the main objective was to study the representations of characters
identified by their sexAlso somemale and female animals (three dogs and a parrot)
were leftout since they were not considered characters that the pupils would identify
with. In addition, characters represented by ambiguous pen namesat conversation
(e.g.SorryandKing Kongin Key 7 50i 51) were left out of the analyses her gender

was not explicit



13

Besidesidentifying the characterand dividing them into female and male gnak
proper or common nouns referring to women or nmethe textswere recordedThat

was because, according to Michel (1988), for example, the frequency the nouns

and pronounscharacterisingeach gender often illustrates better the sexism in the
textbooks than the number of male and female charaddgrsdentifying different
nouns referring to each genderwas possible tget a redwed picture of whéher the
society represented in the books is dominated by men or wonaso reveals a set of
social and emotional judgements whether a character is called by a forename (e.g. Jenny
or Dave), a surname (e.g. Miss Greenleigh), a kinship or other banddéasl, sister,

wife, friend) or by an occupational status (e.g. a firefighter, a teacher, a nurse)
(Brugeilles & Cromer 2009: 17)The aim was to see whether either gender is
introduced with avord referring to asocial oroccupationatitle more often tan the

otherand what kind of epithets, if any, were used with them.

Acharacterds occupation, mar it al and fami/|l
hobbies, domestic tasksxploration and adventur@e important factors in analyzing

the ways in wkth gender is represented in textboddecause they maseflect the

traditional gender stereotypdBrugeilles and Cromer 200Mlichel 1986: 5052).

Thus the next step in the study wasdategorise albccupational roles and family roles

given to female and male charactens the books. That is, all nouns designating
characterds occupation (e.g. engineer) or
recordedIn addition, all references to hobbies or interests daetified and analysed

in order to fnd out theareas of life women and men agsociatedvith in the society

represented in the textboo&sd possible stereotigal representation®lated to them

Of the daher qualities of the charactertheir physical attributes, psychological and
moral qualitieswere observed as far #seywere explicitly representedh the text that

is for example through descriptiveadjectives Previous research shows thithe use of
adjectives often reveals gender bias and stereotypical categorisation in Eflokextb

A study by Carroll and Kowitz (1994), for example, showed that that some adjectives

(e.g. rich, important and famou$ referred exclusively to men and others (dagsy
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beautifulandtall) to women.In the present study/laadjectives referring to aertain
character inrKey Englishtextbooks wereecorded andlistributed to women and men

accordingtd® o r r €1884 818 categoriess follows

1. Physical appearande.g.beautiful handsomg
2. Intellect/ Education(e.g.quick thinker dumb
3. Emotionality/ State of mind(e.g.happy upse}
4. Physical staté Condition(e.qg.fit, weak

5. Personality traitge.g.friendly, careful)

6. Age (e.g.young old)

7. Environmentally descriptivée.g.rich, poor)

8. Rapport / Reputatiofe.g.famous successfyl
9. Normality / Deviancde.g.abnormal alien)
10. Ability (e.g.efficient good dancer
11.Environmentally nduced(e.g.professionalindependent

Along with the analysis of the characters, the present study scrutinised possible sexist
language used irKey Englishtextbooks.The male/female prioritisatiowas studied

also on the lexical levethatis, whether one of the sexess always mentioed first in

word pairs such asomenand menboys and girlandhe or shan Key English Some

of them may be set phrasdmit they still have a sexist bidsastly, the ug d generic
pronouns, the use bie or as well aghe generic usage ahanand its compounds (e.g.
chairman, cameramanyhen talking aboupeople in general oabout a person of

unknown gendernwvasunder scrutiny

Also pictures and photographs useKey Texs were taken into consideration as they
form an important part othe modern EFL textboakPictures and photograpinsake
things easier to understand and make the texts ande#tiaing more enjoyable
(Brugeilles & Cromer 2009: 24)Their purpose is to contextualize the linguistic
contents and to set the framework for the communicational eventsipiie are dealing
with (Dendrinos 1992: 46)Graphics are often an integral pafta text as they are used

to identify the discourse type of the text, for example-amail, a quiz or a pollin Key
English series.All occurrences of female and male characters in illustrations were
identified as well agheir possible link with the . The picturesrepresenting the pilot

character(s) of the texwere considered to give the charaen more important
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position in comparison with other characters that were represented only in text.
Otherwisecharactersn Key Texitillustrations wereanalysed separately from the texts
andthe categories analys@geregenderoccupatios, actionsand interesif they were
visible in the picture The analysis of the illustrations aimed at revealing possible
inequalities inhow frequently men and womeare represented in the pictures and
whetherthe pictures depicted stereotypical female and male representations in relation

to their occupation and interests.

One of themost importantobjectives of this studywas to increasethe teachei®
awarenes®f the gender representations key Englishbook seriesn order to help
them with the subject as they use the books in teachogeover, the results may be
useful when the teachers select new book series to use in theiffegrtiooks used for
teaching Enlish in lower secondary schools in Finland are usually selected by the
teacherswvithin theeconomicaframework giverby theschool authoritiesBooks series

are continuously updadeand improved and besides the economical factoithe
selection is oftermadeon the grounds other attractiveness, clarity and the date of
publication There are several book series available and the selection of the most
suitable one can be challenginithe selection ofinnishEFL book series targeted at
lower secondary chool teaching aretherefore,shortly introduced in the following

chapter.

1.2 English Textbooks in Finish Schools

There arewo main publishers of EFL study materials fmland WSQOY and Otava
both of which contemporarilypublish two EFL book serse(WSOY:Key Englishand
Spotlight Otava: Smart Movesand This Way Ujp, targeted for the Finnish lower
secondary school®tava;WSOYprg. A book series published by WSOY was selected
as the primary material of the present study because of its wide sz@gelin Finnish

lower secondary schools
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Key Englishseries consists of three parkgy English 7 Coursesi 2, Key English 8
Courses B5 and Key English 9 Course$ & In the analysis sectioralso shortened

forms of the nameXey 7 Key 8andKey 9 will be used.Key Englishstudy material

for lower secondary school systematically revises everything that has been taught in the
primary school. The approach to learning is constructional and based on repetitive
practice.Key Englishmaterial aims at im@ving thepupils 6 | a n g weddoegives ki | | s
themelementary skills (B1.1) in listening and reading andiptermediate skills (A2.2)

in speaking and writing English at the end of lower secondary sc@tierwise the
material handles themes and comneation situations corresponding to the Finnish
comprehensive school curriculum and @@mmon European Framework of Reference

for Languages(WSOY 2010, my translation

The material in the books can be broken datveeveral levels. Each book includes tw

or three courses which, in turn, are divided into a number of units with different parts
and types of exercisek Key Englishtextbooks,each unit begins with an introductory
Ready!Steady!Gdection. The core of each unit is ey text whereas th€arry on-
sectionelaborates the discussion related to the topic oKne text Another section,

Key Talk presents uses of English in different communicational situations through
listening and acting assignments. Some units include spé€eijalinfo sectons with
information on the language, life and customs in the English speaking Wotlte end

of the book there are separakey Grammarand Key Referencesections that
systematically compile the grammar, new vocabulary, the pronunciation and other

usdul information.

According to several discussions with English teachieat have useley Englishin
their teaching, in three different lower secondary schools | have been workmgsat,

often onlyReady!Steady!GandCarry onsections are handlad the clasdesides the

% In the Finnish National Core Curriculumt he pupi |l sd | anguage skbofll s are
Al.1, A1.2, A13, A2.1, A2.2,B1.1, B1.2, B2.1, B2.2 and @bm the lowest to the highest. In this scale,

B1.1 refers t o Afuncti onal basic |l anguage profici
proficiencyodo (2004: 143) . | niteria,dettan B stamds dor betteryskills h a t i n

than letter A.



17

Key Text The present study, thus, concentrates merelghese parts of the textbooks
The separate grammar and reference sections are left outpréenistudy because of

their gédne&real nfaltiugte .

The author team behdrKey Englishseries is relatively equal in terms of gender as Paul
Westlake, Raija Kangaspunta, Eero Lehtonen and Jyrki Peuraniemi have taken part in
creating all three books and both Arja Haavisto and Merja Auvinen in one of them,
Haavisto in creatingley English 7and Auvinen inKey English 9Only Key English 8

has been edited by three men and one woman. This may have an influence on gender
representations the books incluéecording to Huttunen and Happonen (1974: 51), the
authors have more opportued to affect the gender roles presented when editing
language textbooks than, for instance, when writing history textbddies process is
different depending on whether the possibilities in choosing the material are wide or
limited and whethetthe materl is based on real events or ontifinal stories In
languages thevhole material may be based distion and there isthus, a wide
selection ofmaterialavailable(Huttunen and Happonen 1973, 56). They can, thus,

have a great influence on what kired characters are chosen and how they are
represented in books. Their own gender, beliefs and values mayrninhiave an

influence on the selection and representation

In many countries, EFL textbooks are authored by -looals, published by

multination a | companies and often produced in tF
gl obal i smo ent ai |l s pedagogi cal compr omi se
expectations and sociocultural and linguistic background of the learners cannot
necessarily be taken into acec, which may in turn, deteriorate the quality of the

teaching madrials. (Dendrinos 1992: 481.) In Finland, however, the situation is

slightly different as textbde used in teaching English as firet foreign language are

authored by teams consragi of both local tea@s and native English speakensd

published by national publisherBhere is healthy competition in school book industry

in Finland and the publishers aim ptoducingthe books of good qualityrhe books

are authored specially fdfinnish pupils taking into accountheir sociocultural and
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linguistic background in planning the study materitis, thus, justifiable to expect that
thebooks are designed imé with the curriculum anthe recommendations concerning

gender equalityfor instance.

One of the purposes of school textbookstasreflect contemporary society, ts,
contributing to the socialaion process by conveying, for instance, traditions from one
generation to anothem order to be able tevaluate the t¢booksfrom this point of
view and tocontrast thetextbook representatis with the real life situatigngender

roles incontemporaryrinnish society arshortlyreviewedin the next chapter.

1.3GenderRolesin Contemporary Filand

Gender equality playsard has playeda crucial part in building the Finnish welfare
state One of the cornerstones of gender equality is that women and men can both be
financially independent. The labour market participation rate of Finnish women is one
of the highest in the E(Btriving for gender equality in Finland 200®). It is assumed

to a |l arge extent, that men and women shoul
income Gender Equality Barometer 20087 i 18). According to a national survey, the

fact that Finlad has a female president is regarded as an important matter among the
Finnish people: four out of five women and two out of three men consider it an
important factor for gender equality to have a female presideender Equality
Barometer 200812). Still, menusually havea higher status than womanFinlandand

Finnish society istill facing some challenges in achieving gender equality, segregation
on the labour market being the mastportant(see e.g. Emerek 2006: 7{Gender
Equality Barometer 2008; Government Action Plan for Gender Equality 200811

21).

Even though the situation hasproved during the last decades, the Finnish labour
market is stilldistinctly splitinto masculine and feminine professioi3nnish men

typically work inindudrial fields, in manufacturing and transportatievhile women
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work in the fields ofsocial and health care, education and servioed003, mly about
15% of the whole workforce worked in fields with a fairly equal bemof women and

men (Striving forGender Equality in Finland 2008.)

Men and women aralsooften situated on different hierarchical levels at the workplace.

The leading posts are male dominated, men advance faster in their careers and also have
better opportunities to riseo a higher position This gendetbased division has an
influence on, among other things, the wagés average womamnmeceives often
approximaely 80 per cent of a man's payen if the educational requirements are the
same Moreover Finnish women often hawaightly higher level of education than men.
(Striving for Gender Equality in Finland 2006 8i 9.) Also the perceptions of equal
opportunities in worig life differ greatly asmore than one half othe men regard
womends oppor t un ineailyeas gog asthdse oh men,gvbile dnly @ r

third of womensharethis opinion.(Gender Equality Barometer 20084 15.) In 2005,

the Government and theldour market organizations drayp a longterm equal pay
programme which ai ms at reddcimeg o8veppagampyb
per cent by 2018Gender Equality Policies in Finlan2006: 12).

At home, nost Finns believe in sharing tldlemesticresponsibilitiesand, according to
the national survey, both sexes believe that they have authority in denigkam
within the family.Many women already shaohildcare and household tasks with men.
Neverthelessaccording to thé&ender Equality Barometer 20@80i 43), womenseem

to carry the main responsibilitgf the laundry,cookingand ironing while fathers are
responsible for vehiel maintenancehomerepairs and renovationélso washingthe

di shes, cleaning and contact with the schc
althoughsomeparents share the responsibility for these. The duties in vgdaoctnts
most often share responsibility are looking after the children, ensiinetgppmework is
done, shopping, spending time with the children and transporting the chiddsehool
and hobbiesin general however,women are considergd be more homéound tlan

men.
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Societal @nder segregatios the result of a multidimensional process that has its roots
in the early sociatation. The present studis based on the assumptidhat gender
characteristics ardor the most partsocially constructed and affect by the structural
inequality in society.Thatis a twoway processn which institutions, practices and
beliefs shape gendeolesand gender roleshapesociety (Sunderland 1994: 2, 4hn
order to change the ways in which women and men areasekteated insociety one
needs tact upon the sociakion processbeliefs conceptionsind optionhildren are
offeredat home, at schoand inall possiblecontexts Also gender representations in

the school textbookslay an important role in this

Before theactualanalysisit is necessary to determine the essential conapfgoyed
in the presentstudy Equality and textbook as well as their relationshvgl be,
therefore discussed irBection 2. Section3, in turn, discusses the concepts of sed a
gender representation,sexism and gender stereotypirtgrough which different
conceptions of what it is to be a woman and a man are convegetionltextbooks
Section4 reports the actudindings of theanalysis of the textbook series and disesss

the resultof the study, an&ection5 presents the conclusians
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2 EDUCATION AND EQUALITY

This section focuses on the relationship between education and gendléy eoa on
the role textbooks play in promoting gender &ty in society.Section2.1 discusses
eguality as an educational goalnd insection2.2, the concept of hidden curriculum is
introduced. Section 2.3 includes discussion abotgxtbooks as teaching tools and

ideology conveyors.

2.1 Equality as anEducationalGoal

In contemporaryeducation.equality is oftenidentified as the core of the overall aims

(see e.gAtkins, in Briggs & Sommerfeldt 2002: 27)nesc® Education for All report
2003pr ocl aims that A[f]ull gender edayal i ty i
are offered the same chances to go to schookajuy teaching methods, curricula and
academic orientati on (RO04aX7) Ehe tbgedivebof thgender
current Guidelines for the Development of Curricula and Textbooks in International
Education(Unesco2002 9, 1§ alsoi ncl ude t he fineed to el i min

such as racism and sexi smo.

There are three approaches to gender equality as an educational goal.&Jnesco
declarations refer to th@pproachthatis based on thaccess toeducation, referring to

the equalaccess ofnen and women to education. Secondly, gender equality may be
approachedvithin education which refers tahe equal rights of men and women to
nondiscrimination in terms of educational opportunitiasschool Men and women
should be offered similar learning contents, teaching methods, subject choices,
assessment modes, management of peer relationships and learning outcomes.
Educational institutions should also function in ways that do not impose gender
stereotypes or delimit the educatiormgdportunitiesfor boys and girls. Thirdly, gender
equality may be approachdtdrough educationby promoting gender egqlity, for
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example, in school practices and learning materials. (Subrahmanian 20050303n

this study, the focus was on gender equality through education.

The equal access to education is no longer an issue in Firdaddhe Finnish
educational system rests on the principle of gender equadityell The National Core
Curriculum for Basic Education (2004: 12)aimed atpupils in compulsory education
names equality as the second underlying valudebasic education right after human
rights thatis, equality in and through educatiofhe objective of equality refers to the
parity of the two ational languageandthe two national churchet the parity ofthe
national minorities ad the majorityand to regional equalitut alsoto individual and
gender equalityAccording to the curriculum, basic educatiams atgiving girls and
boysthe ability to act on the basis of equal rights and responsibilitiedl frelds of life.

Equality in schools has been discussed
Educationset a committee to delep equalitywithin and througheducationHelakorpi
2011) The committee suggested that schools could apprequhlity as an educational
goal from three different viewpointd=irstly, by providing the pupilswith knowledge,
skills and attitudeshat arenecessaryn orderto promote equél in all fields of life.
Thus school would suppothe equabpportunities, possibilities and responsibilities of
men and womenin whole society Secondly schools should aim atremoving
stereotypicatonception®of whatit is to be a man and a woman diying everyonethe
opportunity for individud developmentwithout their sex or gender having any
influence on thamatter Thirdly, female and malexperiencs but also thedifferences
between the two sexatiould beacceptedrespectedndvaluedin the same way ithe

school.(Tasaarvokokeilutoimikunnan mietinttB88 my translation3

The important rolethe school has in the sociadition process is underlined in the
curriculum, and gender equality iscluded inthe most important targets. Stithe
classroomreality hasremained differentand the arriculum has been criticised for
being too subtle and gendeeutral only on paper (see e.g. Lynch & Feele 2009).

Though much has happened during thefastdecadeskinnish education continues to
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be gendesegregted It still maintainsgender differences as pupils are, for instance,

often placed into girls' and boys' group<iafts and physical education

The Government Action Plan for Gender Equality 2@u8.1 (p. 21) acknowledges the
abovementionedproblemin the Finnish educational systerithe Action Planadmits

that in most of the schools, pupils are obliged to choose in the fourth grade (at the age of
10), whether they want to attend technical crafts or textile work. The impact of the
decision on the pugl 6 s u bchacgsunifeis acknowledgedout no amendments

of the system are suggested. Nevertheless, study materiast egquirements also in

the Action Plan. According to it, study materials should not convey or maintain
stereotypicalperceptioms of girls and boys omen and women. They should, instead,
convey unbiased and opemndedview of what is appropriate and possible for women

and men to do.

The objective of equalityn the curriculum as well as in school mateiglhowever,
somewhat contradictory to the objective of ensuring the social continuity and
transferring cultural tradition from one generation to the nertth@® one hand, pupils

are educated within the framework of the current society @ésdpossibly unequal
hierarchies, 1ad, on the other encouraged to critical thinking, equality and accepténce
multiculturalism among others(National core curriculum 20Q412.) This disparity is

what the teachers acenstantly dealing witin their work.It is often discussed whether

the teachers and textbook authors should concentrate on transferring, for example, the
gender roles prevalent in the current society, or on challenging thene@edenting a

more progressive society in order to improve phesentsituation (Sunderland 20:

152). For example if mothes in contemporary societgften stay athome with the
children, should that be the representation of women in the textbooks as well, or should
the men stayingat homeandtaking care of the children, be presenésdan alterative?

The ideal case would be a balahetween these two alternatiyéisat is,both men and

women represented in a working life as well as at home with the children.
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The most important thing to bear in mind is the potemii@school and textbooks ha

in affecting the pupi asssboolscdo maore ghanisimplys o f
transmit the contents ofthe officialcurriculum. Besides the English grammar and
mathematic formulas, for instance, a number of norms, values and beliefs are conveyed
in the formal educational content as well as in the social interactions within the schools.
These learning experiences are oftemconscious andeferred to as thehidden

curriculum, the byroducts of schooling, which @iscussed in the following section.

2.2 The Hidden)Curriculum

The termcurriculum refers to theeducationalframework within which teachg and
learning take place iachool.It compilesall the aimsfor schoolwork and defines the
complex set of ideas and practices ttatermineall schml activities. It is aimingat
defining what kind of social beingshe schoolfi p r o d (Bdggss & Sommerfeldt
2002: 1) According tothe Finnish Core Curriculum for Basic Education the djective

is that the pupils leave comprehensive schoalagident,balanced, open minded and
active citizens who are able to think critically aswe committed to lifelong learning
(National core curriculum 2004 The final outcomeof the process of education
however,is relatively uncontrollable andnmpossible to predt. Although the official
curriculum designates the educational goilss an inescapable fact thisaching and
learning do not take place in a vacywand they are always influenced by many factors
inside and outsid¢he formal educationBesides theontents of the official curriculum
different beliefs, attitudes, iddogies and behavioural patterns are absorbed by the
pupils at schogl most of them at an unconscious level. They are part of the unwritten
hidden curriculumpften also calledby-produds of schoolinghat may or may not be

against the official aims and values of the scl{Balggs & Sommerfeldt 2002: 1)

The termhidden curriculum was first used ¥ sociologist Philip Jacksorl968, who
saw school as a sociaktion process wherpupls pick up messagesrdugh the

experience of being achool,in interacton with teachers and peers and the school
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structuresot just from tings that they are explicitlfaught. The hidden curriculum

involves the learning of attitudes, norms, beliefalues and assumptions expressed

through rules, rituals and regulatiotieat form the social life in the schoahdin the

classroomAn exampleof this isthe ritual of not getting seated before greeting the
teacher and gett i ng Suchtuearticulaes aulesnaydadso ee r mi s s i
different for each pupilandwhether a hidden curriculum is positive ragative highly

dependsof the person concernedll of these unarticulated learning contents are,

however often unconsciously learned, takem ¢panted and rarely questioned.

Henry Giroux (2001: 3, thus, identifies schools as political institutions that are
inevitably linked to the issues of power and control in socasythey, beside the

curriculum and instructional plangrganize and legitnate the social and cultural
reproduction of class, racial and gender relati@thools form the arenas where pupils

from #fAdifferent soci al classes [and of di f
occupy their class [and gender] specific locationthe occupational digii on of | abor
(Giroux 2001: 78, my brackegtsSchool mayreinforce existing soal inequalities for

example,as teachers matyeat and educatpupils in different ways according to, for

example, their class amgtnder Pupils maybe channked into professions dominated

by one gender or into gendstereotyped social roles, girls into domestic chores and
child-caring and boys into breadwinners of the family, which does not necessarily

follow educational policies and support theugabf equalitylt is, howeverpossible for

pupils to resistthe hidden curriculum as thechool environmentlso can enhane

i ndi v undlerstahdin@ of power in socieiynd provide newideas andossililities

for social organizatiofGiroux 2001: 49)

The reproduction ofxisting social organizations and hierarchoegsurs through the
control of teachers and textbooks in schoblseign language teachinépr example,

aims at providing information about the target culture as well as makinguibiés
aware of how the foreign language is structured on mesghtactical, morpho
phonological and communicational levels. Additionally, foreign language teaching aims

at developing theupils 6 s ki | I s i n | angu arglading spenificr e he n s i
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speeh patterns expressing, for instance, cultural norms and attitudes. In this process,
ideologies and social values are inevitably conveyed by the themes being dealt with as
well as by the language usednsciously and unconscioushkoreign language learrser

are, therefore, constantlyocializedin several ways determined by the uses of the
foreign languagdaught to them(Dendrinos 1992: 21.) Textbooks play an important

role in this process as the teachingfien based on their contents.

2.3 TextbooksasTeacling Tools

Parents have the primary influence m ¢ h i |idkologiaesé andgender role
development in the early years thieir life. Studies have, however, shown that that
gender differentiation increases with age,amden one goes to schoothea influences
are inevitableGiven that pupils inthe last grades of the comprehenssahool spend a
mgor proportion oftheir life at schoagl also the school plays anmportant role in
shaping and reinforcing gender differences. In particular, teachérschool textbooks
are noted to be major sourcesdifferent ideologies thanfluencethe development of

c hi | ¢perceptién®fenderoles. Lytton & Romneyl1991)

The first textbooks were simple and includedinly readingsywhereas contemporary
textbooks are accompanied witbathers' guides, workbooks, testsDs or . DVD®& s
Moreover,additionalmaterial is often found also on thaternetby the same publisher

The material is clearly structured in different courses and units, which makes the
tec her s6 wor k gsetaositiaamewbrkthat tree teachers often follow.
Materials are thus taking on an increasingly significant role in the structofritige

lessons providng the contents for the schoalork and also contrdling the ways in

whichtheteachers angdupils are working(Cunningsworth 1995)

The use of textbooks is justifiable as they provide gbpils with a large portion of
material that is not mentioned by the teacher and make it pofsilthee pupils to look

ahead and backptprepare themselves for the new information and to revése
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lessons Coursebooksalso provide materialin a well-presented form( O6 Ne i | | 1988.
There are alsdisadvantagem following the material too closely. As Cunningsworth

(1995 10) haspointed out it may cause a lack of variety teaching and spontaneity

and flexibility may be diminished due to theavy dependence on course matefilo

the sensitivenesewards individualpupild s n e e d educegand heremaybe a

lack of creativiy in teaching techniques and language &él, at best textbooks

should allow improvisation and spontaneity arptovide only the framework for

balanced interaction between the teacher angupés.

Irrespective of the quality of the textbooks ortloé way they are usetheir dominant

role as teaching tools has been proven by several stugogsexample, Ingvar
Sigurgeirsson'tin Johnsen 1993urvey ofthe use of curriculum materials licelandic
schools (1990) showetthat textbooks play a deorg role in most classroomin EFL
teaching 96 % of teaching time was spent using textbodkscording to my work
experience in five dierent lower secondary schools ahé discussions | have had with
other teachersniFinland, it is more rule than esption to usdextbooksin foreign
language teaching he contents of the books are closely folloyestd more than once

an experienced colleague hastructed me by saying that there is no need to write and
create oneds own mahedextboaks usédooffer & dgreat dealooli r s e s
material and alternativebat are easily available and of good qualApnother common
means of organising a language course is to go through merely the primary texts of the
books as the schedule of the coursesthadschool year are often extremely tight and

the material package the books offerturn,relativelywide.

Even though it is the teaclsewho primarily selectthe material for the coursethe
choicesaremade on the basis ¢tie curriculumwhich oftenkeeps them closely tied to
the learning materialAlso the pedagogical decisiorfg/hat is donan the classroom
how and in which ordg¢made by teachers anhus,for the most part dependent the
textbooks due to the institutional authorization teg®oare gien by the state and the
school.As Dendrinoshas stated@1992: 25), he tighter thestates contrabver education,

the stronger the teachersd reliance on text
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The fact that textbooks are considered authorized has been given athleast t
explanations Firstly, they are authorised by tts®cial institutions around thenthe
school and th&lational Board of Educatiorsecondly, a Olson has stated (1980: 192
193),they are sonfluential because othe impressionof objectivity the contentsof the
textbooksoften createwith their clear and unequivoce¢presentationthat seem true

and valid.Secondly, textbooks are often written in a language which seems to come
from an impersonal outside source independent of the learning situBtiens due to

their principal goal of teaching@ school subjectTextbooksaim atportrayng a fairly

realistic and clear worldview in order to keep plupils 6 at t enti on i n the <c

Gender representations in textbooks raaya resulbe directlyadoptedoy the pupils. It

often happens with reference to their previous experieraebs may lead to
readjustmentgMarie-Joseé Chombart de Lauwe & Nelly FeuerhahnBrugeilles &
Cromer 2009: 1314). This assimilation is harmful if the represdiotas are somehlo
biased angfor example, based on stereotypical conceptions. Researtiditated for
instance,a clear relationship betweegiupils perception ofwhat kind of education is
appropriatéor women/merand their motivationd succeedn theirtasks (Husin 1983;

Stein and Bailey 1973)This is taken into consideration ey English 958), for
example, where a female character is represented as a web designer. A woman is related
to characteristics and interests which challenge the traditional stereatypesnen

being somehow technologically challenged and not interested in compamer#

offers female pupils a role model which may help them to become inspired by computer
technology and, for example, encourage themttnly information technologyn the

same chapter, a male nurse is represented, which prasii@dar role model for boys

by challenging traditional stereotypes

The authorityand influenceof an EFL textbookon gender constructiomay be
consicered slightly stronger thaone of otherschoolbooks. Bessie Dendrinos (1992
47), in her analysis of the nature of the EFL textha&ims thathis is due tdhe fact
that text typesfound in EFL textbooks are different and more varibdn in other

textbooks She also argueghat while some textbooks relate more closely tdhe
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educational institution, the instructional texts in EFL textbotsksd to bestrongly
related to other social institutions besides the dchdany school subjects, for instance
Religion and Mathematics, relate closdly one or two institutions, in this case
religious, economic and politicaistitutions while language studies and books seem to
deal with topics from all social institutions, political, economic, religious, linguistic,
educational and aesthetithis ispartly due to theunlimited opportunitiesn teaching a
foreign language with very diverse toolghich alsogives the editors more freedam

selecting material for the books.

Foreign language textbookday an important role as gender ideology conveyas

they present male and female characters in verbal interaction and in social relationships
(Sunderland et al. 2002: 223M\Iso the discourses and text types found in EFL
textbooks differ from material used in other studidscording to Dendrinos, othe
textbooks ar e mor e i s ¢ h o o,labdo sh&defiaes the t han

distinction as follows:

[Other schoolbooks are] written to convey subgmcific information in
expository narrative, whereas many [EFL textbooks] frequently resemble
texts ttat people produce in their everyday social encounters and that
fulfil a communicative purpasoutside the classroom settifigendrinos
1992: 47 48, my brackets

EFL textbooks are oftereadpage by page, which controls the classroom activities to a
largeextent, only nohecessarilyn the intended wa Christina Gustafssorn(Johnsen
1993 96) hasarguel that textbooks, in general, have not only positive but also negative

control over learning situations. According her, textbooks may exercise negativ

control in four different ways. Firstly, f
when the teaching medium i s not B&akd on ¢t}
secondl vy, fas regards | earning whasinpupil s
the textbook when basic skildl | i K96). s peaki

Moreover, and most notably in terms of this present study, negative textbook control
over | earning occur s wh e npupilirgo certaimvayhiof ng medi

thinking, and when there is no discussmmthe ideologies and valuegmessed in the
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teaching mediumThis might happen, for example, through chapter 5Kag English 7

(68) in which one of the protagarmriadt g, rd shc
being fAonly interested in dancing and rid
representation Iis not questioned and di scu:

insightsofwhaiti s t o be a Atypicaltygpirtal d&ilsbotéale
taken up in discussions as, according to the values and beliefs represented in the

curriculum, there iIs no sucf(seetSéciiongl)as Nt ypi

In is also noteworthyhat gender is not a bipolar conceyith only two alternatives, a

boy and a girl, but there are a number of variables in betwidenfollowing section
deals withthe concepts of sex and gender, clarifying the difference between them and
presenting the theoretical framework in which genggresentations are analysed in

the present study
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3 MEN AND WOMEN IN TEXTBOOKS

The main purpose dhis study habeento analyséhow women and men are seen in the
societyKey Englishtextbooks represenit is, thus,important to defie the concepts of
genderandrepresentatioms they are the central concepts of the stirdyhis chapter,

the theoretical framework of the studypiesented anthe essentiatonceptsdefined

3.1 Sex and é&nder

Being girl or a boy, woman or a mas,a crucial factor in a life of a human being. Sex
defines a personds | ife alegpexiallg thelifb afttror e he
being born.People observe and experience the world according to how their sex and
differences between the two sexare seen and constructed in the society. Their sex
affects their worldviewand they tend to act in the way the roles given by the society
definewhat is appropriate for men and women tolddhese actions, people implement

their genderThese two corepts, sex and gender, are related to each other but not to be

confused.

Ann Oakleywas one of the first feminist scholars who distinguished physiological sex
from thesoci al sex. A ¢ c (@rBdugeillegs &tCoomeD 2009: 1) 6 s
definition, sexrefers to the biological differences between female and malegander

to a set of learned social attributes, the social classification of masculine and feminine in
a specific culture Sex is often regarded as essentially binary and a person either female
or male. Unlike sexgender is not binargnd onemay identifyasa woman, a man,

neither or bdt (e.g. transvestites and transsexyal&ender has previously been

understood vaguely as fia culturally shaped
thefemb e or t he mal &8&b), juHumodernlu®d8r&anding, 4t is seen

as a performance, and a part of oneds ident
(Sunderl and 2000: 149) . Nowadays soci al SC I

where masculine and feminine are understood to be behavioral categories usually
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ascribed tpand aligned witht hose born with the correlati\
other words, human beings are identified by thestdgjical sex at the latest when they

are ban. After birth, they are surrounded by a certain culture with certain norms and
expectations foboys and girls. Gendes the reslt of the differential social&tion in

which a child learns how to be a boy or a girl. Sex, thus, relates to gender iickdbtog

as biological sex differences are often the starting point for differential treatment

socializationprocessThis definition, however, leaves out those in between.

There are three main approaches to the construction of gender. Biologicainddtere

are emphasised in egder essentialism which considers gender differences as
implications of differences in genes or environmental factors that affect gene
expression. The fundamental idea of gender essentialism ighéhaatural biological
differenes predispose males and females to different gender characteristics and the
differences in gender behaviour result from biological differenthat is, however,
contradictory to several studies that have proven thatdexdifferentiation is affected

and increasedthrough, for example the way in which parents treat their children
According to gender environmentalism, the other approaetming mechanisms and

the environmental impact on gender development are considered essential in gender
constructiom and differentiation. Whereas gender essentialism sees human beings as
passive consignees of certain genes, the third approach, gender constructivism,
considers children active agents who develop their gender in active intercourse with
their environment ridependent of their physical characteristis the basis othe

options they are given by the society. (Liben & Bigler 2002: 7).

From a gender essentialistds point of view,
only a marginal effect in gender iruction and a gender constructivist would argue

that gender representations in school textbooks do not make a difference as children are

able to construct their gender independent of the way society sees them. In the
environmentalisticapproach, learng and socialiation are closely tied together and,

thus, school and learning materials may be considered playing a remarkable role in

identity and gender construction. Environmentalism also comprises the idea that being
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rehearsed into gender performancgs,b f or exampl e, | earsni ng ma

choices in life (Jule 2008:3). This forrtiee premise for the present study.

It is through differentiakocializationthat we develop our personality and gender, our

sense of self and our identity as féenar male.An example ofthe differential
socializationwould be the way inwhico hi | drends i nterests are ¢
relevant activities, ballet for girls and football for boys, thus causing them to be
socializedinto stereotypical gender es. According to Oakley(in Best 2003: 144

differential socializationhas four different mode# actualises througmanipulationas

chil dr e n 6 sencowalgdor discourage an thebasis of whats considered to

be normal or abnormal behavioiar agirl oraboyBesi des t hi s, childr
arechannelledowards games and toyfsat are considered appropri&be their gender

They are also encouraged to participate in different activitieBarlier, girls were

encouraged to participate iindoor activities that were related to domestic issues

whereas boys were more likely to take part in outdoor activifies. situation has

changed significantly, at least in Finland, but stereotypes pmilsist In addition,

differential socializationis also reinforcedhroughverbal appellationsthatis, the use

of language thasteerschildrentowardsappropriate gender identificatiomhis happens

when, for example, arying boy istold to bénave like amanand stop cryingThese

socialization modis are often based on traditional stereotypes hecktis a lack of

socialization for those who are not at the two extreme ends of sexes. Rather than

| earning appropri at e b ephtleevnarmsdor githetgbneler. ar e if

Different cultues have a different conception of what it is to be and man or a waman
of what is or is not acceptable for men and women to do. Heeeeler roles vary
considerably in different societies and tfeems of socialising the childreare also
different fran culture to anotherRegardless of the culture, howeverender
construction is a variegated prosqsrtly defined by our sex buiost importantly
affected by our surroundings and tdeologies we areaised in.This happens through
variety ofalready &isting female and malepresentationdn thefollowing section, the

conceptof representatiors clarified and discussed.
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3.2 Representation

Socialization actualizes partly througtlturalrepresentationsAccording toStuartHall

(1997:15), represenat i on means fAusing | anguage to sa
or to represent, the womHeasodescabesanagvaluel | vy, t C
system andan essential part of the process of producing and exchanging meaning
between peoplewhich often happens through the use of languddell makes a

difference betweerthreetheoreticalapproacks torepresentationsthe first, reflective

approach sees language as simply reflecting the meanings which already exist in
different objects whereasthe secondjntentional approachsees it as a means of

expressing exactly what the speaker or writer wants to Aegording to the third,

constructvist approach meaning are constructed through languagm the present

study different approaches to regmentations are not consideradd it is sufficient to
comprehendrepresentationsas a form of knowledge that is developed and shared

socially (Brugeilles & Cromer 2009: 13),psar t of the #Acul tur al cir
and thesocializationprocessn whichexisting certairfemale and male roles apassed

on to the next generation®epresentations of male and female roles in textbooks are

not unequivocalreflectiors of reality, but orderings that aim to explain the prevailing

social order and to légmate it. As they represent a certain idea of what it is to be a man

or a woman, they contribute to the development of gender identities.

As study materialfiave been showto play an influential role in gendsocialization
they possesshe potentialto changesociety and the roles men and wont&ve in it
According to the reflective approach the books would be seemiasring the
contemporary organisation of the society without aiming at changing/hiéreas
improvement in the existing status quawd represent the intentional approach.
Gender representations in textbooks maégr example, have an impacton the
occupationalambitions girls and boys havin this light, it is important to make sure
that the booksonvey @ open minded view of gendeoles and do noindicate that
certain jobs are only for men and others for wonf@ach segregation is based on

stereotypesvhich will bediscussed in the following section.
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3.3 GenderStereotyping

Previous research intotextbools has mostly aimed at realing stereotypal
representations of men and wom@rugeilles & Cromer 2009: 15). For example, in

Lahel madéds research (1992) her primary mater
men were constantly represented as determined and assertive igheieras women

were represented as kind and carihbis kind of stereotypical gender representations
easily cause biases in pupilbdés insights of

Generally, the concept of a stereotype is used to refer to the set cfergptmnal
practices through which people maintain social and syimlmybter in society. Hall
(1997 determines stereotypes as follows:

Stereotypes get hold of the few O6si mp
and widely recognized, characteristics ab@ytersonreduceeverything

about the person to those traggaggerateandsimplifythem [... andfix

o0di f f ¢25& mycitaliésand brackeds

According to Hall(1997: 258, astereotypas, thus, a popular belief about specific

social groups otypes of individuals that help people organise the world around them.
Mills (2008: 126) el aborates the definiti
features, roles and possible narrative se:¢
S 0 me o beba¥isu and then generalize thero the whole group of people,
simultaneously affording these featurespeototypical status The notion of the

prototype refers to the often unconscious views on what is appropriate for men and

women as well as to the practisemflusionand exclusion of the normal and abnormal

which isalso a featuref stereotyping

Gender representations become stereotypical if they are simplified, rigid and
anonymous and have a certain characteristics attributed to a certain group. Ateexam
of this would be the assumption that all women have longdnainat all men aréall.

(Brugeilles & Cromer 2009: 155 ender stereotyping 1is, t hu
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tendency to draw conclusions about the otliembout their occupations, about the
clothes they wear, the way they behave and look like, for instamcthe grounds of

their sex.

Previous studieg¢see e.gLahelma 1992Palmu 2003;Porreca 1984; Tainio & Teras
2017 have shown thatextbooks defined as sexist often depict males at veorin
relation to outdoor activitiesvhereas wmen in turn, areshownas wives and mothers
and related to household chores instead of hoblmegeneral stereotypicalvomen are
often expected to, fomstance, wear dresses and hboreg hair. They mighalso be
consicered kind, more passive, depengjaemotional and preoccupied with their
appearance than meA. stereotypical m@a, in turn,is expected to wear trousers and
have a short hair. Men are also tougher, more competitive timssand independén
than womerand alwag in control of their emotion3his setting has, however, changed
dramaticallydue to the changes in society over the last cenfsigreotypes are not
fixed but dynamic hypothesdisat are changeand reconstructedor instane, through

the representationsnotelevision,in newspapers and textbooks, the arenas through
which the Acommon €Millp2008128).ced i s medi at ed

Stereotypes are not necessarily negative by their nature but considered sexist or biased
when they are aluated negatively. For example, the stereotype of women being more
compassionatthan men is not considered to be sexist since this feature may be seen as
valuable for womenNevertheless, all negative stereotypaa be consideredmaging

since they covey assumptions that are often conflicting wathr selfimage They are

also authorised through their public nature and institutionalised instead of dyéing
personalopinions.(Mills 2008: 129.)The stereotype that women should take the main
responsility of the household chores, for exampk very often contradictory to what

many womeractuallythink or dothese days

The ocial stereotypes of sexual roles are pathels e x i st behaviour and
practises whereby someone foregrougdsn der when it i's not the

(Vetterling-Braggin, in Mills 2008:1) An example of this sort adexism would be the
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statement Agirl s b e hassesseghleand beyon thehgeomndsb oy s 0,
of their sexand makes a strict geralisation instead afonsideringeachindividually

and taking their individual characteristics into @act

Despite the fact thaiender is a political or social rather thlnguistic issue the

languageof maleor female is often consideredot the intention of the speakdsut an

inevitable part of normative gramme&Bexism and sexist biaare partly disguisedin

traditionally normativegrammars, for exampldn that themal e pr onoun Ohef¢
traditionally keen used generically when referring tbrauman beings in English. On

the one handt may seem ovesensitiveto regardthis sexistputit alsodoes underline

that sexism isalso a languagerelatedissue through which gender concepticare

changedThis is why the present study aims at asgly sexist language Key English

textbooks besides the stereotypical representations of men and women in them. In the

following section, the concept of sexismlanguage will beliscussedn more detail

3.4 Sexig Language

Discriminative use of laguage has been of interest to especially feminist scholars since

the 1960sand female representationstime media, for instance, have been studied a

great degl and minist campaignbdave had a remarkable impact on language usage.

Due to the changes irelationships between men and women and to the increased
equality in societyefforts have been made to implement a language chamgeany
contemporarysocieties the use of gendereutral language that is formally unmarked

for gender, the replacement discriminatory words and language formscansidered

to be a concern of Apol itical -freecandnefct nesso

sexist language usage have been published. (Mills 2008i 187

According to SaraMills (2008:1) sexism, r@sm, ageism and othernsdriminatory
forms of languagarise from larger social forces and wider institutionalised inequalities

of power One of the traditionalays of making sense of the world isiased and
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favours the maleas they are seen as the pigsi counterpart of the female negative.
The classifying and ordering of this reality silbeenmade through languaghat is a
vehicle that creates meaningSpender 1980:,20139 141) Sex differences in language
are related to théistorical power of menand powerlessness of womend to the
conception of women being not only different from nmmant an opposite to themt |
there is a hidden presumption that men are the norm from which women deviate, male
characteristics are also seen as natural and n@ntafemale characteristics, in turn,
something that is abnormal (Cameron 1985:228 57). It has been claimed that the
male bias in English language usage is purely gramrhatich thus, does not mattét.
has, howeveralsobeenshown that if sexistahguage is used, the conceptiainreality
as well as the practices in real life are also likely to be or become s€ashefon
1985: 73;Spender 1980: 2, 141.)

Sexism may be divided into overt and covered sexi®rert sexism refers to the kind

of sexisn that appears on the lexical leval the languageand can thus be easily
identified. Also stereotypical or historicddeliefs and opinionabout women or methat

are explicitly represented are considered overt sexismexample of this kind of
presuposi tion would be fAgirls are only inter
suggested inKey 7(68). One way is to imply that meno
experiencep ci rcumci simnamarsgtommer s canani eax ame |
given by Mills (2008: 2). Covered or discourse level sexismefers to thekind of

language usage where sexist attitudes are present but somehow covered or undercut by
humour or irony, or indicated by, for example marked intonation. (Mills 2008: 2Ii

12.) Similarly to steretypes, norsexist language is, thusever only a matter of using

or avoiding certain expressions but has to be evaluated in a context.

One of the most widely examined forms of sexism is omis#&srnPorreca (1984: 706)

has illustrated thiswhen women dmot appear as often as men, for example in a
textbook, it h e i mplicit message i S t hat women'
themselves as human beings, a rTee historical i mpor t

male dominance appears alsothe way he word man is often considered to be
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synonymous withpeople Research has shown that the terman even if used aa
generic representative of all human being:aarly without exceptiomnderstood as
i ma | The contemporary recommendation for avoiding asteldias is, in fact, to
replace based word selectionwith more neutralterms such aswiumanking human

beings peopleor first person plural pronouniéSchwartz et al. 1995i3.)

Similarly, compound word forms witinanas part ofthem (e.g.manpower manmade
chairman fireman spacemanare imprecise and biased when they refer to both sexes
or to a person of unspecified s&hese aralsothe kind of cases in which sexism lies

in individual words and phrases that can be avoidechangedn order tosolve the
problem.Usage guidelines recommend gendeutral alternativessuch aspersonnel
artificial, chair(person) fire fighter and astronaut especially for occupational titles.
(Schwartz et al. 1995: 6.)

The reform of the words is, however, nbvays thatsimpleas some words are gender
marked For example the terrastronautis historically strongly associated with men,
and so is alsdoctor. A feminine formdoctoresshas been traditionally used, but in the
modern thinking,all feminine suffixesas itrix (aviatrix), -ess (doctoressand -ette
(usheretteareconsidered to give the term an auxiliaryerol relation to the masculine
term. (Schwartz et al. 1995: 21There has also been discussion abwautther women
should be callefemale astronats andfemale doctorsn order to assure the edjity of
the term (Mills 2008: 14.)If the equivalentmale term still wasstronaut this practice
would, howevermaintainthe perception of women representihg deviation from the

standard.

In Key 8, suwch obviously sexist associations have occasionally been successfully
avoided. For exampléhe termastronautis used when referring to a female character.

In other cases sexism still prevails agr finstance, the termurseis used inKey 9
(24A) when rderring to a male charactefhere ha been discussion whethenale
nursewould bea politically correct term or should all nurses be capjadamedicsor

medical assistantegardless of their gendérhis shows thasexism resides deep in the
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beliefs andattitudes and on the discourse level of language rather than in the words as
such.Gendeneutral alternativeshould,however be employedin all cases where the
commongender form has become stronglyanked as being only masculine or

feminine.

According to the traditional English grammar, the pronoun he and all its forms may be
used when its singular antecedent is of unspecified gemder indefinite pronounAn
exampleof thiswould bethe following sentencéom Key 7 (49): i | f your friend
you that his mother is seriously ill and asks you not to tell anyone about it, do
you..[followed by three optionk .0ln the example generic pronotns is used when
referring to a friend whose gender is not othervgsen This kind of use of generic
pronowns has beerconsidereda fundamentalfeatureto the English language buat
revision is increasinglyrecommendedlIt can be done bwysing the plurathey or a
doublepronoun construction (e.die or she she/he s/he or (s)he. In addition, the
whole sentece may be restructurear the precedingnoun repeatedo eliminate the
personal pronour{Schwartz et al. 199%i 14.) An adequate way akvising the sample

sentencevould beto use one of the given doukeonoun constructions.

In the expressions refémg to both sexes, the male term is traditionally placed before
the female one as, for example,nren and womerboysor girls, Mr. and Mrs, he or

she An exception of this male prioritisation ithe often used phrasiadies and
gentlemen(Sunderland 192: 81 82.) The tradition of nhaming men before women is
baged on the medieval insight thaten are the worthier gender and tltais more
natural to place the man before the womanfcasexamplein male and femalérother

and sister As the dominant pup those days, males were able to encode forms of
language which enhanced their stat{&ender 1980: 14)7Although sometimeshe
ordering may be parthdetermined byphonological factorsjt may be considered
reflecting similar semantic hierarchy dsyr example, ingood and baqHegarty et al.
2011). Thus, inmodern culturesocieties such beliefs are seen as antiquated and this

sort of sexismshouldbe avoided. Some guidelines recommend usiegalternative
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order in such fixed expressions amdting female and malevomen and memrs. and
Mr., sheor heat least half of the timéSchwartz et al. 1993:2,29.)

The way in whichcourtesy titledMr., MissandMrs. are useds also considered a form
of sexign. Mr can refer to any man regardless of marital status, whereas women are
defined by their relationship to meho avoid this, many guidelines recommend the use
of Ms. for women regardless ¢ifieir marital statusndividualsmay be also referreid

by their full or their last namegSchwartzet al. 1995: 31132.)

Some forms of sexism in teaching materials are considered more offensive and harmful
than the othersAnnemarie Youndin Sunderland 199285), for examplegxecuted an
international questionnaire for EFL teachers, in which respasdgraded sexist
features of EFL textbooks according to their offensiveness. The results proved gender
stereotyping worse than invisibility and linguistic biases such as masculieeiagen

The books werehowever,criticized for the use of generise for instance in the
headlines. (Sunderland 1992: 85Il line with Y o u n g 6 s thepreserdayalysis
focuseson gender stereotypingtereotypicabccupations, roles and attributes given to
men and womenalthough is also includes the use ofmasculine ger&es and

prioritisation.
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4 GENDER REPRESENTATIONS IKEY ENGLISHTEXTBOOKS

The purpose of the present studys Hzeen to extend the analysis Fihnish school
textbooks and to scrutinize the representations of gender in EFL textiiqaodgative
contentanalysis was conducted on thridey Englishtextbookswith the purposeof
reveaing possible gender bias and stereotyping in th&ased on the results of
previous researcit was hypothesizedlsothatthe EFL textbooksare likely toconvey
staeotypicalgenderrepresentations. Thassumptiorwas also verified in the analysis

that focused on the prevalence of female and male characters, on the occupational and
social roles and other characteristics given to men and women as well as on the sexis

language used in the primary terfghe books

This section presents the results of the analysis oK#yeEnglishtextbooks. Firstthe
findings concerning theilot character®f thetextsare discussed in section 43ection
4.2 analysedifferert occupationaland socialroles women and men are given in the
texts Section 43 discussesexism inherent in the languagéKey Englishseriesand,

finally, 4.4 comprises the analysis tifeillustrations.

4.1 Female and Male CharactensKey EnglishTextbooks

The first step in the analysis wdo identify all the pilot characteia Key English
textbooksand find out whether female and male characters were equally represented in
terms oftheir prevalence The pilot character's gender was considemadespecially
important factor in analyzing the visibility of genders in the books since the narration
rewolves around these individuals and the teachers, for example, refer to them several

times during the lessons.

Key Englishtextbooks introducelgether 76 characterswith identifiable genderof
these35 were naleand4l female In Key 7,therewere 27 pilot characters of whicth?2

are male and3female.Key § in turn, introduced 27 pilot characters, 13 male and 14
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female. The division was almost diar in Key 9 as well, as there were altogether 22
characters of which 10 were male and 12 were fenhalthe light of these statistics,
women and mewererelatively equally represented slight majority being women, but
neither gender vgnotablyomittedor invisiblein thetextbooks

Most of the characters are introduced only once, but there are, some groups of teenagers
that are represented in several different chapters as, for instance, Sarah, Earl, Paul and
Pat in 7A Key 7 96197) and 8A Key 7 110'111) and Janet, Miko, Coco, Juan and
Marinetta in chapters 20R3A (Key 9 9i 39). Besides thenKey Englishtextbooks
represent severadupils, both girls and boys, who talioout their life in their home
country or abroad as exchange students. Intiadd the reader gets to know some
adults, most of them introduced in tbentext of the work they do

While the visibility of both men and women is important in textbooks, the way gender
is represented is even more so. The characters in the boggeshow people should

or should not think and behave and serve as role models for the pupitsertioned
earlier, stereotypicalepresentations of male and female attitudes and behaviour have
been constantly found in textbooks in previous studdeslose reading of the text
indicated similar results also in the present study. Many improvements, however, were

also noted.

At the beginning of the analysis, Itecame obvioughat recording and analysing
individual wordswould not be enough as the aim was tetga comprehensivaew of

gender representations in the textbooks. The identification of such elements, however,
was the starting point of the studfter whichthe texts were closely read in order to
record ideologiesmplied by therepresentationsf behaviour and attitudes related to

gender.

The identification of gendeelated adjectives showed thdtere are 34 different
adjectives describing female charactersKiay Texts whereas male charactease

characterised with 25 adjectives. The resultsastistinctively that womeare assigned
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more personality traits than mesind while merere represented as, for examp(ein
Key 7 50)anddeterminedKey 9 11), womenare described asaring (Key 7 50), kind
(Key 7 50), timid (Key 7 51) and foolish (Key 7 51), to name some othe most

distinctive examples.

An example ofa stereotypical representation of gender related personality ¢ceaitbe

found in chapter 4A,Speak EasyKey 7 50/51). It is a sample from a wates chat

room called Speak Egsvhere a discussion about friends and friendship is going on.
Altogether nine teenagers participate in the discusbionas they use nicames, only

six of them havean identifiable gender. The rest of the characters were not recorded as

pilot charactes. Of the characters whose gender was identified, four were female and

two male character This suggests that girls aepresented asoking for adviceand

approval of the others more often than men. It is, however, the comments in the chat

that reveaktlear gender stereotypes as, for example, the pen name Sputnik tells that she
hasherbest friend in the world and this frienc
more caring and mor e Keye7 5D)aThit goesthdnd in haadh y o n e
with the stereotypes of girls and women being kinder and more caring tharThien

view is also emphasised by the following comment were the pen name Donald Duck
tells about a male friend who he thought v
behind hisback and turned out to be a betrayer. Whereas a female friend is in the first
comment said tgractically save the writers life by beinguish agood friend, a male

friend in the third commdafitkleG(Kkey €58)l | ed fa | e

Both men and women are evaluated according to their physical appeanakey
English textbooks the difference being, however, in the quality of the adjectives.
Whereas male physical appearance is described with mostly positive adjetztives (
cute pleasant), only one of the adjectives describing female characpeetty) can be
considered clearly positiveChapter 1A Kids on the movéKey 7 10/ 11) offers an
example of typical male representations ahdawstwo teenage b, Greg Brooks and

Kirk McNeil who have moved to a new city and are telling about the big changes they

are going through in their lives. In the text, Kirk tells the following about himself
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(1) No one has tried to bully me at
b e ¢c a u Hult like @ tree Some guy in my class said | was a
hick so I told him to button his lip and buzz dkefy 7 11, my
italics.)

In the passage, Kirk igjiven stereotypical male characteristics as he is considaited

strong, direct and bolds wellasne t a p h or it c d li Ik yexdnipld 1) Taezeds

a striking contrast to the metaphors representing a female character, Lily, in chapter

17A called Jumble(Key 81021 03) . According to Lilybds stor
school and bullied because of her clothed #re not as expensive asshof the other

girls (example 2) Whereas Kirkjn chapter 1A, is compared #otree, Lily is described
asimore | i ke a weed than a lilyo and run Al
prisoner o0 fr omenddfthe dayKbhy®B:0102 1@3). Thésé metaphors

relate Lily with a small and weak animaind with a person who had lost her/his
freedomwhich may be considered as negative female representatigxiso gender
relatedmetaphors irkKey Englishtextbooks thus,reveal a gender biak.is noteworthy

that the metaphors are in different chapters and in different books instead of being under
same headindstill, the descriptions clearly underline the traditional gender stereotypes

according to which girls aremaller and weaker than boys.

All in all, chapter 17A takes the importance of appearance for women and girls to the
extreme. It introduces the reader two pilot characters, Barbara Heston and Lily Barnes
who are in the same school but otherwise represenvewy different pupils The story

is told by a third, anonymous girl who describes Barbara and Lily as follows:

(2) Barbara Heston is the most important person in our class. She is
a large girl with a loud voice, curly red hair and big white teeth.
Herfr i ends say she is pretty. I f vy
way. The new girl was small. Her name was Lily Barnes, though
she looked more like a weed than a lily, being thin and nervous,
as if she was afraid some gardener would come and yank her out
by theroots and throw her on a rubbish heap. She was wearing
the wrong kind of clothes. [...] They began calling the new girl

60Jumbl ed, I suppose because she
clothes from a jumble saleKéy 8 102 my bracketg
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This description rewads a great difference and strong tension between the girls and also

tells something abouhe relationships between girls in general. Stereotypically girls

and women are more superficial and concerned about their appearance than boys and

men. InJumble being large, pretty and rich, and having white teethnelsted tobeing

popular and having powerhile being small and poas the opposite(Example 2.)The

whol e story is based on the differences i
disagreements dnis the reason why Barbara and her friends bully Lily. Barbara

accuses Lily of stealing a pound from the pocket of her cardigan and threatens Lily until

she bursts into tears. At the ersthe finds her coin but does not tell it to Lily. The

influence of goup power and pressure is also dealt with as all girls are sdidgs like

Barbara as they all try to copy her. Barbara is so powerfultb@dothergirls so
superficial that they woul d wlesocks, theughe e v el e s
it was a cold Miy and [their] arms became blue and gegmse mp | KeydB:0102( my

bracket$. Boys are mentioned in the text only once as they are s@gertat the girls

wearing miniskirts despite the cold weather. This adds to the stereotype of boys being

less interested in clothes and appearance than girls, whmoh mecessarily the case any

longer Another stereotype maintained through the text is the one of gglging.
Barbarads character, interestingl ybut chall e
when the teacher comes she is also behaving well, thus, giving the stereotypical
impressiorof a good girlto the outsiders

Adjectives related tthe physical state seem to entail a gender bias as the only adjective
describing female physical comidn is ill (Key 7 49) while men are describeds
healthy(Key 7 10). In the questionnaire iKey 7(49), one question deals with what the
pupils would do if their friend told them his/herotherwas seriously ill, and iKey 9

(71), a woman writes in Indetter to the editor that she suffers from diabetes. A man is
once mentioned being unconscious. His condition is, however, related to a heroic action
of saving cat and falling down from a trade also recoves well, whereas female
characters suffer froomore serious, possibly chronic ilinesses and are, thus, represented

as weaker and needing more help than male characters.
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Negative representations of female characters are dominant also in terdjsctfes

referring totheir intellect and educatiorTheseare used onlpf female charactersnd

all of themare negative qumbandstupidin Key 7 51, not brilliant in Key 9 59). The

portrayal of female intelligence may be considered negative raldoapter 26AKey 9

78i 80) in which a girl tells abouther habits of listeningo the radio. She mentions

|l i stening to rock stations but also to At he
and adds, that nAfter all, I dm not a compl
that girls mayusually be onsideredairheadé ,  vslheiislae exceptiomor that girls

in generalneed to somehow prove their intelligenEemale representations inepart

of the chat conversation in chapter 4Key 7 50i51) are alsoquestionable The

passages written bya pen namé&tupid which does notlirectly reveal the gender of

the writer. As can be seen from the following sample, the comment is perhaps the most

thought provoking in the whole chapter.

3) I donot have a friend. [ .- . ] Wh a
going, relaxed, and the most dosmearth person you ever
wish to meet. OK, l dm a bit reser
boring or dull or something. You know like DUMB,
DUMBER and DUMBEST. But l 6dm not r
thatos alll ®Soddeshy Hefpk | wish

this. (Key 7 51, my bracketg

As already noted, the comment as such does not reveal the gender of the writer and it is,

thus, gender neutral, not pointing a finger to either gender. I€angy on section on

the following page, however, there are questions about each comment and the second
guestion concerni ngsheéStewep ihc Key @ &2f spydtadliegh w d o e s
The representation thus refersatbemale charactemdrepresentderin a questionable

light. In addition, the pen name of another female character in the dtatasmal The

name is clearly related to her question about whether it is normal to be friends with the
opposite sex, but together with the commenShypid theview this gives dthe female

gender is not very flattering in contrast to the comments written by male characters that

are represented as confident and assertive.
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GenerallyKey Englishrepresentations depict girls as weaker than boys, but it is hard to
establish a cleatifference between the level of sensitivity they are given. Only girls are
saidto cry (17A,Key 8 102 103) but boys, in turn, are the only ones portrayed as
missing their families or friends. In chapter 15A, an exchange student Nolan Campbell
finishes hs first ema i | AP. S. I t Keyr8k79) bndl,nm chapten@Ai ¢ k 0
(Maple Camp Key 9 9i11), another male exchange student, Juanintroducing

himsef to other exchange studerdgdds il | al so have to say that
(10). Also KirKk, in chapter 1AKey 7 11), says he is missing his friends in his former

home town.

Besides personal characteristics girls and boys, women and men, are given in the texts,
gender stereotyping is apparent in the ways in which hobbies and interestsitace re
often to only one gendein Key Englishtextbooks, male characters were explicitly
relatedto ten different hobbies, seven of them representing some kindoofs spr
outdoor activities such dsotball (e.g.Key 9: 31), ice hockeye.g.Key 7 11), fishing
(e.g.Key8: 126), climbingand actiorsports(e.g.Key 7 68 69). In addition, playing in

a schoolorchestra(Key 7 8), chess(Key 7 69), poetry(Key 8: 8i 12) and collecting
stampgKey 7 68) were mentioned as male hobbiEsmale characte were explicitly
related totwelve different hobbies of which also seven represented sports or dancing
(e.g.Key 7 68). In addition,women were described to be interestedaetry(Key 7 8i

12), drawing(Key 9: 10), singing in a choifKey 7 8), reading(Key 7 8) and shopping

(Key 7 84). It is notable that only women were relatedlancing, drawing, reading and
shopping.In the light of these simple statistics, girls were not positioned only in quiet,
artistic roles indoors and boys in the physicallyivec sphere outdoorsbut also
exceptions from the traditionatereotypes were madeayirl was said to be interested in
water polo(Key 7 69), for instance Closer reading of the texts, however, revealed

traditionalstereotypes.

An example of this is gen already in th@reparative part of the firé€ey Textwhich
introduceghree teenager®aniel Collins, Sandy Miller and Annie McGregdiheyare

not pilot characters of the text bwere considered as important as pilot characters in

(



49

the present studgecause their hobbies and social r@esexplicitly represented in the

text and in the assignment the pupe actuallyaskedto identify with one of the
characters and interview each otkiéey 7 8). Two of the charaers, a boy and a girl,

are inteested i€Tmusig but a stereotypical division is made as Daniel plays in the school
orchestrawhereas Annie sings in the school choir. Singing in a choir can be considered
asa more feminine hobby, whilglaying an instrumentould be seen asmore actie

and masculinehobby. The third character, Sandy, is also given a rather stereotypical
female hobby as she is said to read altothe actual text 1AKey 7 10i 11) also the

Al i kes a wfKirkcandsGrepake distedd and they both areaid to benterested

in sports;one likes football and the other hockey and canoeing. It is also mentioned that
Kirk dislikes TV soap operas, which is noteworthy as soap operas are often considered

asafemalegenre.

Only a few of the storgof the textbooks tak@lace atschool. Attitudes towards school

and studying are explicitly represented only in chapteriBA,6 ve enj oyed my
(Key 7 36i 37) whichpresentsaa 15yearold Emma Baker and her school in London in
theform of a letterlt is not a surpris¢hat the pilot character of the text is a girl as girls

are traditionally considered to have a more positive attitude towards school than boys.
Interestingly,theb oy s 6 at t i $chod ere nopresented ith ;iny of they

Texts, despite the factahmany of thenare given the role of a pupih the abovease,

as well, the protagonisEmma represents atereotypical girl who enjoys school and
reads out religious stories in assembligsy 7 36). Other stereotypes are, however,
challenged agaias Emma mentions media studies as one of her favourite subjects and

says she enjoys sports and has belonged to threecextieular sports club&7).

The first four chapters dfey 9all focus onthe same pilot characters, exchange students
Miko, Coco, Juan and Marinetta, who are on an orientation camp in Canada at the
beginning of their exchange year. In the first chapter 20é4ple Camp(Key 9 9i 11),

all teengers introduce themselves and takout their interests. Again, boymve
somewhat stereotpical hobbies and interests: outdoor life, canoeing, camping,

climbing, football and ice hockey. Both girls and boys are said to be interested in North
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American Indians. Contrary to a traditional stereotygso the head of the orientation
camp is a womanJanet, who clearly knows a great dabbut camping and wildlife.

One girl, Marinetta, represents a stereotypical girl as she is interested in art, handicrafts
and drawing, but the portrayal of the other girl, Cocdum, challenges the stereotype
asshe is said to be crazy about sports. She has also played in the national football team
of her home country Ghan@i 11.)

As the previous discussi@uggest, both male and female characters are represested

interested in sportm Key Englishtextbools. A t radi ti onal di vision |
and Aboys spor t s oForiinstancejoechockey andishingagem @ bee n't .
exclusively male activities according to the textbqokbereas dancing and riding a

horse are female dominated hobbi€hapter10A, Departures(Key 8 21i 22), for

instance, introduces three young travellers, lan, Raija and Johan, and a radio reporter

who is interviewing them at the airport. lan is going on holiday to Finland with his

parents and younger brothand the mm thing he is looking forward ifishing (21).

Raija, in turn, is going to Wales omaalking holidaywith her best friend Mig22).

Female and malsportsare intentionally contrasted in chapter JAyin diaries(Key 7

68/ 69) which introduces teenagevihs called Sharon and Sean Sebastian who are
writing about their hobbies in their diaries. Both siblings are given several hobbies some
of which are stereotypical. According to the text, Seandaaber been inérested in
fishing and collecting stamps bhe is getting more interested in action sports, all of
which are traditionally considered as maleemests. Sharon, in turn, is interested in
dancing, espmally ballet, and ridingboth traditionally considered as female interests.
As, for example, thefollowing sample shows, stereotypicattitudes are directly

conveyed in théinesof the characters.

(4) | 6m even thinkiwogi mbingksagnupl &
Sharon to join me but sheds only
horsesTypical gil. (Key 7 68, my italics.)
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Seands 1 dea (Bdampk 4)k, \h@veveradhallamged by his sister Sharon

who, in her second diary entrgays that she is going to start playing water polo for a
change(69). Similarly, Sean gets a new hobby as gtarts playing cheg$9). It is

apparent that the authors have considered the gender representations here, as well, and
challenged some of the old stereotyp&thers however, still remainand it is

guestionable to includesuch strong stereotypicalast e ment s as At ypi cal
textbookif gender equalitys consideredhe overall objective in the education. On the

one hand, the pupils may experience it as offending like a girl in one of the classes |

teactt who, after reading the sentence, yelted t | oud AHow so0o? | &dm &
definitely not into riding or dancing. I p |
hand, all the pupils do not necessarily question the stereopygiddf the teacher does

not discuss the matter with the pwspithere is a risk that for some of themit y pi c al

girl o is the only thing they wil!/ remember

Similarly to the preparative section of the first chapteKigy 7 also the preparative

section of the first chapter ikey 8(8) canveys highly stereotypical representations of

boys and girls. It introduces six teenagers, three girls and three baye form of

short poems that reveal the name and the nationality of the characters in the following
chapter. In addition, eachchamat i s gi v e n ,i@farring tp therih@abbies g a me 0
and interests. In these poems, girls are related to, again, riding and dancing. One of
them does not have fia speci al gameodo. The b
fishing and football, whia follows the traditional pattern. In the actiady Textunder

the titleYoung poetsall of them arerelatedwo et ry as t hey are repre
finalists in this yearo6s Euroradio Poetry
their homecountries and are given no special characteristics, but in the quotations next

to each of their picture, there is a clear distinction in the attitudes of two finalists, a girl

and a boyThegirlsays t hat dl honestly domportantmi nd i f
thing is poetthepoiyt el ftdh,e Vilbdr eoavs ng page sa
I 61 1 do my besill)tQnm tha&hirchpage,dhere ig also @ gir{ who says

* A girl onthe 7" grade in Jalasjarven ylaaste in 2011.
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that she is hoping to win t lcoantrgandfprenyi t i on,
f a mi Thig suggests that ikey Englishtextbooksmale characters adnsiderechs

more competitive than female ondsis insight is reaffirmed in chapter 5A, in which
Seands diary entry start s wimningdoaliaafdogallcr i pt i c

mat c h. He also writes that Awinning tastes

for mKeyaZd®.o (

It seems thatni Key Englishtextbooks girls ge portrayed asnoreinterested irshopping

and fashionthan boys, with is in line with the traditional gender stereotyp&his
division is clearly shown ichapter 6AMo ney i s n 06(Key @ 84e8b)whefei n g
four teenagers, two girls, twboys, and four parents, three mothers and a father, are
discussing pocket mone@ne of the teenagers, a girl named Simone, gets distinctively
more pocket money than the others. This is, a monthly allowance of 100 euros as well
as two hundred euros for buying clothes, whereas two boys get a weekly allowance and
the other girl does na@et regular pocket money but earns money by helping her parents

if needed and earmaoneythat way. Both boys are also described helping their parents
and doing household chores if they need extra money. The only exception from this is
Simone. The readas only told that Simone loves fashion and shopping and that she
often uses her free time visiting the sales and hunting for bargains. On the same page,
the readeralsol earns t hat Tom is not money minde
s ome b ody 6 sKey7i84).tWhat angedlineé the stereotypical difference between
Tom and Simone is that Tom is notarested irbrand namesand he jst wears what

his mumbuys him.

Chapter 13A includes one of the most appart
intentions to challenge traditional gender stereotygpes representsoys asnterested

in shopping and clothe&utumn in New Englan@l3A, Key 8 60 61), introduces the

reader an exchange student named Jon Flaherty who tells about a day he spent in a
shoppingmall with his host family.The chapter creates stereotypicalimage of the

roles of the father and the mother, which will be discussed latke ifollowingsection

The children of the family arehowever,linked with specific interests thdireakthe
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traditional gender stereotypeRachel (13), spends her day at thenema watching

cartoonswhereaRicky (15)i s | ooki ng for <cl ot hekey&idi ffer e

60i 61). Stereotypically cartoons and movies would be considered more male mterest
than femaleones, andassomeother representations Key Englishtextbooks(e.g.in

chapters 6A and 17A9lso underlineglothes more a female interest.

Technology, Istory and science ardraditionally considered male dominated themes

and subjects thatnen are more interested in than womdihis stereotype is both
maintained and challenged ey Englishtextbooks. Chapter 11A.ife in the fast lane

(Key 8 32 33, which deals with different vehicles that human beings have been able to
build, starting fom the invention of the wheel and ending up to airplanes, is the only
chapter clearlyrelated tohistory. In the text, men and their accomplishments, for
example the Wright brothers, are mentioned several times but women onlynonce
Amen and woamerd hafd fdlryei ngo (33) . Mal e i

underlined, for example, in chapter 19Rinntastic! (Key 8 126 127) in which lan

nt e

O06 Co n n edescribeswih® hol i day in Finland and highl

verygood car;alargeValv Est at e which had pl endlsp of
seems to be somewhdisconnected with the top&s the text is supposed flacus on
Finland.The stereotype of women and giasless interested in science and technology

is challenged in chapr 16A where an exchange student, Fadime Cooch, who is
spending a summer in the American Southwest, tells how excited she was about visiting
the NASA headquarters and meeting a real live astronaut. The astronaut is also a
woman. In additionKey 9(58i 60) represents two women who work as a web designer

and a scientist.

The references to the interests of adult female and male characters seem to include
stereotypical conceptions moo&en than the ones of younger characters. An example

of this is chapter2A, The Ferry IslandefKey9: 70 71) which represents adult women

and merandtheir interests. The text consists of six letters to the editor, three ohwhi

are written by a woman andrée by a man. In their letters, the women are thanking the

local emegency services for theifferts in saving a cat from aee, praising the local

r oc
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health care system and requesting more money for schools, whereas men talk about the
damage a lightning has caused to electric appliances and that there is too much traffic
and trash around. This adds to the traditional stereotype of men being more
environmentally involved and technically skilled than women and woasemore
interested in education and healtdree and needing help more oftdsan men. It is also
noteworthy tha most of the women are thankirfigr something whereas men are

complaining or warning the others of something.

Relationships betwedemale and male characteneexplicitly represented only iKey

9. In chapters 2Ai 23A, four teenagers/ho are atin ofentation camp in Canada at the
beginning of their exchange year are representedesslopng close relationships.
Although Marinetta and Mikacas well as Juan and Coaee said to spend a lot of time
together it is underlined that they are only friend$eir roles inthe relationshipsire
however,clearly stereotypicalThe loys are represented as the ones who help and
comfort the girls and give them advjeghereas girls areshownas weak and ignorant,

as the ones needing help and support. In chagtar for example, Marinetta finds
some berries and asks from Miko if thase edible Miko checks thifrom a book and
gives Marinettgpermission to eat them (22n 22A (Key Q 31i 32), Coco, in turn, is

worrying about drowning when they go canoeindpile Juan is calming her down by

saying ADondét worry [ ...] | 61 | be there, r
shoul dero (32). Coco, h o ,vaeduvhe discussiom goesson s 0 me
as follows:
(5) Juan: Lo o k . | f you ncoatn 6dto diot .i tT,h aytodus
to it.

Coco: Do you really think I would give up that easily.
Juan: Well, no. Of course, not. | mean...
Coco: Make sure the Internet is switched off. Good night!

Coco rose and left for her room with her healdl thegh. (Key 9
32)

As Example 5shows, Coco leaves the room not accepting the stereotypical role she is

given as the weak girl who is afraid of water. This is not the only case, where it seems
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that thetext has first been based stereotypical assumpiis of a girl being more timid
thantheboys, which is challenged afterwards by adding a different end to the story. The
pupils are, however, more likely to identify with the stereotypical represamténey
might have already internalizeldan to remembehe end of the story, especially as the

Key Texidoes not tell what actually happened when Coco and Juan went canoeing

In conclusionthe analysis showetthatfemale and male characters appear equdlbn

in Key Englishtextbooks but that they are &en related tosomewhat stereotypical
characteristics and interest3raditional gender stereotypes are alsccasionally
challenged as, for instance, a girl is mentioned playing football in the national team and
a boy to be interested in buying cloth€keseseem howeverto beexceptionsandthe

boys are genelly presented as brave, active and outgpimgerested in sports and
technology whereasthe girls ae kind and caring anéhterested in clothes, adnd

relationships

The characteristics anihterests female and male characters are related to, play an
important role in conveying and maintaining traditional stereotypes in school textbooks.
Besides thema possible gender bias, evarmore explicit one, may be found in the
occupational and sodiaoles given to women and men in textbooks. They will be
discussed in the following section.

4.2 Socialand GccupationaRoles

Besides the relatively equaisibility and ascriptionsof female and male characters in
Key Englishtextbooks, the presestudyexploredtheir occupationaland socialroles.
First, the focus was atine social rolesvomen and men weratachedo. In this part of
the analysis, also the characters that veelg mentionedn passingbut werenot pilot

characters were taken inaccount.
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Approximately67% of the masculine common nouns af@b of the feminine common
nounsin Key Englishtextbooks vere related to the social role of the characters in the
family. The textbookhus presentedvomen and men relatively equally family roles.
The most common family rate of malesin all three textbookswere father (23
references)brother (8), boyfriend(5) andgranddad (2). Other relational or social roles
given to male characters wesen (1), lad (1), gentlemen(1) andMr (1). The nost
commonfamily roles representede womenwere mother (26 references)sister (8),
grandma(4) andgirlfriend (2). Other forms referring tthe social role®f womenwere
wife (1), daughter(1), Miss (1), lady (2) andhoney(1).

It seemedhat in terms of numbers, both women and men were given a varietycial
roles and that theccurrenceof different rolesn the books was relatively equéther
was mentioned 23 anchother 26 times, brother and sister both 8 times,son and
daughterboth onceOnly grandmawas mentined twice as often aganddad and me
female character wa®ferredto aswife, statinga marital statusNo equivalent male
(e.g. husband, fiancé)ese introduced On the other handyoyfriendwas used five
times whereagyirlfriend was mentioned only twicand also noteworthy is that, adult
male characters were occasionally referred toag$riends For example, in chapter 2A
(Key 7 24i25), a character calleBamtells thather / hi s fAmumds new
al | er gi .cContraoy todhe gesufis of previous studidsseems thaKey English
textbooksrepresentmen more often in relation to women than vice vefsealoser
reading of the texts gayeagain,a betterpicture ofthe way in which women and men

and girls and boyare seen irKey Englishtextbooks.

All in all, parents were quite often represented in the textbooks. Hitheror dad or
both were referred to in 16 of all 28 chapters. It was also noted tikayir® parents
were mentioned in only three chaptevhereaKey 7and8 had only few chapters with
no reference tonother or fatherThis may bedue to the topicsvhich in Key 7and8
deal with familya great deaimore often than the ones iiKey 9.Though parents are
present in the textsyhich is natural as the bls are targeted at pupithey areseldom

pilot characters. Usually they aregpresengdin relationto their childrenas care takers
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or boundary settersstill, they also offer a role model for their children who seem to

invariably respect their parentsKey Englishtextbooks.

According to the representations in the textbooks, fathers seem to be thaen

traditional roleasthe supporterof the familyand they are not represente#ing part in

domestic workas often as mother&n example of thiss represented in chapter 19A

where aboy describes a day his family spent at the Linnanmé&ki amusement park and
tells that his f atKeys8rl26ji i phaptet 26Athe fatberPhib ne t her
statest hat il wor k hard, od U ekeids ®ylhik agdirs, , I re
reveals another viewpoint tihe role fathers are given in the society depicte&ey
EnglishtextbooksMothers insteadaremore oftenmentionedn the domestic context

taking care othe children or the hous®&lomis the one whpfor exampledrives the

children to schoolKey 7 8), tells them to keep their room tidikéy 7 11) andchooses

the clothesespecially for the boy&Key 7 84, 96) Althoughthe mother is said to drive

the children to schoothapter 19Asuggests thahe one who drives the car on a family
vacationis the fatherand t hi s i s taken for granted as |
driving on the wrong side of the road [in Finlanbilit Dad soon got used toitKey 9

126).

Also grandrents and are mentioned as part of the families represert&y iEnglish

textbooks and theyinvariably seem to be close to their grandchildren. In chapter 4A

(Key English 51), one of thehildrentaking part in the chat conversation tells that his
grandpa i s the best (ciapter 804 Key &2& 22), & 13g/@ald hav e
Johan is going on a holiday to Las Palmas with his grandmother and, in chapter 19A

(Key 9 126127), the granddad diie pilot character lan has winokets to Finland in a
lottery and given them to lanés family beca
examples show, the grandpaierepresented in the bookse for instancebpest friends

wi t h their grandchil dren and travelling 3
mistakenly assumed to Jeo h a n 6 sb entoatuhseer s he i IKey®BR®.d so yo
This may be considered a&ballenging the traditional stereotype of grandparents as old

and frail.
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In the analysis, it was noted that fathers are often directly quotelebychildren in
Key Englishtextbooks. In chapter 6AKey 7 85), a girl Maureent el | s t hat Ainol
gets anything without doing somethind hat 6 s what Dad says, anyw
15A, another boy, Nolan repeatswhat his hostfather has said aboutollywood
(AHol Il ywood i s a r eal KeyB &0 b chafdten 16AKeyo8f unr e a

89), Fadime Coocls giventhe followingline:

(6) Nevada is also famous for another reason: Las Vegas, the
gambling capital of the world. Buhy host dadsaid that he
woul dnot Visit there if it wer e

saved our moneyKey 8 89, my italics)

Also one of the pilot charaatein chapter 19A quotes his fativeinen hedescribegheir

trip to Linnanm?Kki sy eqnd y ian of oKett @uiBee.int ehde r e i
the light of these examples, fathers can be considered as being not only the economic
decision makers but also the thought or opinion leaders in the families. Mothers, in turn,

are quoted only once in all three boaksd only in a domestic context. This happens in
chapter 1A where ateenageyt el | s about his | ife and says
to keep o0urKeyt7hli)nlgis alstb notewodthyt (hat wher eas t he
opinions and thoughtsarecorsid ed t o represent the truth b
opinions or requests are not similaiblowed. The mot her 6s request f
tidy, for instance, i's completely overl ooke
c |l o skey7011)(

The distribution offamily responsibilities in a family are explicitly represented in
chapterl3A (Key 8 60i 61). In this chapteran exchange studertohn Flahertytells

abouthis day in a shoppingentrewith his American hostamily. He saysit was te

motherwho went shopping for grocerieghereadhe fatheii r us hed of f t o t he
and gar de n Mdaherealscet®k care 6f h¢ youngest childo shdeft under

ab a b y s supervsionile she went off to buy the groceries. {6Q) Both parents

are giventhe traditional family role mother taking care of the food and the children,
andfather dealing vth the things outside the house. Moreovemderline this, at the

beginning of the story, it is told that this is how millions of é&msans do their
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shopping The reader cannot be sure whhé parents actually thought of this task

division nor whathe father actually boughb ut due t o t he rushed d sel e
offt o t he hardware and gar de namsuntoffmosepe and t o
had spenbn tools and garden equipmédpier 500 dollars)s mentioned, it is easy to

get the idea that the father actually enjopexitaskmore than the motheBhewent on

fa massive shopping spr eeo0holgabdsiooasfagniiyt A e n oL
of t en ionyb&ausefit was hey duy0i 61).

The analysis showed that mothers are rarely mentioned in relation to their work outside

the house. The work of a mother is named ol
[ § OKey(9 118). Fathers, insteadreamore often gien an occupational role (e.g.

decoratorin Key 7 85; firefighter in Key 8 118 119 besides their family role as a

father. In chapter 10A, larevealst hat t hey are travellding to
has been there on busi ne &ey82p2la mth¢ folkwingws a | o
extract from chapter 64Key 7 85), Maureerdescribeserattitudeto money:

(7) | think children should earn their pocket money. Nobody gets
anything without ding somethingi t hat 6 s what Dad
anyway. I f I ém really hard up, he
Heds a decorator, Sso someti mes |
(Key 7. 85)
In this exampl e, Maureendés father nds <cl ea

teaches his childremow to earn and useoney. He is given a clear family role but also

a profession.(Example 7.)In the same text, three other parents, mothars,
representedand all of them are telling how much they give their children pocket
morey. Instead of a profession, one of the mothers is said to be a single parent, which
again underlines the role of the womenaasiotheranda care. What also makes the
case noteworthy, is that instead of telling how this single mothertlyetaoney and
where she works, her son says that he will buymrisna big house somewhere if,he

one daybecomes a millionairg¢84i 85.)
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All'in all, professions were not mentioned that ofteiK@y Englishtextbooks This may

be because c¢ hbelds nata cumententerest ai thenpupils in the lower
secondary schopéspecially in the lower gradeBhis view issupportedy the fact that

only one fifth of all professions mentioned in the textbooks were depicteeyii, and

over half of them irKey Q The three textbooksntroducealtogether54 occupations
most of which(41) are genderunspecific Both female and male characters are given
ten different occupational role$en of the pilot characters are given a profession, this
is, five women and five Bn. In the light of mere statistics, again, it seetinat both
genders are equally treatedomen are represented in occupational roles as often as
men, and thatthis aspect of gender neutrality has been carefully considered by the
authors.Also acloser bok at the occupationshows theintentions of challenging the

stereotypes.

The most often mentioned profession waasacherMore precisely, rale characterm
Key Englishtextbooksrepresented the occupations of a gigacher(Key 7 34), an on
line maderator(Key 7 50), a decorato(Key 7 85), a reportekKey 8: 21), a sales clerk
(Key 8: 61), a boxer(Key 8: 101) a firefighter(Key 8: 119;Key 9: 70), a cameraman
(Key 9: 11) and a nursgKey 9: 59). Female characters, in tyrmere given the
occupdions of a head teach@Key 7. 36), a teacherKey 7: 103) adancer(Key7: 68),
a fundraise(Key 7: 961 97), a waitresgKey Q9 61), a sales gir(Key8: 61), an astronaut
(Key8: 90), a bake(Key 9 118),a web designgiKey 9: 58) anda life-scientis (Key 9:
60).

In relation to their professions, men were twice explia®gcribedas heroes whereas

no female heroes were identified. In chapter 1B&roes(Key 8 118 119),a young

girl, Melissa Espositotells about theSeptember 11 attacks and abber father who

worked as a firefighter in New York City when the towers of the World Trade Centre
collapsed. The text refers to all firefighters and police officers who were there that day

as heroes but focuses on Mdlaitshsea o sb yf astahyeirn.

would do anything to help save the | ives <
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contrast, Mel i ssads mum i s §Jheiedtbookegive,e wor k

thus, the impression that women cannot be heroes.

Otherwise he occupational rolesepresented ifKey Textsdid not seem to follow the
stereotypes of women working within the fields of social and health care, education and
services and men imdustrial fields, in manufacturing and transportatidhere are,
however, epresentations that confirm the traditional stereotypes as, for instance, a
womanis represented ia leading posin the schoolcontext(head teachgranda man

is again related to spordés a gym teacheBoth arementioned in the same chapt8A(

Key 7 34i 36). Still, stereotypes are alsthallenged as amenare given occupational

roles for examplepn the felds of science and technolod§ey 8mentions an astronaut
who is a female, her occupational role being far from the traditional sterediygp®s

Key 8 90).Also male occupabinal stereotypeare challengeés merare represented in
professions that are traditionally considered as feminine, such as dKey%e 59)and

a decoratofKey 7 85).

The clearestoncurrenportrayals of female anhale professions were found in chapter

24A (Key 9 5860), where the authors have distinctly paid attention to the possible

gender bias and stereotypical representations of male and female professions. The
chapter introduces two womedenny and Piayho work as a web designer and a life

scientist, and one maave,who isa nurse Their professions arttally contrary to

the stereotypicabccupational roles of men and womdime difficulties young women

often encounter in combining their career and fanifié is, however, also brought up

the text as Jenny says: Al dondét think | wi
a family would change things, | suppose. Y
day, including weekends. It can break upme s 8.)0Thig i something Dave does

not necessarily have to worry aboewen though he works long houidis worries

instead,seem to follow the stereotype of men being more economically oriestbe

says: Al think 1 6dm daultdedo iwihtth j(8)bbhi tMi mdr g
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The traditional division of the labour markegn also be seenin some of the
occupations athe only professional athlete (boxer) is a nt@e,waitress isa woman
firefighters are only menand most of the teaclgrwomen. The sexisminherent in
some of thedccupational terms discussed in the following section among other forms

of overt sexisms found ikey Englishtextbooks.

4.3 SexistLanguage

Gender bias is conveyed through textbooks by relatouyipatioml roles with only one
gender. In addition, naming professions in a sexist way, maintains gender inequality. |
IS sexist to use common occupatiomards in forms that refer to only one gender
(Michel 1986:53i 54). The analysis showed that professiongespnted irKey English
textbooks are mostly gender neutr@8bme occupationalords only in masculiner
feminine forms were however, found,including waitress sales girl, cameraman,
repairman and waitetOn the one hand, the sexism of these terms dispen the
context in which case, for example, naming a male character a caamsanot sexist

in the same way as naming a female character a caraersould be. On the other
hand, the usage of such gendered tenmay be questioned as alternative forms ar
available andit is the author@chace to write about a sales girl arsalegperson By

using gender neutral terms in such cases, the authors could avoid conveying any kind of

steretypical gender conceptions.

As noted in sectioB.4, it is alsosexst to use a masculine pronooncommon noun to
refer to people in general (Michel 1983 54). The authorof Key Englishtextbooks
seemto have taken this into accoubut some sexism still remains in the texé&neric
constructions, a male pronounrayun used when referring to all man beings or to a
person with unidentifiable sexvere found in thre&key Textsor their preparative
sectionsIn chapter 4A Key 7 49), the male pronouhisis used as a generic pronoun

when referring to a friend iaquestionnairas follows:
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(8) If your friend tells you thathis mother is seriously ill and asks
you not to tell anyone about it, do you...
a) tell your parents?
b) tell no one?
c) tell your best friend but ask him or her not to tell anyone else?
(Key 7 49, my italics)

It is not selfevident that the friend pupil answering the questionnaire is thinkaids
amale and a more gender neutral optibis/heror her/his could have been useth
Key 9(69), in the preparative section of chapter 25Adhsra similar questionnaire and

a friendis similarly referred to with the male generic prondisas follows:

(9) What would you do if you were on a crowded bus and an elderly
lady got on?
a) 16d give her my seat right awa

b) | would ask myfriendto give heris seat.
c) 16d | ook dKey9a66 myitalissg wi ndow.

In this case, it is more understandable that the authors have chosen the male pronoun as
it is proceeded by a female pronoun and it would cause unnecessary repetigon if
wasused againThis problem could, howevebe avoided by changirthe gender of the

person who is getting on the buBistracting repetition would thus be reducedtlzes

second optorwoul d read as fl w o Unim dhis/heersdat.Some f r i e nc
might claim that it is important to keep the teag simple as possibénd,that adding

another pronoun to every part of the text where one appears would make the text
complicatedThis, howeverdoesnot seem to bevhat the authors have been thinkasy

the answer alternatives of the preceding question are include both gendetsneuid

leave him or her alorjeand there is enough space on the p&gtained this way this

part of the questionnaire conveys the idea ofntlasculine pronoun as the norm and as

more neutral than the feminine one, whicimishe realm okexistlanguage use

Besides the usage of a masculine pronoun to refer to people in géme@mmon
nounmanis also used when referring to all human beinmg&ey 8(32' 34). Chapter
11A which deak with the history and development of different vehicles human beings

havebuilt begns as follows:



64

(20) On land, earlynanhad only one slow way of getting from one
place to another on foot. Whenhe learned how to tame such
animals as camels drhorseshewas able to ride on their back.
(Key 832 34, my italics)

The use ofnanmay be acceptable in the case of a comprawtice but questionable in
expressions like thjstelling about the history of civilizatioto which both men and
women hae contributedlt is alsopossible that the authors have consciously used the
old style in a éxt that deals with historical events and achievemeitigined by only
menandleaving itto the teachers to discuss tbemplexity of the language with the
pugls. It cannot be, howeveguaranteedhat this will happenand such a conscious
maintenance of sexist language in a school textishakildbe questioned as it isne

feature that maintairsgender bias ithetextbooks

Despite someaseswherea masailine pronounor nounis usedto referto people in
general Key Englishtextbooksare generallyneutralin terms of gendeit even seers

that the ge of gender specific pronours avoided in such cases where alternatives
needed to be giveonstructios such asim/her, he or shegirls and boysvere found

only in three chapter&\n issue that still should be taken into accounawever,s the
prioritization of genderswhich is also considereal feature of sexist language. Key
Englishtextbooks, tk male pronounsi consistently mentioned first in all cases where
both female and male pronoua® given. The consisten@puld be seen as a positive
thing from the perspective of the layout, for example, but the focus being on the gender
neutrality of tke language, the order in which male and female pronouns appear in the
text should vary.

Another form of prioritization, also related to sexist language, igpthuritisation of

either gender in introducing characters in suairaseswhere both genders ar
represented.Key English textbooks introducel, for example, iSean and Sharon

Sebastiad Kdy 7 68), iMax, Jill andEmma Kdy 7 97), bréthersor sikey®r s o (
8)oBdaiyfriends .Girrel fbroiyefnrdise Kagirgdbl) g iamldf bbyEevred /0 |
and girl s mobil e phokKee7838)h oiu Mn@napdavworeena c al |
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had dr eame &ey@ B3) Out of altoggtber 18 cases introducing female and
male characters in pairs or in groupslyan 7 the female character msentioned firs

Of swch cases where proper namesused,a female character j@ioritized onlyonce
(ASarah Paul , EimKey 7 9% )nCdmni®m riodns such dsother and sister

girls and boysmen and womerare used in nine of the cases and only in twdefrt

the female term is mentioned firsh a t i's also notalhmeaendi s
dab i s al ways in t hat fAmumodbeing,priotitised. THiseaduda | e
to theearlier discussion avomen being introduced more oftanthe role of another

than men are introduced f&hers underlining the perception @omenhaving a more

important family role than men.

In the present study, prioritisation was also analysed in terms of the appearance of the
characters in the text®f all the 28Key Texts 19 represertd both male and female
characters andn 12 of them, the female character was introduced or spoke first. It
seems thus, that if male charactesse more often introduced first in the phrases inside

the texts, female charactease prioritized whenin the chaptersas a whole Three
chapters represendnly male characters and three only female characters. Three

remaining chapterare narrated by an anonymous narrator with no identifiable gender.

In conclusion, there seems to be aaclendency to avoid the use of seXxdstguage in
theKey Englishseries.Some cases of the generic usage of the male prdrnisand the

noun manwere, however, detected. Also somecupational wordsire used in forms
referring to merely one gender. lddition, it was notd that there is a tendency of
introducing masculine characters before feminine characterdoth dual pronoun
constructions such as him/her and in other word pairs (e.g. girls and boys), as well as,

on the narrative level of the texts.

t hat
c ha
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4.4 Women andVen inKey Englishillustrations

Besides scrutinising gender representations inherent in the language, the present study
paid attention to the prevalence of female and male characters in the illustrat@s of
Texts The purpose of tB content analysis of the illustrations Key Englishwas to
studywhether women and men are equally treated in the books in quantitativelterms.
addition,family roles,activities and occupations they werdated towerefocused on

The analysis coved only the photographs depicting realistic male or female characters

in the textbooksexcluding, for example, thBloomin cartoon strip inKey 8(129, see
Appendix 3. Other pictureswere left out of the study ash e character 6s se.
explicit in drawings Photographgepresenting realistic characters were also considered
easier for theupils to identify with than drawing€haractersippearing in photographs

with anambiguous sex wersoleft out of the account.

Moreover all pictures portrayig sports were considered as representing a hobby
instead of a professioA few pictures depicting Indian culture (wonmewashing clothes

in a river, Key 8 42) or historical events weralso excluded from the analysis as the
role of the womens very diffeeent in them than it isn contemporaryrinland (or
England / the USand this kind of extreme portrayals were not considered having an
influence onpupils conceptions of gender roles in Finland. In additiba,pictures of
celebrities(e.g. Princess Dia) were left outsince they were considered individuals
representing something that is far away from the reality the pupils livieh@pictures

on the covers of the books were analysed separately as they were considered more
important than other picturdsecause they are repeatedly seen bypihgls always
when they handle the books.

The Key Textsof the three textbooks included altogether 190 pictufé® content
analysis of the illustrations indicated thataround38% (72) of thepictures represerat
female character whereas male characters were portrayed in and 35% (67) of the
pictures In the light of these statistics, both genders are relatively equally represented in

the Key Englishillustrations. The numbers are also somewhat balanced in edeth
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books.The pilot characters are represented also in the illustrations in 14 outkafy28
Textsand, of all 76 central characters, @0 female and 17 male protagonisigre

introduced in pictures as well.

In most of the illustrations, girls and ®wr women and men were portrayed in action
(subjects) doing something instead of just smiling at the cam@iajects) The most
popular topic for illustrations seemed to be sp@tslin most of the picturest is men

who areengaging insports.Much d the sportgoles appear in chapter 5Ky 7 66

70) which focuses on hobbies and introduces several spdibgiether, vomen or girls

are portrayed doing sports or dancing in only 5 pictures whereas 13 pictures had men or
boys doing sportdt was alsonoted that malsportsroles tend to show more vatian

than the ones of female characters. Male characters are depietghtdifferent spors

roles comparedtotifee ma | e csix éseeadppengix sfdar examples)

Only a few professions are payed inKey Texitllustrations and women and men are
relatively equally represented in them. Male charactergiges theoccupational roles
of an actor(Key Q9 106) and a nursdKey 9 59), whereas female characters are
portrayed as working in a clatly store(Key 7: 98), on a compute(a web designer
Key 9 58) and as a TV reportdKey 9 76). This shows that occupational stereotypes
are challenged in the illustrations g€y Englishtextbooksas they araisedin many

texts.

Otherwise, the illusations ofKey Englishtextbooks seem to portray men and women,
girls and boys, in rather stereotypical roles. In one picforegxample,a little boy is
shopping in agrocery store with his motheiKey 8 60) and, in another, a family is
watching televien togetheron a couchand themother has two of the chilen under
her arms whereas the father imakt looking away from them and holds his hand on his
foreheadinstead of holding one of the childrékey Q 78). Whenboys areportrayed
playing beachvolley, jumping in the lake for a swim and driving a jet ski, girls are
hugging each other, reading a book, shoppingcfothes orlistening to musig(see

Appendix 1)
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Most of the pictures dealing with clothes and shopping are of females. There is,
howeve, one photo, where a girl and a boy are window shopping tog@étbegr7 82).
It is noteworthy, that only female characters are portrayed with(Kets 7 24) and
shopping for groceriefKey 8: 60) as well as reading newspapers or boay 9 77,
79). Only women are also represented as mothers alone with children and, if men are
portrayed as fathers, the mother is always along in the picture Keyg.Q 78).

Surprisingly, only boys are represented doing household cfi¢eg3: 86).

Photographs pomying friendship include both female and male charactera. few
pictures, friendship between girls and boys is portrayed as they are shown to hold hands
or sitting next to each othde.g. Key 8: 100'101). Representations of friendship
betweenthe samesex characters are, however, more common, and the nature of
friendship between girls seems to differ frtmefriendship between boy&irls are also

more often portrayed to hawa closer friendship than bowho, instead seem to spend

time in bigger gropsand,while grls are portrayed embraciramnd sitting close to each
other, boys are playin@r justspending timeogether(see Appendix 1)A clear contrast
between the two sexes is representddan 7(48i 49) wherethere are two pictures, one

with three girls and another with two boys. The girls are embracing each wtiereas

one of the boys seems to hold the other in a headlock and points at him with his wrist.
Both boys and girls are smiling and clearly having furt the pictures clearly convey
stereotypical idea of boys joking, playing and cavorting \hikir friends while girls

will chat and show theattachmenmore explicitly.

In some cases, stereotypical conceptions are also conveyed through the layout of the

text. Whereas girlsarewrt i ng t heir thoughts in traditio
stories are more often represented in the form of@@ie For instance in chapter 15A

(Warm regards from Americakey 8 79 80), a male exchange studemolan

Campbell has written three -gnails to his family about his life in San Francisco.

Chapter 5A(Key 7 68 69), in turn, consists of four diary entries by twins Sean and
Sharonand Sharonds diary s ewhersas $ean whtes oma t r ad i
computer . I n aeb thichapteo MAKeyBBe69 F0) ate sepresented in a
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form of a traditional diary, which seems to be related to female characters in all the
books. The difference is shovim the layout of the pages amemainsto be consistent

throughout the books.

On the covers of the bookbpthmale and female characters are portrayed ipididires

and, thus, represented equally in terms of appeafareeAppendixX). Contrary to the
representations in other pictures, cover illustrations represent female charamters m
often in a sporting role than male characters. Women or girls are portrayed walking with
surf boards and hiking whereas boys aaipl football in one picture. Girls are also
related toplaying balalaika and spending time with friends in a conceottwar similar
evens, while football is the only spare time activity related to bdyse observation of

the professiongnen and women anelated toin cover illustrations, howevesuggests

the oppositeas five male characters and only one female charace portrayeth an
occupational role.The roles men are given are the ones of a police officer, a
businessman, a carpenter and a pizza delivedeereastte only woman shown in an
occupational roles a TV reporterMost of the pictures representinfgee time activities

are on the cover dfey 7and the ones depictingofessional roles on the coverkéy

9. A quick glance ovethefront cover of thdatter one leads tomisleadingconception

of men dominatingall fields of life as the only pictureportraying women are on the
back cover.

In conclusion, the quantitative analysis of fhietures showed that females and males

are relatively equallyisible in textbookillustratiors, with some exceptions of, for
example on the cover ofKey 9 Male chaacters dominate the sporting roles in the
illustrations and women are portrayed as mothers more often than men as fathers.
Moreover, both sexes are represented in rather stereotypical roles (e.g. girls shopping,
boys fishing, women working at a clothe®re and men as police officers). Gender
stereotypes are conveyed not only through the pictbrgssometimes also through the
layout of the Key Texts These biases shouldbe taken into consideratiowhen
modifying the books and editing new study materad the unproportioned

representation of males mbgadto theview of masculinity representing the norm.
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5 CONCLUSIONS

The aim of the present study has beeexplorewhetherkKey Englishtextbooks convey

and maintaira gender bias and stereotypical reggntations of women and men, thus,
implementing thehidden curriculum that is, the unrecognized and unintended
information values, and beliefs that are part of the learning proddgsether three
textbooks were analysed@he analysis aimed at scruémg the most important and
prominentfeaturesthat contribute to gender ideolagthe prevalence of female and
male characters in the textbooks, their occupational and social roles and interests and
the possiblesexist language argtereotypes through wdh gender inequality would be

conveyed and maintained.

Based on the results of the previous studies, the outcome of the present study was a
positive surprise as the situation hdistinctively improved. It, however, showed that
despite all the actionsiken in order to increase gendquality in education, there still

is sexism in Finnish EFL textboakasnd they are not fully in line with the objectives of
gender equality represented in the core curriculum ar@@owvernment Action Plan for
Gender Equaty 20082011 Nevertheless, exism and stereotypical gender
representationare perhaps more difficult to detect as the forms are less explicit than
before.Whereas previous studies have, for example, indicated feleeie invisibility

in textbooks this bias hasbeen corrected and inequalities lay deeper in the &odd
sentence level in the textgth female and male characters relatively equally@rein

them.

In general, the textbooks seemed to convey gender stereotypes through the hidden
curriculumas they often depicted males in occupational and social roles that included
responsibility and power, while the females were portrayed in nurturing roles and taking
care of others. Female characters were also represented as more family oriented than
malecharacterswhereasnothers did not have an occupation as ofteth@athersdid.

The most obvious gender stereotypes were foukkin7(2002), which is published 7

years earlier than the othewvo, which might explairwhy gender representations and
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equality have not been considered as carefuli{ey 7as inthe twootherbooks.The
present study covered only theey Textsand illustrations of thredkey English
textbooks, but the result may be considered as representingvénall rend of the
books.

It was noted that traditional gender stereotypes are also often challenged in the
textbooks as an implication on the increased knowleddke issueThis is, however,
doneonly superficially and some of the cases seem a bitdbwious as if a storydd

been first written and the characters changed later. There is a clear requisition for real
and authentic examples of equal gender representafiongher suggestion in order to
improve the equality ofhe books is that the authorsuid try ensuing the equality of
gender representations in they Textsas they are the ones that aszeive most
attentionin the classroonto in schools due to, for instance, the lack of tibering the
analysis,it was noted thathe books ofterapproach the same sutjgrom a different

point of view in the B sections of the chapters. Chapter 3A, where a girl tells about her
school and studies, for isice, is followed by chapter 3B which a boy, in turn, tells
about his school and studidsefy 7: 36 41). If these wo could be integrated it could

increase gender equality in practice.

Although it seems a simple task thange and remove sexist and stereotyped
representations from the books, the hidden curriculum works on several levels and
improving the books is nonhecessarily enoughAs Michel (1986: 66 70) has noted
already in the 19806s, teachers may not
detect sexism in textbookand they may themselves have stereotypical conceptions of
gender.This may still hold tre and i is, thus, important to educate and empower the
teacherdo makethem able to evaluate and question gender representations given in the

study material and discuss them with the pupils if needed.

On the basis of the analysis, it seems K&y Engish textbooks aim at reflecting the
reality instead of offering more advanceeéws of, for example, gender related family

roles. This is shown through a number of representations which are in line with what
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surveys have proven to be the real situatiore 3jorts girls and boys are related to, for
instance, go hand in hand with the contemporary situation {girtsiringhorse riding
and dancing and boys footbadind ice hockey) disclosed in a recenirvey by
Kansallinen liikuntatutkimus 2002010(SuomerLiikunta ja Urheilu 20109).

On the one hand, it is one of the purposes of the EFL textbooks to reflect the
contemporary society but, on the other hand, learning materials have the potential for
generating new understandings on, for instance, gendele WaAtancing between these

two objectives, the primary question is, why create differences between men and
women, girls and boys, if girls want to play ice hockey as well as the boys, for instance,

as it is the differences in representation that creadliffierence also in realitylhis

question arose several times during the analysis as several unequal gender
representations were so clear that the authors could certainly have avoided using them if

they had been aware of them depictive example of thikind of authentic material

could bea Moomincomic strip(Key 8 129 Appendix 3 which was not included in the

actual study because of its unrealistic characters but which indadegreme example

of stereotypical gender representations. In the siipomintroll and Snufkin are
camping and r e waomerifokegr a unn dhoa.v i Sigu fiknion al s o m
Afcanot I magine women coming here [to the
mentions that the bread they are baking over hot stonesfisedife n t from fASn
Mai dends rock cakeso. Regardless of the end
missing home, it seems that the women are relatively strongly diminished in the strip

and regarded as ndieing able to survive in the wilderness thveay men are. It is

noteworthy, that beside the strip rikadst h a t ATove Jansson drew
Moomin for t he Evening News, London, from
assume that the strip itself inediffthiséact t he 1¢
will be taken into consideration by the teachers and the pupils. More importantly, the
selection of the strip may be questioned, as there are certailaggenumber of

Moomincomic strips to choose from.
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It alsoseemsas Robinson (200229) has statedhateducation and teaching materials
continue to deny that sexuality i1s an inte
school makes significant contribution t o
construction. In this sense, ethbooks do not reflect the realities and possible

compl exities of childrends | ives. Despite
irrelevant to children, textbooks consistently construct children as heteronormative

subjects with heterosexual futures.

There are a few examples of other than nuclear famiKey Englishtextbooks, which
clearly reflects the reality omodernsociety and can be considered as one of the
advances of the series. Sexual minorities, however, are entirely igasredly two
genders are represented in the three bdo&g.Englishseries thus,seems to be entirely
heteronormativeThis is clearly against the objective of equality in relation to sexual
orientationas there are no objecterfidentification foradolescentdyoysand girls who

are still searching their sexualityOn the one handhis is understandable as too
prominent deviations fronsocial norms and mythenay actual ly get t h
attention from the learning contents and distract the learning prédcessteaher, it is

easy to picture a situation where pupils would only pay attention to, for example, a
picture representing a family with two fathers or mothansl ignoring the actual
learning contents, for instance, the grammar. One the other twament isses should,
however, be considered in schawéspective of the subject taught as they represent the
reality nowadays. If the study material or the teacher is not ready to acknowledge it,

theyare deprivingequal opportunities of the pupils as human bging

All teachers use textbooks and other study materials in different ways. Some may
follow and repeat exactly what the textbook saybereasothersmay analyse the
contents critically and utilise them according to their best understaridorgasing the
awareness about the possible gender bias in textbamoksg textbook authors and
teachers may help to reduce inequdiigtween men and women in society, which was
one of the objectives of this study, as wilhnetheless,lso pupils mayexplicitly react

to gender representations offered by the textbooks ragdrd them biasedt is,
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however, extremelynlikely thattheywould actually demand changesth® books As
Helakorpi (2011) has stated, there might be demand for textbook edusatidar to

media education that already has established itself in the Finnish education,system
among the pupils. filey shouldthemselvede taughto critically evaluate, for instance,
gender representations in textbooks instead of taking them for granted as part of th

hidden curriculum.
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Appendix1l. Examples of picttes representing femdheale characters iKey English

textbooks
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Appendix2. The covers oKey Englishextbooks

K E Y R
Puminopetuksen vabicka 7-9
Al englan orest 1-8

KEY 7
ks

et

My own key

cb

opettajan matenaal
soboct
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WSOY koshskarava, wwvw-pabveks
Key Engfsh 7 cd-som
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Appendix3. Moomincartoon script froniKey English 8



