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ABSTRACT

Tutkielman tavoitteena on selvittééita niistaenglanninsegmentaalisen aantaan
piirteistq jotka ovat vaikéta suomenkielisille oppilaille seka ovat tarkeitéa
ymmarrettavyydenkannalta, on otettu huomioon kolmannen luokan tyokirjojen
tehtavissaSegmentaalisedédntamisen lisaksi on huomioisananpaino seka englannin
ja suomen puhuttujen ja kirjoitettujen muotojen eroista johtuvat vaikeudet.
Tutkimusaineistona ovat vuosina 20Q@0D09 julkaistut  kolmannen luokan
oppikirjasarjojen tyokirjat ja niissa tehtavat, Kat on suunniteltu aanteiden ja
sananpainorarjoitteluun.Myos kirjasarjoihin kuuluvia opettajan oppaita on kaytetty
materiaalinaMetodinaon todettujen ongelmallisten ja dantamisen ymmarrettavyyden
kannalta tarkeidepiirteidenja keratyn aineistomaaréallinenvertailu.

Tutkimus osoittaa, ett&egmentaalisistangelmallisista piirteist&niten huomiota on
kiinnitetty englannin obstruenttien fortis/lenis oppositioomutta ainoastaan sanan
alussa. Kuitenkin myds sananloppuinen oppositio aiheuttgelmia ynmartamiseen ja
tahan tulisi kiinnittda enemman huomiota. Adnteen askemuodostamiseen ja sen
kuulemiseen kiinnitettiin teeksi eniten huomitanuttavain kaksi kuudesta oppikirjasta
sisélsi harjoituksia siihen liittyenEnglannin kielen foneettinen kirjoitus anukana
oppikirjoissa opetuksen alustahtien, muttasen kayttéa ja merkitystd ei seliteta
oppilaille, vaikka se ortaysin uusi asia suomenkielisille oppilaille. Allofonisiin eroihin
kiinnitettin  hyvin huomiota. Vokaalien osalta huomioitavaa on, etta pitkaa
vokaaliddnnetta verrattiin tehtavissa suomalaiseen pitkdéan vokaalikka vokaalin
pituus ei englannin kielssd olesanoja erottava piirresamalla lailla kuin suomen
kielessa.Vokaalin pituus ei kuitenkaan ole merkityksetdn engla kielesskaan ja
liittyen esimerkiksifortis/lenis oppositioon, se vaikuttaa puheen ymmarrettavyyteen.
Enemman huomiota pitaisi kinittdd siihen, rten englannin vokaalin pituusera
opetetaan Sanapainon opettamiseerei tutkitussa materiaalissainnitetty ollenkaan
huomiota, vaikka se on ongelmatim suomenkielisille oppilaille ja vaikuttaa
ymmarrettavyyteen.

KEY WORDS: allophones, fortis/lenis opposition, obstruents, phonemic symbols,
phonenic transcriptionsegmental pronunciatiompwel length






1 INTRODUCTION

Teaching Englistpronundgation is a complex subject. feacherdoesnot only neal to
take into accounall aspects othe English pronunciation itself but the learners and
differences between English andle n er s 6 n a Becausginihisa and Englighe .
belong tothe different language familiegsheyareremotelanguages whickliffer much
from each otler in each language areas. Conaggrthe pronunciatigrthere aremany
featuresthat are not familiato Finns and accordingly cause difficulties féinnish
pupils. In addtion, when Finniskspeaking pupilsstart learning of English in the
Finnish formalschool settings at the primary levidgy are already literate in Finnish
Because Finnish has nearly one to one correspondence between letters and sounds,
pupils have neverseen orused phonemic transcription with their native language
However,theyareintroduced to the spoken and written forfrEmglish andexposedo
phonemic symbols antranscriptionat the beginning of the learnindpue to the
complexity betweerthe written and spoken formof Englishbeginning learners must
be confusednd it s logicalto them to try to learmo speak English by pnouncingits
written form in thesameway they are used tdo in Finnish However, spoken and

written English should be considered separately

Referring to the pronunciatigrlacing the main stresome place other than on thest
syllable for instance, istrange td=innish speaking pugl They maychange the place
of the main stress when emphasizing a part of a waghraseor dausebut the main
stress in ordinarfinnishspeech always liesn the first syllableNarrowing the spoken
form to thesingle soundsthere aralifficulties caused by differers between these two
languages concerning the diféntrealisations of phonemes isound that changée
meaning of a wrd. In one langage a sound can be a phoneme aménother one an
allophonei.e. a slightly differently pronounced soundf one phonemedue to the
differentenvironmentFurthermore,n Finnish vowel lengtls a distinctive feature that
differentiates many minimal pairs.e. pairs of words that only diffetby one phoneme
from each other. liEnglish however the vowel lengtthasother functionslt is distinct
from the Finnish vowel systenalso becausé is not visble in spelling There are

always dable letters witha long vowel in Finnish The differenes concernng the
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sound systemsf these two languagdben causenany problemsfor Finns Research
shows that inaccurate habitual pronunciatiadifficult to change lateon no matter
whether it is caused by interference fraime native language or the inaccurate

perception of a sound and resultimgpr productionor both of them

What also makes the teaching difficult issthack of systemati@and pedagogically
appropriatey planned syllabus for teachimgonunciation during the basic education
English subject teachers Finland follow the guidelines given itne National Core
Curriculum (NCC) It does nathoweverexplicitly dictatewhat, when ant¢how to teach
of Englishpronunciatiorbutinstead gives outlines and objectives for the sublettien
leavesteacherghemselvedo take the initiativen pedagogic planningndthis is fine
with some teacherglowever, tobeable to do this a teacher ne¢dde an expert ithis
area andyet the knowledge of Englistpronurciation mayvary muchamong teachers.
Those wholack the necessary expertise to teach pronunciati@y experience it
difficult and burdensomeEven when the teachingof pronunciationis narrowedto
include the single soundsonly, the teachingmay still remain complex due to the

differences between Finnish and English.

In addition, English is spoken in a varietyf accents among native speakers amd

many different ways as a second language doreign language aund the world.

There arethenno exact models for teachimgonunciation and whether to start with

single sounds or features beyond thé€alceMurcia, Brinton and Goodwir§1996:10)

state that there is not so much debatany morewhich one is more important,

segmental or supsegmental levebut both are seen as importahihe main objective

of pronunciation teaching should beattihe speaker coukbeakit intelligibly and in a

listener friendly wayAccordingly, those featurebatthe most affect thentelligibility,

need to be paidttention to anctisalsot he | ear ner 6 s awaysneade | angu

to be taken into account when deciding where td.star

For thoseEnglish teacherswho lack the important knowledgeabout Finnish and
English phonetics and phonolggy may be tempting to think that pronunciatisna

skill that can be acquird while other areas of language like grammar and vocabulary
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are practised and when there is a large arnhotispoken English puided forpupils as

a model. Some pupils learn excellent pronunciation skillhis way; they only need
high-quality English listening materials in the form that is proddey the teaching
materials such agexts, songs andhymes,and vocabulary listsised in lessondn
addition, nany children today have mamyossibilities to hear and use English in

different situations and through the different memligside the classroam

However, all pupils are not talented mimics who are able to absorb English
pronunciation in this way and mamy them do not have the same possibilities to do so
either. As a result, there are pupils who are not able to perceive the accurate
pronunciation of an Englisword and neither to producet properly. As a subject
teachemf a vocational institutd have noticed many timekat thepronunciatiorskills
acquired througlthe compehensive school are very uneveheie are students whose
skills are excellent but there are also stuid who speak English more in thay they

speak Finnish; pronouncing words as they are spelled and using sounds that are only
found in the Finnish sound system. In additidhere are studésm whose skills @
somewhere between the extrées of these two. More thahe listening tothe models

is then required fomll Finnish speaking learners of English to hble to achievéhe
accurate pronunciation skills With Finnish formal education and its unified
comprénensive education provided witiualified teachers and free of chaaged high

quality teaching matéals for every pupil itshould also be a possible aachieveble
objective.

My hypothesisis thatto the teaching ofEndish pronunciation is not paid enough
attention withthe beginning learners in the Finnish basic education. In my study | will
examire this hypothesis by first discussimdpa ought to be taught and then examining
what have been taugtd beginning learner8ecause English pronunciation is such an
extensie subject,| have narrowedny studyto concern segméal features. In additign

| have includd the word stresm it. | ended up in this narrowing because of two main
reasons. First, | think that it is important to learn to perceive and produce the singl
sounds accuratelgt the beginningf thelearning as early as possibiEhis is because,

as | will discuss later in my study, it is difficutb change inaccurate habitual
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pronunciationlater. Second, tlegard suprasegmental features likard stress, sentence
stressand intonation important bdifficult features to teach tbegnning learners who
arejust introduced tahefirst words and phrases and who also have to understand why
thewritten and spoken form of English are so @iéint It is also unclear when and how
intonation for instanceenters the pedagogical processl how the individual abilities

in general affect its acquisitiorin addition, word stressis relatively close to the
standard segmental featura phonemg becaus it concerns one syllablenly.
Furthermoreword stress isegarded as a major stunmg block for Finns.In my view,
concerning the beginning learners it is logical to statth segmental features ik the
phase when sousd first words, andshort phrases are learnt. Besides, learning the
accurate production of single sounds first provide learners with a proper base for

learning longer utterances later.

In the second sectioh,have discussed theauresthat aredifficult for Finns am are
simutaneouslyregardedimportant for intelligibility. Thisdiscus#on is based on the

previous studiesand critical examination of themlhe mainstudies are made by

Michael Peacock and lan Wilséviorrison who both havaaught English for Finnish

university studentsof years and are also expertghe teaching English pronunciation

for Finns.Peaock, in his study, examined do areas of pronunciation d@he Finnish

university students of Englistmat were causing mogtroblems The aim of his sty

was to examine the roleahndh e ef fect of f or mal pronunci at

performance in a formal and communicative context.

| have also usethe study made by Pekka Lintan. HeexaminedFinnish university
studentsd pronunciation and i t.$naddidndti onshi
have used research made by Minna Paanaren examinedrinnish comprehensive

school pupilsand their pronunciation of Bglish obstruents. Therare interesting

studies made byames Emil FlegeHe created a tenef the Equivalence Classification

when examining the adul't secckld | hasen guage
discussedelaied problemsof the Finnish-speaking leartnerand Fl egelias r es e a

been an inspiringource for my study.



1.1 Material

| wastheninterestedn to find out whichof thesefeaturesthat were difficult for Finns
and also important for intelligibility in spoken English weeden into consideration
with the beginning learnersf Finnish comprehensive schaid nore precisely which

featureswere practised imtentionallydesigned exercises the workbooks.

My data wascollected from third grade workbooks published during 2@009 and the
teacher 6s gui deCsrrentlye hegetaesdsix tifterent tex¢book series
available for English teachinigp elementary comprehensive schodMl. these series
consists of pproximatelythe same itemsFor pupils the teaching materials comprise
thetextbook andheworkbook, often consisting of CD for listenibgsome materials at
home. In addition, the newest ones offer wide online material in spoken and written
form.Fort eacher s t her e CBs, testsand wide ladeitiodad mageusd d e
use inlessons also ample online materials and the development and use of it is
currently increasingThe e ac her 6 s ¢ the ccadymade syllabus @ th
whole schooling year. It may alsoclude readymade suggestion for eatdsson and
thecompl et e content of phatpxibboks@andlamsweksdifei . e . t
exercises. In addition, there are tefsisassessingupils after a defined period. Thes
tests include material to evaludistening,reading, and writing skills. There aa¢so

oral testancludedbut it is up tothe individualteacher whether to implement oral tests

or not. The evaluation of pronunciation mahereforebe either ignored ocarried out
depending on th&eacher One textbook package is designed for one graddarmhe

academic year at a time.

These teaching materials are provided by commercial publishers and designed by
textbook writers who are language learning and fegclexperts. These designers
follow the objectives given in the newest NCC and teaching materials are regarded to be
of high quality. Even though there are six different textbook seriekaaigiall of them

have quite similar ontent due to the guidelisegiven inthe NCC. These teaching
materials then help teachers to achitheeobjectivewith readymade sylbuses, tests,

andthey alsofad | i t ate teachers6 wor klmoraahthand ena
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individual learnes and the teaching itselfAccordingly, teaching materials are popular
amory teachers and teaching is mostiyried out by follaving them. However, it is up
to the individualteacher to design the content of the lessonstamticidewhether to

use or how much to followthereadyand e syl | abus given in the t

One workbook generally includes exercises for listening, speaking, and writing on
topics introduced in the textbooks. If there is some grammatical item to be learnt,
workbooks also contaithe explanations of Hat item and providegranmar rules,
exercisesand other activitiesto practise it.In addition, workbooks includehe
vocabulary lists of words used in thiexts of the textbooks.The content of the
workbook then generally reflects the content of tdsebook and both are designed to

practise those language areas that are prescribed in the current NCC.

In my study, 8 exercises that are designed to train any featur¢hefsegmatal

pronunciation of English ataken into consideration and instructn s gi ven i n tea
guide are also referred to. Alut one of these sex series tlasse kinds of exercises in

their workbooks. Thisexception,however,contains segmental @nunciation training

material atthe end of its tetbook and this textbook iscluded inthe dataThese five

workbooks and this one textboakeall referredto as wakbooks or simply as books

the study

Some remarks on the materia¢ed still to be doneOnly theworkbooks designed for
Finnish.speaking learnerare taken into accountn Finland pupils have options to
choose other lan@ges tharEnglish as their Aevel foreign languagerhich generally
starts inthethird grade However nearly allFinnishspeaking children @ose English
Finland Swedishpupils however generallychoose Finnish as their-language ando
not start learning Englishuntil in the fifth grade.Accordingly, dstinct materiak are
needed and plishedfor beginning FinlaneSwedish learnershis is not, howeverso
only because they arelder when startingheir English leaning but alsobecause
English and Swedistlerive fromthe same language family aratle cognate language
It results thatFinlandSwedishchildren havea specialstatus in relation to Finnish

spe&ing children when they start learning Engl{tingbom 2006: 36) Only teaching
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materialspublished forthe Finnishspeaking beginning learners of Englisitherefore
taken into accountn addition, there are teaching and learnmaterias provided for
earlier Finnishspeakingbeginnerstoo. The bcal authorities of municipalities may
decide to starEnglish learningin the second gradeand there is distinctmaterial
designedor these pupildy the same publisherhesemateriaé areeitherincludedin
the study

1.2 Method

My method is a comparatively one. In my theoret®attion | discussthose features

that are regardedsdifficult but areimportantfor spoken Englistand from my data |
examined eery segmental feature thaastaken into accounDatafrom workbookss
arranged into the table which shows all items gathered from each book. From this table
the items that were related to features discussed in section twearpicked upThe
exergses of each problemat@rea aredisplayedin a bar chartand discussed ithe

results section.
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2FINNISH-SPEAKI NG L EARNERSWITHERGLESH
SEGMENTAL PRONUNCIATION

There have been different metlsodnd approaches how to teach foreign languages in
thefield of language teaching over the laswfdecades. A brief discussion absoime
prominent approaches is given before thduies of English segemtal praunciation
that cause most problems for Firarsd are regarded important fotelligibility in the

speaking formare discussed.

An early approach to teach foreign languages is Contrastive Appro&chatied on the
hypothesiswvhat is different from native language is difficult for learners and teaching
should concentrate on these differences. HamneContrastive Approach couldoin
predict all the problems made by learnetsen learning foreign languagds was also
noticed that learners made errors which could not be explained by contrasting the native
and foreign languages. Therefore, more nesewas caducted to for understanding the

foreign language learning processes bethditchell & Myles 2004: 32

The focusshifted fromthe differences betweemnative and foreign language to the
language that learners produced. Esranade by learnersvere emphasizedcnd
systemically looked int@andresearch was carried out for understanding and explaining
these errors. As a consequence of these studies, Error Analysis approach was accepted
in the field of foreign laguage learning approache@bid. 29 39.) Error Analysis
Approach couldhot eitherrevealthe reasons why learners who for instance kiael

same background learnt differently and faced different problems.

More emphasis was then sifted from simple errors that were made by learnegs to th
learners who made them. Ide¢hat there could be some inner mental mechanisriin

brain that guided the learning of the first and other languages were presented. This
approach is called Universal Grammar. According t@litlearners posseshe same

basic understanding abaihe basic grammar ahefirst and other language@bid. 94.)
However somequestions were related tbe Universal Grammar approach. If there

were some kind of special areathre brain that was specialized language learning,
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would it be more easily aitable for children than adultsihis was considered because,
concerning especiallthe spoken form offoreign languages, research tsmwn that
when children learn foreign languages they may learn to speak withouta foreign
accent and adults nearly always retain a foreign accent in their spitichell &
Myles 2004:84i 85)

These findings have resulteal the critical period hypothesis. According tq &dults
have lessability to learnthe spokendrm of aforeign language¢han childrenbecause
the areas othe brain related tadhe spoken form of a seconar foreignlanguagein
generalare not available after children mature teenage yéard. 84/ 85.) These views
were supported by mamgsearchsand accordingly adult learners were regardeaem
limited in learning the spoken form offoreign languages than children. However
critical period hypothesisnet criticism because reseagsthavealso shown that it is
possibleto learn accurate pronunciah afterthe critical period butfor adultlearners it

is not as easy as it is fhitle children.(CelceMurcia, Brinton & Goodwin1996: 15.)

It then seemshat the age affects the learning of pronunciation but not bxeptieag it

because osomechanges irthe brain. Insteadit seemsthat it is difficult to change

habitual inaccurate pronunciation or if learners have just startedingaforeign

language itis probablytheir native language and tligstinct sound system of it that
preventsthele ar ni ng. Perhaps the difficubktheies of
segmental level can be explainedy James E. Fl eEpavalencehypot he
Classification whib is discussednorein subsection 3.below. Studés conducted by

Flege indicate tht similarities between native and foreign language cause difficulties

and this is especially so with pronunciation.

Concerning young adul t nterstmg ssully otheafffecte r si t y ¢
of formal training todifficult areasof English segmental pronunciatieavas made by
Peacock(1990) He found out that accurate pronunciation of difficsounds can be

acquired by yang adult learners in formal settings. However, students could not

maintain newly acquired skills for instanocecommunicative situations in which they

could not entirely focus otihe sound in question. Why is it difficult for adult learners to
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keep up the newly learnt performance in demanding sitis®ti®@acock came to the

conclusion that sounds which are repdanaccurately for years are difficult to change
later and they have to lbeined for a long time to besbe 0 a u t (Bea@tklio90:0 .

54i 55.)

Language transfer ithen understood to affethe learning of the spoken form oa
foreign languageTransfer may be positive and help learnersacquiring foreign
language orit can be negative and inhibitearning. In the latter casd¢he term
dnterferencéis used. Simildties maytheneither contribute to asuppresshelearning
ConcerningFinnish s peaking | ear netheyaresparity werised | di f f
differences between these distinahduages but research also shalat similarities
confuse and integrein the learningof English pronunciationFinnishand Emlish are
different because thegre not cognatéanguagesFinnishbelongs to the FinndJgric
languagefamily and English to the Germanic familZonsequentlyEnglish dffers
considerably from FinnishH-ortunately there aresomesamefeatures betweenrglish
and Finnish.They loth use almost the same Latin Bphabet in their orthography
Concerning segental pronunciation, there amany obstruent and sonorant sounds that
are similar. Both languages, for instanibayemanyvowel soundsand diphthongsind

also other sonoras like nasals are the same.

As was stated earliesegmental pronunciation mainly refers to speech sounds. It is
common to divide these soundgo consonants and vowels. Howevaccording to
Roach (2000: 10) and Mor#/ilson (2004: 45) it is not easy to define what cavasus
and vowels are in Englidhecause they are regarded eliémtly withthe writing system
andwith the spoken form.Roach (2000: 11) also states that défarlanguages define
consonats and vowels differently. In Finnish, according to Suofjvanen and
Ylitalo (2008: 22 26) there are eight vowel sounds and compared thighEnglish
vowel sysem the Finnish systemis a simple one Differencies between theowel
systems of these two languages are discussatbre detail later. Considering Finnish
consonah system Suomi et al. (2008: iZ%) divide consonantgto three tasses
according to their manner of articutat. These graps are obstruentglottals and

resonants. Considering English speech sounidave used MorrisWi | sondés (2004:



15

division as a basis when discussing EngBslinds. According to ithey are divided
into obstruents and sonorants. These terms are generally used yet alternatiasly

vowels and consonants are alsed

The main group of English sounds that cayseblems for Finns isobstruents.
Obstruents arealso regarded more important wods to be taught. This vieus
supported by Paananenods ( 1o hp statef 4hat
consonants are more important for the speech intelity because they are the basis
English words.Peacock Z004: 100 and Morris-Wilson (2004: 1P155) statethat the
pronunciation of English consonants is stablalifferent varations of English around
the worldand accordigly it is sensible to teach their accurate pronunciatdearly all
English obstruentdorm fortis/lenis pairs and ken it is taken into account that
obstruents areegardedimportant sands to be taughtfortis/lenis opposition is a
remarkable feature when teachingigish segmental pronunciationt is also one

feature thatauses difficuleés for Fims.

Obstruents also causdlophonic problems andomedifficulties are caused byovel

quot a

sounds. Concerning the sonorants of English, the main problem is caused by the central

glide approximant /w/ because it is an allophone for FinmisBome problems are
cawsed by vowels whiclalso belong to the group of sonoraridéfficulties are firther
on caused by differences between English and Finmskesn and written formand by
theword stressan important featuren the spoken form oEnglish.| consider it as an

important itemthat shouldoe taught in the initial stages of learning. It affects strongly

listening compehension ands also difficultt o 6 un | e ar nit inacdutately.

Furthermore, it isasy to point out ithe initial stages of learning because its place is

ready vsible in the phoner transcription irthethird grac textbooks.

2.1Fortis/lenis opposition

English soundsrethendivided intotwo main groupspbstruents and sonoranby the

manner of their articulation. Obstruents ardlfar on divided int@glosives,fricatives,

once
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and affricates and again into different categories by the platteefarticulation. All
but one English obstruentsrfo voiceless/voiced pairs. The sounds of theses have
the same place and manner of articulation only difeebg onesoundbeing voiceless
and another voicedMorris-Wilson 2004: 4142.) Voicing is a feature caused by vocal
cords vibrating and creating audibd®und while the air flows out from the lungs
through the speech organs.h& voiceless sound i®rmed without this vibration.
However, these terms are noecise becausevoiced sound is not always voicethce
its environmentffects how rmch voicing is used. Theoicelesssoundis still always

voiceless regardless of the environméhid. 43.)

Voiced soundghen may be partly or fully voicelesslepending on the preceding or
following sound or empty spa@nd calledasdevoiced Whena voiced sound isufly
devoicedthere is no difference tiss voiceless counterpatiowever, somelistinction

Is essentiabetween these sountecause there are minimal pairs thatyahffer from
each other by thidifference related to voiceless and vodicund Consequently, the
voiceless sounds are said witiore power. Accordingly, it is called fdrs whichis a
Latin word for strong.Correspondingly, voiced sound is called lenis, a Latirrdwo
meaning weak. Thiglifferenceis called fortis/lenis opposition and it is amportant
featureof English obstruents becaudbere are a lot of minimal pairén Englishin

which the only difference is in voiceless and voiced sou(ioigl. 43-45.)

Plosives, theifst group ofobstruents form three voiceless/voicgglairs which are /p/

/bl, t//d/,and /k/ /g/. (Ibid.42.) All of them exist originally or in loan words in Finnish
too. Voiceless bilabial /p/ ia commonsoundin Finnish butthe voiced bilabial plosive

/bl occus only in loan wordsand is not an originaFinnish sound Both soundsof
alveolar plosivevoiceless/voicedpair /t/ /d/ are original Finish sounds and the
voiceless one is also very common whihe voiced sound ofteaccursin inflection
forms and nevemn theinitial or final positiors in original Finnish wordslt may only
occur as word cdral and often in consonant gradation to the sound /t/ as for instance in
the genitive case fahe wordkatuwhich iskadun Thesame is true with theounds of

the third plosive pair/k/ and /g/.The voiced soundloes not occur itheinitial or final

position in original Finnish words and it may occas wordcentral in consonant
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gradation. Accordinglythe genitive case fdhe word kenkais kengan The voiceless
sound is very common in Finnish words yet it does not occuthe word final

positiors.

The places of articulation dfie English plosives doot thencauseproblems for Finns

and theproblem is that Finns do not give enough strength to the Engtisleless
phonemes /p k. Finns maymanage to creat@nd heathe voiced/voiceles difference

in plosive sounds. They can, for instance, create the audible difference between such
pairs agaari andbaari and may try to make this difference in English minimal pairs as
well. Native English listenereowever,cannot hear the diffenee tased on voiceless
voiced contrast only because they are used to fortis/lenis opposition and how it affects
these sound#ccordingly Finns mayignore aspirationthe important featureelated to
voiceless plosives itheinitial position. Aspiration is aydf of air that is used with all

word initial plosive voiceless sounds in aessed syllable. If it lacks, rative listener

only finds out ofthe catext whether it has been said voiceless or voiced sound for

instance with such pairs geator coat, pig or big, andpearor bear.

The difference withthe voiced stopn the word final positionwill help the pupit learn

to make the proper distinctions between a minimal pair sudfiglas/rady and ride
/racd/ whose phonein transcriptia is identicalonly differing inthelast sounds former
being voiceless and latter voicethe difference that a native listener hears between the
words of this minimbpair is not a fortis and lenis opposition as was the eaeinitial
position but the longer vowel sund preceding the lenis sound. According to Merris
Wilson (2004: 44) vowl sound is longer because voicalind needs less pow@r is

the weaker onefo be pronounced and there is more time to pronotimepreceding
vowel. The lengthdng the precedingowel of voicedsound intheword final position

is the kature which occupies all words.

The second group of obstruents is fricatives. There ighe &icatives in English and
theyform four voiceless/voiced pairts f / [/ v/ , | & Whatis difficut/ [ z/ |
for Finnish learners is to use more friction noise with all fricative sounds. Concerning

labiodental fricativegf/ /v/, Finnish speakerautomatically ¢nd to use friction noise
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with thefortis lébiodental fricative /f/ sound. It does not occur in originainksh words
but is familiar to Finns because it is used in loan wdikgsfariini and is pronounced
with enoughfriction noise. Friction noise is not, however, used witiced sound /v/.
Finnish v is pronounced without friction in all positisnin a word, for instance with the
words vaari and kiiveta there is no friction According to MorrisWilson (2004:55),
English/v/ however,cannad be said without itFurthermoreit is the lenis sound of the
voiceless/voicedf/ /vl pair and accordinglyeventhere is more strengtiith fortis
soundthereis alwayssomefriction noisewith /v/. This voiced labiodental fricative
sound thercauses difficulties because Finns mat tend to join fricative nois with it
and because Finnish does not hawdistinct phoneme /w/. The souvd is familiar to

Finns but i causeallophonicdifficulties which are discussed below.

English fricatives include twsibilant voiceless/voiced paighich arealveolar pair /s/

/z/ and palataalveolarpairdd / /. Si bilant is a fricative
more energy than other fricatives (Mosidilson 2004: 64).Finnish has oly one

original sibilant soundalveolarsounds. Its voiced paiz also occursn Finnishbut only

in loan words likein zeppeliini Labiodental/f/ /v/ and alveolar's/ /z/fricative pairs

cause problems ithe word final position. In word paisafe/sefl and save/s&l/, the

main differencds not in voiceless or voicedound but in the preceding vowel whiish

clearly longer with the voicedsound. This feature si common among all
voiced/voicelesgpairs inthe word final positionas was with plosive pairs earliéfhe

alveolar fricative pair has another important featuré¢hmfinal position; the suffixal

consonant is adjusted to preceding sound. The sufftkepresent tense of verbs in

singular ¥per son is pronounced atonemswitheacedi f t he
soundsand with voiceless ending accordingly pronunciation adjusts to being voiceless.
Fortis/lenis opposition also affects the pronunciation of other grammatical suffixes in

the same way in English (Mor+i&/ilson 2004: 4844).

The last goup of obstruents is affricates. There is one fortis/lenis pair and tig#gu
that Finns have related tthis pair mainly concerrther accurate pronunciation

According to MorrisWilson (2004: 71), when a learner caccuratelypronounce
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palatealveola sibilant soundd and its voiced pair#, affricates caralsobe acquired

easily onlyby practisng them sufficiently

Finnishspealking Finns are not familiar with tHertis/lenis oppositionand how it

affects English pronunciatiorit means thathey are not usetb produce voiceless

sound in a way that it is understood by natpeaker pany speaker who is famali

with fortis/lenis opposition. Accordinglywhen a Finnsays thevoiceless part of these

pairs, it is often heard as a voicedConsguently, this speaker may easily be
misunderstood. Thu#t is important to learn that English stops are produced in

contrast ng Vvoiced and voi QEE &2 pdnts pu ithathe. Ringhb
fortis/lenis distinction between stops in the Germanic laggsis a significant cause

for difficulties when Finns are learning English pronunciation.

According to Paananen, more problems are related to word final lenis stuitds
study onEnglish obstruents and Finnish comprehensive schoolspspe(1998: 121)
found out that Finnish pupils have difficulties with vowels and nasals precedard-w
final obstruents. She pointemit that vowels wereithertoo short or too long. This
featurecawsed the second most problems for Finmsipils according tothe results of
her researcli1998: 116). Subjects were Finnish speaking comprehensive salimpial p
in Helsinki region In addition this feature also caused problems Farland Swedsh
learners of EnglishMorris-Wilson (2004: 44) states, that Finns @t pronounce

English fortis sounds strongly enough

According to my own observations while teaching English to the vocatswtedol
students in Northern Ostrobothnia region, aspiration is often accurataly wite
familiar words butomitted with the strange wordsThe lengthening of the vowel
precedinglenis obstruent irthe word final position is also used with some familiar
words andsimilarly omitted with unusual words. In accordance with Morrd¥én | s on 6 s
studies are my observations of the tooslase © friction noise with fricative
labiodental lenis /v/ soundhe foremost difficultiesor the Finnish learners of English

with fortis/lenis oppositiorare then to learno usestronger friction noise with fortis
fricatives and touse aspirationwith word initial voiceless plosivesand the accurate

vowel duration withthe obstruent sounds e word final positiors.
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2.2 Allophonic differences

Even though all spoken languages are based on audible speech sounds and many
languages havthe samesounds these soundmay vary in a number andvaay how

they are usedhithatparticular language. Sounds tliastinguish the meaning between
different wordsare called phonemes. Phonemes are not alpeysunced in theame
mannerin different wordsbecause the precedingfollowing soundr an empty space
affectthe pronunciation of this phoneme. In the cases discus®ee, aspirated fortis
bilabial plosive was a phone variatf English phoneme /ph theword initial position.
Regardless of thaspirated variatigrthe sound isstill regarded as theame phoneme by

a native language user. There may be many variants of one sound and all together these
variants form the complimentary distributiaf that phonemeThe @mplimentary
distribution ofa phoneme theshows all variations of thiphoneme i.ethe possible
realisations of it irthe different environments. (Roach 2000: 41.) Consequently, in an
ordinary speechhere are no precise phonemes but more or less different variations of

abstract oas.

These different realisations of one phoneme in different environments are called
allophones and the tergphonologyof a language refet® these allophonic variations
(Ibid. 44). Allophones then do not change the meaning of a word andllopdone can

be substituted by another and native language user still recognizes it to be the same
phoneme. What, however, is difficult for foreign language learners is dbatsthat

are phonemes in one language may be allophones in another landuagériologies

of Finnish and Englislaredifferent and this causes difficulties for learnetsncerning
English /v/and/w/ sound, Finnish learnes donot need to leara new allophone of a
phoneme but chaegthe allophonic realization d&finnish phonera /v/. They have to
realize that these two sounds that do not change meaning in Fiandhare thus
allophones of Finnish sound Mo so in Engkh. In English bilabial fricative obstruent
sound/v/ andbilabial central approximant sound/ are sepate phonemes.hey both

have their distinct manneand place of articulation and cannot be useany other
ways. The phonemdv/ is always created by upper teeth connecting lower lips and air

flowing from the mouth creating friction noise. Its sound is created by this friction noise
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and because it is alsolenis sound of fcative labiodental voiceless/voicgair it may
be fully or partial voicedlepending on its environment. With sound lips are rounded
and sound is created like Finnish Atiis important that these two phonenaes distinct
from each other ahpronounced in an accurate wayEnglish There are minimal pairs
in which the only difference is created by these distinct phoneasdsr insance such

pairs asvet/wetandvine/wine.

In Finnishthese sounds and even letters can be usedwordwithout changing the
meaning. In Finnish sound v has different allophones depending onsitphonetic
environment. Whew precedesi its allophone isd], which resembles English /w/, for
example in wordsauva.ln word savualv] is labiodental fricative beause the sound is
preceded by and followed byu. This allophone is close to English labiodental lenis
fricative soundlIn both caesFinnishv is fully voiced but there is no friction noise in
the former oneand little if at all in the latter allophoneAccordingly, due to this
interference of their native langua§@nish pupils tend to pronounce Englisit as
Finnish ] when it precedeshe rounded vowel as in wordver. Peacock (1990: 7)
states that this a phomlogical problem and not caused aymary perceptionit is not
problematic forFinns to learn to producthese somds accurately when they are
instructedto do so.Morris-Wilson (2004:57) also states that Finnish pupisoblems

with English/v/ are due to the interference from Finnish

English sibilant sounds also cause allophonic difficulties for Finns. Finnish has only one
original sibilant sound and asresult, as MorrigVilson (2004: 64) points out, Finns are
used to varying their sibilant sounds in quality meaning they may pronounce it in
different places. However, in English there are two distinct positioithe voiceless
sibilant sound meaning there are two distinct phonemes. Alveolar voiceless sibilant
sound/s/is pronounced nearly ité same manner #se only Finnishsibilant sound /s/.
English palatealveolar sibilant soundd is used among Finngor instance in
expressions likshhwhen ®meone is asked to be quiet andoan words in whichihe
soundh follows s as inshakaali.However, the symbol of is unfamiliar toFinns even

though they may bfamiliar with the sound itself.
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BecauseFinns arefamiliar with both formsthe problem is causdaoly the fact thatn
Finnish these two smds do not differentiate thmeaningof the words ashey arethe
allophones of alveolar sibilant sound /#h English, however theyare distinct
phonemes and there are many minimal pairs that differ from each other only by these
two sounds likeseaandshe.The dlophonic problem in this case @&sproblem of initial
perception and productionVhen Finnish learners are instructed toduce expression
shh,the English palatealveolar (b sound is formed accuratelit.is also important to
postrude the lips and to place the tongue in a right maHo&rever, the spelling of the
sound causes a lot of difficulties. The soumdften spekd withs following h as inshe
andshoeand is easier to pronounce accurately in these kinds of watilsmany other
letter combinationsre pronounced as lpgéo-alveolar sibilant soundnd this makes the
recognizingthe correct sound from written for difficult. However, this is not always
soand for instance in wordaigarandsurethe orthographyloes not reveal the accurate
pronuncidion. In addition,the sound in minimal pairs may vary iwords even though
the orthography may be identical as in womissing/ “@&#E/  raissidn/ ~dnd

In his licentiate thesis Peacock (1990: 46tes thasibilants as the most difficult
sounds of English for Finnish studengscording to him,palatealveolar sibilant ¢

and alveolar sibilant /s/ cae difficulties becausén¢ place of articulation is different,

the position of lips is different and the place and positiortoafjue aredifferent.
Consequently, Finns have difficulties with palatweolarfricatives/db which is, when

not trained to position the tongue and lips in the right place pronounced more or less
like /s/. Finnish pupilsnay often substitute Finnisk/ for /b and she may be hehas

sea by the listener

Paananer{1998: 116117) in her study done in the capital arel@lsinki found that

there were not severe difficulties with sibilant souadsng ninth grade comprehensive

school pupils The different findings compard wi t h Peacocrdéfed® f i ndi n
regional difference Sihlant may caus¢éhe main problems in nortlme and eastern part

of Finland and may be more familiar the south and coastal areas where Swedish is

more used. In Swedish has equivalent or near equivalent sound for English voceless
palatealveolar sibilantd (Swan & Smith 2001: 26).
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2.3 Difficulties related to vowel sounds

Vowels are sonorant soundmdthe air flowing from lungs is not premtedby any
speech organ butan flow freely out througthe mouth.VVowels are also voiced sounds
and thear audible voice is createdin the same way as was described withiced
obstruents ( see p. 19)ifferences betweermowels are created by moving the tongue
from front to back and in these positiotie terms front, central, and back are used.
Distinctions are alsmmade by moving the tongue from down to up #metterms open,
openmid, closemid, and closeare used. More differences wittowel sounds are
produced by varying the lip positions from rounded to unrounded and in the latter case
also the term spread isats However, the exact place of articulation of vowels cannot
be determinedbecause there st a precise place whettge sound is formed. However,

to be able to describthe vowels the extreme pointsn front, back, lowand high
positions forthe tonguean the mouth are deterned and vowels in these positioase
called the Cardinal VowelgMorris-Wilson 2004:129 131.)

Finnish is a vowel language meaning it has many vowel sourglsioWel system
compriseseight single vowel phonemes which arey 6 & a o u Characteristiof the
Finnish language is that all these vowen occur either short or longand double
letters always represeribnger sounds. In addition to these single vowel sounds,
Finnishhas 18 diphthongs i.¢he sequences of two disnilar vowels. Englis alsohas
many vowel sounds.dtsystentomprisessix short vowelsd/e/ lzel N 16/ 18/, five long
vowel BEO/EV EIOE/ / uE/ and ei ghit2l).thiEpghsh $horngs ( Ro
and long vowels differ more in quality than quantity andhe English vowel system is
therefore different fronthe Finnish ae. Differences in quality medhat these vowels
are said in sligthy different places anare distinct sounds. By comparisdhere are
fewervowels in Finnish andhore pace to use with eactowelthan inEnglish. Finnish
vowels are said by using only three dimensiam upi down range but for English
vowels there are four areas. In fropack range Finnish vowels need two areas whereas
English vowels are said by usingekrdimensions. In Finnish, lip rounding is also used
more compared with the production of English vowels. (MéNitson 2004: 135.)

Accordingly, t may be difficultfor Finns to say English vowels in an aciequality.
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However, thalefect inthe precise qualityf vowelsdoes not causgerious problems for
intelligibility in oral communication. Besidegven though the vowel system of one
English accent is onqaoperlyacquired there will be margroblems for learners when
trying to learn how vevels are pronowed in another accenPeacock(2004: 2 3)

states that it is not sensible to use much time for teaching accurate vowel quality if there
is short of time beause learners will face a great numbepuafblems when trying to
learn how vowels are pronounced in other accents of English. According to him,
consonants ra pronounced nearly always in tlsame way in different accents of
English worldwide. Paananeri998: 124) too points out, thabnsonantsare more
important for intelligibility than vowels and accordingly the teachers should concentrate
on teaching themlhe consonant systems, however, remain the same among different
accentsBesidesdue to the wide range of vowel sounds in Finntbk,Finnish learers

do not have significargroblens when producing Englisfowels

Even though English vowels do not cause serious problems for the intelligibility of the
speech, there are still some features that need to be paid attenfibe nglish vowel

length system causes some remarkable problems for Finnish learners and these
difficulties are the consequence of the Finnish system of contrasting long and short
vowels. In Finnish the vowel length is an important feature and it hastiactive
function. A word with the short vowel is different from the word with the long vowel as

in word pairtuli-tuuli. In spelling Finnish vowel length is always visible by doubling

the single vowel and there is a vast range of minimal pairs that tfifi@ each other

only by one word having short and anothieng vowel. Even though the English vowel
system lacks this contrastive feature with long and short vowels, the matter is not
insignificant. The duration of vowels in English also differs and sactors as speech
tempo, stress position and phonetic environment affect the vowel length. As mentioned
earlier, vowel duration is, for instance, to create the difference between voiceless and
voiced pairs in the worfinal position. The vowel that precesl lenis sound in the word

final position is longer than the vowel preceding fortis sound in the same environment

as for instace in minimal paibagback
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In addition, oncerning the precise quality of shand long vowels there iBne pa

which is rggarded importantLintunen (2004: 201),Peacock and MorridVilson, state

t h a t /dis av@nvel tensdax pair which has avide occurrence in EnglisiThere are

many minimal pairs with i 'E/dseundd that are differentiated by the difference in

quality, not in lengthAccording to Flege (1997: 18), the distinction between tense and

| ax v owe ldds sdmetites represkntet by using thdifierent symbols but

often theonly difference being the duration marke also mentions that this latter

version is often used in languages in which the vowel duration distinguishés framn

each other. This is the case in Finland ayahbols for these two soundsar / i E/ and |/
SomeEnglish pronunciatiorteachergoncen this regrettable because Finns are not able

to realize these sounds being different in quality.

Problems are also caused by the spelling of EnglisiEnglish the spelling system
does not indicate whether the word considta long or short vowel. ffe situation an

be quitethe opposite as for instandbe minimal paidoose/lu'B/ andlose/Iu'E/ shows.

The Finnish learner automatically considers former word to have longer vowel sound
because of double in its writing. Phonemic transcription however shows that both
words have as | oThglemsasoued aheseadual the ldtter Bord
lengthens the preceding vowel andtire accurate pronunciation of these worttie

vowel saind is longer inle latter case

The English vowels system also differs from Finnish systems because it is reltted to

rhythm of spoken form. In Finnislthe main stress is dhe first syllable of a word. In

English the place of stress varies but concerning the word stress it is often on the

syllable that containthe vowel whichs stressedn Finnish vowel length is not related

to stress in the same way as in English (Suomi et al. 2008:1f38)syllable that

includes vowels is not stressets vowel isreducedarda |l | ed schwa [/ b/ . A«
Morris-Wilson (2004: 1417 142), Finnsdo not have difficulties itearnng to produce

theaccurate pronunciation of a schwa but the problem is that they are mbtdeased

it even though it ishemost often used vowel iilmeweak unstressed syllables.
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2.4 Novel sounds

Ringbom (20062) statesthati i s generally accepted that |
influence on the second language learning tedransfer i.e the use of similarities

promotethe learning of foreign languages$.tWo languages are cognitive languages,

learning is easier and faster. Research donengnfinnish speaking and Finland

Swedish speaking studlis show that this is the ca@Ringbom 2006: 5i152). Mitchell

and Myles (2004: 19) also emphasize the effect of the trandierdanr ner 6 s pr onunc|
of a foreignlanguage They state thaaccording to different theories therisfer can

also cause errors ansl then callednterference.The native language thesan either

promote the acquisition of the pronunciation or inhibit it.

In addition tolanguagetransfer, Mitchell and Myles (2004: P27) analysdearner$
individud differences which affect theutcomesof learning. hesedifferences are
divided into cognitive factar and affective factors. dgnitive factors include
intelligence, language aptitude and language learning strate§jifective factors
consist of laguage attitudes, motivationanguage anxiety and willingnessto
communicateSome learners then may acquoral skills only by listenindo the targt
language if they are expostma grat amount of higlguality input. Aperson may be
good at mimicry and accordinglyeor shecan imitate all ditinctions of thesounds of a
foreign language. Foreign language learners then are different and concerning the
production ofthe spoken form of a languagdkere are many reasons why some learners
learn foreign language pronunciation seemingly without any difficulties anake s

cannot produce accurate speech sounds or longer utterances of a foreign language.

Concerning the pronunciation it might seem that cogmifi@ctors do not have an

influence on thelearning of the pronunciation and affective factors affect more.

Howeve there are research results that s how
cognitive development may be an important factor when learning a foreign language
pronunciation. It has alreadyeén stated earliethat the learning of accurate
pronunciatia is easier foyounger learners than adul@oncerning the age factor, why

is it easier for a little child to leathe spoken form of foreign language than for ks



27

Some research has been done by Catherine Best. She states that if a learner leas becom
literate in her or his native language when the learning of a foreign language begins the
perception and accurate production of the phonemes of a foreign language may be

l i mited or shortened by t he -otridmer bsasbpaeucstes 00 f
asthe syntactic structure or morphological features of that foreign language. It means

that sounds that aredmt at early ages are not processéth cognitive abilities.

Cognitive abilities are used to learn more difficult features @nguage(Best 2007:

25 26.) Children who learn literatearly may not havéhe same possibilities to percept

and discriminatedreign sounds as accuratelythgse who learn literate later.

According to Flege (1986: 8B2), many errors that are made by learnbee a
perceptual basis. He states that adults it is more difficulto learn those sounds of
target langage which have neari mi | ar i n native | anguage.
Model (SLM) is an interesting approaethich concernshe difficulties ocarring when
learning similarsounds. According to Equivalence Cldissition, hypothesis related to
SLM, learnerscategorizethe similar soundsf the foreign language to beirige same

as closenative languagsounds. Flege also states that afterphenetic categories for
native language have developed through childhood learners become limited to perceive
close foreign language saim It is easier for them to megnizeclearly different sounds

and fom more accurate pronunciation for themh&d a larner does not perceiand
recognize foreign sound accurate enough, he or she categorizes itheshene as a

close native soundlhe reason for this is not understoduit it is assumed that older
learners do not percept acoustic information as aalyras smaller children because
they recognize whole words more rapidly and do not p®c&®unds as accurately as
childrenas was discussed aboyElege 1997: 1i315.)

According to Flegeit is then easier fothe learner to learn the pronunciatiof rew

sounds that bear no resdanire to native sauds thanthe near similar sounds of the
foreign languagef-lege(1997: 18) when considering whether the vowel sound is new

or similar states that one criterion considering a sound as similar is to conipare |
symbols used. However, the usage of this comparison causes problems because there

are different transcription systems currently in uSme example is the different
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symbols br short and long vowels as was discussed ab8yenbols used with
obstruents @, however, similar among different English accerEsglish novel
obstruentsfor Finns ared e nt a | fricative fort-awdlarenis
fricative fortis/lenis pairdy’A These sound®ven though being new &inns still bear
sone resemblance to Finnish sounds andtfpair is often substituted dyandd, and

fortis sibilant sound byg.

When English novel obstruent sounds that @/ but still similar to some Finnish
sounds are learnt by Finnish learndle age isan importart factor. Concerningthe
Finnishrspeaking beginning learners of Englisley may thencategorize those English
sounds that have near equivalents in Finnish to be the same sttusdben important

to pay enough attention the accurate perception and production of these sounds from
the initial stages of learningVhen the accurate place and manner otualdtion are
instructed, the listening and practising the sound gives all pupils possibility to acquire
precise pronunciationThis instruction needs to includdlustrative pictures of
articulatory organs and how they are placed when the sound is pronounced. The manner

of the articulation also needs to be explained.

2.5 Difficulties of erasing inaccurate habitual pronuncratio

In his Licentiate Thesis Michael Peacock examined Finnish university students who had
been selected to studiie English language as a major subjecttted University of
Jyvaskyla His aim was to examine whether formal instruction could improve students
pronunciation at segmental level. All these students had difficulties in one or more of
four areas that Peacock had chosen to be examined on the baswashhis own
experience duringen years period of tehing pronunciation fothe Finnishspeaking
studentsHe had chosen these areas because they were important for intelligibility in
oral communication ande had noticed that Finnish students constantlydifidulties

with them. According to himthe Finnish learners of English have problems with
consonants because tie interference from Finnish and especially with these four

areas; palatalveolar sibilants, syllable ni t i al Avoi cedo and

p
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(fortis/lenis opposition), the English labial continuant [w] and lageatal fricative [v],
and the Engl i shdeylabled i mag | ¢ g tetatedie fatis/fardEss
opposition. (Peacock 1990:i48.)

In hisstudy it was shown that formal instruction affecteelu ni ver si ty degr ee
pronunciation and improved itand learners were able to learn the accurate
pronunciation of a sound which they poamced inaccurately earlier. Howevke also

noticed that it demanded a lot of practise and it was still difficult for them to maintain

the newly acquired skglespecially in a communicative situation in which they had to

focus on others areas of language like vocabulary and grammar too. Students then
retainedtheir inaccurate version in conversation situasissinen they could not focus on

the problematic sourslonly. (Peacock 1990155 178.)

Peacockod6és research then shows that it IS
ounl earno the i natEnglishsspeech goundsnaven chowgh th® n
learners are skilleth English. It can be assumed thia¢se students had good cognitive

and affective factors since students were chosen to stedynglish language as their

major subject. Accordingly, a lot of emphasis should be laid on the importance of
teaching accurate perception and production of satgh@ronunciation as early as
possible. This would ensutlke more correct pronunciation of sounds that are in danger

to be assimilated to close native language sounds.

FIl ege d6s iBituded &quidalencelCassi fi cation hypothesis
results of young adul't |l earnersd abilities
sounds they categorized to the same as similar Finnish sounearlier When palate

alveolar sibilant soundor exampleis regarded to béhe same as Finnish alveolar

sibilant soundcharging this pronunciation is buedisome later and requirésst the

training of accura production of the sounand seconda lot of training in different

envronments and situatione became automatic.

I have also noticed the diffitties to change inaccurate pronunciation later in adulthood

while teaching Finnistas a second languadm adult immigrant studentdf st udent s o
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native languagdor example lacks the distinctive featuné differentiating words by
using short odong vowels, studentsnanage to producthe difference withFinnish
words when they say them isolation However, they are not able to pronoutice
difference when they armn a communicative situation even though they have been
training this featurefor a longtime. It is obvioughat i the learner cannot concentrate
onthelength ofthevowel only but have to pay attention to the other demanasapects

of Finnishsuch as vocabulary or word castse vowel is inevitably producedhort
when longer form isieeded. Studentsre however,able to say the longer version in

accurate manner shortly afterwardsile focusing on that feature only

2.6 Phonemic symbols and transcriptioanovel featurdor learners

Some languages have one letter per one ganeand speakers d¢dnguage®f this kind

can quite easily write what they can say. Thi&sguages do not need additional
symbols for writing down its spoken forrinnish is this kind of language. Standard
Finnish has 21 letters which gpet, k, d, s, hy, j,I,r, m, n, g, i, e,y, 0, & wanda

and thesdetters have near correspondence with spoken sounds and sounds nearly
always refer to one letter onlccording toL6flund, Rosenberg anduorsola (2010:
139),this correspondence is not quitemplete and one exgion is that Finnish has no
letterfornasal sound / /& . When it occurs for exa
kenka,its letter isn yet pronous e d as / A/kengassdngis prorounced ds

| A /Bekspite this eseption Finnish is generally considereds a language which is
spoken as it is written antdaving a consistent and nearly perfect correspondence

between pronunciation and spelling.

However, there are languages in which the spoken form differs slighttyore, even
strongly from its written form. In Englishhe spoken form is extremely different from
its spelling at least from the point of view tbie Finnish beginning learner of English
who has just learnt literate in Finnish language with nearlytorame correspondence
between letters and sounddere are 26 lette in standard English whidrea, b, c, d,

e, f,g,hijklmnonpqrstu v w andz There are no lettefor 6 anda
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asin Finnish even though these sounds a&ommon sounds in Englisfihe English

sound system has at leaststundgMorris-Wilson 2004:Appendix 1)and accordingly

its relaton to spelling is very complexsome sounds are represented by corresponding
letters but there are sounds which areeddht from familiar Latin alphabet and new
special symbols for writing these sounds are neeflesides, th languages, however,
contain phones that are not represented by letter because phonemes are pronounced
differently in different environmentshis means that spoken sounds in any language

are more complethan the simple letters of itdphabet.

Phonemic symbols and transd¢igm have been developed that it could be possible to
write down spoken forms of languages sound by sound (Lintunen (2004:h&
International Phonetic Alphabet (IPA) is a universally agreed system how the sounds of
languages are written with symbols and it is basetheh.atin alphabetlt represents

all sound which areused in languages. If this transcriptisibroadonly representing

the phonemes o& languagesymbols and transcriptions are enclosed with forward
slashedike /phonemic/, and in the cases of narrowed symbols and transasifitie
square brackets are used [phonetic]. Spelling forms are commgnenclosed with

angle brackets orthographic >. Besides alphabetic symbols, there are additional and
smaller marks to indicate for instance allophonic distinctions and these symbols are
called diacritics.There are also symbols for marking tpemary stress ah other
suprasegmental featureBhae are more than one tismniptions based on IPA as was

mentioned in the subsection concerning difficulties with vowels.

English is thendifferent from Finnish in that the letter frothe alphabet does not
always reprsent the same sound but n@present another sound. CeMaercia et al.
(1996: 39)give some good examples of the complex relationship between the spelling
and pronunciation in Englisl.etter ¢ is pronounced in four different ways in woceds

city oceanandcello, and sound /sk written ass, ss, ¢, ce, sandpsin words likesit,

ass, city, face, descemndpsychology.

When Finnish pupils start their formal foreign language learning in the third, ghege

are already liteate in their own native that has nearly one to one correspondence
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between letters and soundad no phonemic and phonetic transcription are needed.
Accordingly, pupilsare not familiar with the use tiie phonemic transcriptioand may

not haveever seerany phonemic symbols before only being familiar with letters used
with spelling. The phonemic tmscription is thercompletelythe new feature to them.
The complex correspondence between the phonemes and letter in Ehglstauses
confusion anddifficulties. When Sajavaara arldufva (2001 244) point out two
potential sources that cause difficulties tbe Finnish learners of English, they state
that thecomplicated relationship betwedine spoken and written words of English

one.

It is quite possible to teach English pronunciation without introducing learners to the
phonemic symbols or phonemic transcription. Lintunen (2004: 9) states that the purpose
of the transcription is to transform the spoken form of the language into the wifitien

the beginning learner it would be ideal to learn some spoken languageHinsever,

the use oftextbooks and workbooks witheginning learners means that pupils are
learning the spoken and written forms of Engl@multaneously and in additicdhey

are given exposureto phonemic symbols and phonemic ngeription too at the
beginning of the learningdccording to Nikula (2003: 146, 149) who examined English
classrooms in both cases when English was either object or the medium of studying, the
textbooks hag an important role in classrooms when English is an objaéd. means

that there is no option to ignotieese symbols and transcription from instruction.

Phonemic symbolsand phonemic transcriptioare then included in the teaching
materials. There igsually a brief period ahe beginning of the third grade when only
the spoken form is used and schoolbooks only coobjsictures of the subject. Stilt

is quite soon athe written form with phonetic symbols is introduced to the puphe
pedagogal proficiencyis neededvhen implementinghe explanation ofwhat these
symbolsare and whythey areimportant when studying Englisit is logical to think
that if pupils have to addressese symbols withut understanding what they aiee

language learning is confined.
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2.7 Variation in English word stress

Finnish and English word stress systems are very different. All Finnishswarel
stressed in a regular way and thain stress is placed on the first syllable of a word
(Suomi et al. 2008: 75). In Engh, however, the word stress damplaced on the first,
second or ora later syllableof a word and this pla&cis quite firm.As Peacock states
(2004: 130), there im0 general rule for placinthe stress in English wordRoach
(2000: 100) too, stas thathe control of the word stressvital for spealers if they aim

at to speak English intelligibly. He also points out that English stress system is
problematicfor many learners and is therefore a feature that needs to be taken into

account.

Finns are not then familiar wittme fixed place of word stress other syllable tha the
first one. Variation in main stress f@n in English words may thde difficult for
Finnish learnerdf this feature is not pointed out and practisé€de problem is that in
Finnish, stress servesdifferent function to the one it serves in Englisih Finnish the

stress is ugkto emphasize words afmt the semantic purposes.

Another problem for learners is thatEnglishthe main stress affexthe quality ofthe

vowel. In the unstressed syllahléhe vowel is reduced and whethe vowel quality

changes thavord sounds different. If this is ignored by the speakemay cause

problems with intelligibility. One example of vowel reduction and its effect on is a word
photograptV B Ef / and it s photographyfctd i/ Iffttemairs | i k e
stressis misplaced and the followedowel qualityignored thel e ar ner 6 s s peak

become unintelligible.

It is important forthe Finnish learners of English to pay attentiontthe word stress
right from the beginning stage of learning because it has a strong imphetlistening
comprehensioand ontheintelligibility of spoken EnglishThelearning ofthe accurate
word stressplace or becaning at leastaware of this phenomenoinom the very
beginning facilities the listening comprehension ahe speech in gemal. Thisfeature

is not even difficult to teachin formal education because of the use of teaching
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materials Pupils are already exposéd phonemic transcription iwhich the word
stress isalready markedvith the primary stress mark, a small vertical linenh[§h up,
just before the sylldb it relates to. Mark can be fad at any time when stress is placed
afterthefirst syllable. It is then possible to familiarize pupils with this feature from the
earliest stage of learning and to pay attentiothislittle mark of word stress without
causing rach further troubleln order to learn to use streappropriately in English,

pupilshave to be abl recognize it and use it
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3 THE WORKBOOK ANALYSIS

Every collected exercise can be seen in Table 1 bdlowhis table, thdirst vertical
column displays the name and the publishing year of the workbook. The second column
(numbered as 1) shows what feature of segatgabnunciation is first founéh this

book. Above these phonemic symbols there is a number indicating howexentyses

were related to this first faae. There are thenx$een vertical columns, the first one

for the book and the others for every foun@rcise related to segmental pronunciation
The horizontal row then displays all exesssfound in one boolarranged inthe
chronological order. The use of square brackets or slashes with phonemic symbols
follows the manner used in each book. Elsewhere in the,gthdypemic symbal are
placed between slashes // aptonetic between square bracketsafcording to
Interndional Phonetic Alphabet (IPA). Therthographic form of a words given in

italics. Table 1 is later orused as a basis for the analysis of different features in

subsections below.

Table 1. Data collected from exercise books

1| 2 3 4 5 6 7 8 9 | 10 | 11 | 12| 13 | 14 | 15
2X
Yippee! 3 3x | 3x | 4x | 3x M | 3x | 2x | 3x | 2x
Writer (L] [ [K | [Pl | [s] [ 3x | [V | [t ][ dffel|[ Al 3x | 3x 3x
2009 [d [ [o] | [b] | [z | [« W [[d][8] |[[p][OF[AT[] |[MP|PT
LetsGo!3 | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x
Activity Book | i/ | fp/ | Ikl | sl |1 dl [t | N T A T [ O/ b| 2x | 2x | 2x | 2x
2009 /i | ol | gl | 1 | S| d] w1 68| fil |1 Ol of|lel|l Az K
A" Stal’S 3 2X 2X 2X 2X
Reader 2x | 2x | [ | K [[s]]| [ o
2008 [Pl [ [b] | [d] | [g] |[2] | [8]
2X

Wow! 3 2x | 2x | 2x | [w] | 2x 2X
Busy Book | [p] | [ | [K | [ d|[ & [t]| [V |[el|2x|[ Al 2x|2x| 2x
2002 b] [[d] |[o] | [8 |[Z[[d] [ [[ o[ A[OTM]|[]]|PT
What's On?
Do It 3x | 3x | 3x | 3x [ 3x| 3x | 3x | 3x | 3x | 3x | 3x | 3x
2002 [t k| wl | | dl I Izl | 1 & N |1 d| 1 A 15

2X
Surprise 1 | [ g 2x | 2x | 2x | 2x
Workbook | [ Al [] | [ ¢f [2] | [8] | 2x
2001 D l[ol[ N[d][d [ &
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3.1 Exercises designed to practise fortis/lenis opposition

All workbooks pay attention tahe fortis/lenis opposition andhe total number of
exercises related to this feature is 74. That is nearly half of all exerEisefrtis/lenis
opposition is practised in pairs or by individual sounds. Fricatives areafiaittion to
in each analysed workbook, plosives and affricates all but one. Ecawlstesl tothe

fortis/lenis oppositiortan be seen shaded in Table 2 below.

Table 2.Exercises designed to practisetis/lenis opposition

1 2 3 4 5) 6 7 8 9 10 11 12 13 14 | 15
2X
Yip_pee!3 3x | 3x | 4x | 3x f] 3x | 2x | 3x | 2x
Writer (t] ([K | [l | [s] |3x| [V | [t|[d[el|l[Al3x]3x 3X
2009 @] | [o] [ [b] [ [Z2] |[ oW [[d][8] |[Do/[OTFfATI[]|MP|PT
LetsGo!3 | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x
Activity Book | ft/ | /p/ | /k/ | Is/ |1 d| [t | N |1 Al il | /O 1 bl 2x | 2x | 2x | 2x
2009 il | dbl | gl | 1 | /Bl d] i |1 8| fid |1 Ol bl el | Az I
All Stars 3 ox | 2x | 2x | 2x
Reader 2x | 2x | [t | Kl [[s]| [ o
2008 [Pl [ [0] [ [d] | [d] | [Z] | [d]
2X

Wow! 3 2x | 2x | 2x | [w] | 2x 2x
Busy Book | [p] | [t] | [Kl | [ d|[ & [t]| [V |[[el|2x|[ Al 2x|2x| 2x
2002 o] | [dl [[a] [ [8] |[z [[d][fl [[ o[ A[OT|[]]|PT
What's On?
Do It 3x | 3x | 3x | 3x [ 3x| 3x | 3x | 3x | 3x | 3x | 3x | 3x
2002 Lt k| w | e Ld | gz | @ N d A T8

2X
Surprise1 | [ g 2x | 2x | 2x | 2x
Workbook | [ Al [e] | [ @ [ |[8] | 2x
2001 1l o[ AN[d][d [ &

As mentioned earlier, there are three plosive fortis/lenis pairs in English. arbey

according to their places of articulation, bilabials /p/ /b/, alveolars /t/ /d/, and velars /k/

/g/. Plosive bilabials /p/ and /b/, in which the air flowing from lungs is prevented by

closing lips are practised in four books. Thacus in all exerciss is onthetraining the

difference inthe initial position by using the aspiration. This feature is trained in each

case and exercises may contain illustrations of aspiration such as the drawings shown in
Picture 1 below. In it, the fortis sound is swiith a force that makes a candle blow out.
Theeacher 6s gui des aabatdowpordemonstate aspmaton.rAu ct i on

common advice in them is to ask pupils to set a paper in front of the mouth and
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pronounce fortis sound so strongly that
guide instructs to use stromgsound with aspiration. This may be because |&tteas

earlier taught to pronounce with a puff of air when pupils were taught to ré&aahish.

-
=
Sl

|

S~

Picture 1. Exercises irAll Stars 3 Reader

The eacher 6s gui de-€ngliahl paics ofunorels td- help rthieacher
demonstrate initial fortis/lenis opposition differences with plosives. There are pairs like
ponyi poniandpizzai pitsa. The useof these pairs shows pupils the difference clearly
but requres Finnish wordshat have the samerthography with comparable English

words.

Exercisesoncerning this labial plosiviertis/lenis opposition then focus on training the
aspiration and teachers are ai dF¥ippeeiwd t h
Writer, All Stars 3 ReadegndWow! 3 Busy Boo&lsouse minimal pairs to help pupils

to identify the difference between these sounds. pictures 2 and 3 belowan be seen
theexamples of these exerciseslLire t s & ActividyobboBthere are no minimal pairs

included in the exercises and there is neither information abewaiccurate place and

t hi

adyv
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manner of articulation of this pair leaving it up to individualdeerto decidehow to

instruct the production dhis difference with thisilabial plosivepair.

5 Harjoittele dantamista. Kuuntele ja toista.
OIS & 7)) ©
P (00 m‘ ZM
;
Paul apony a pencil a pig

Q N
bl ﬁ’ O B

a ball aboy a blueberry big

Picture 2. Exercise inWow! 3 Busy Book

m Minka sanan kuulet? Merkitse rasti.
tennis coat jeans
1 2 3
Dennis goat cheese
bee three shoe
4 sea 5 tree 6 two
pea tea Sue
Z00

Picture 3. Minimal pair exercise irYippee! 3 Writer

The alveolar plosive pair /t/ /dh which the obstruction of flowing air is prevented by

front part of the tongue touching alveolar, is practised in 12 exercises. This fortis/lenis
opposition is also trained mainly theinitial positionby using the aspiration with the

fortis sound and using minimal pairs to practice this difiee in a similar manner than

was done with bilabi al pl osi ves. I n s ome
pairs in which one word is in Finnish and another in EnglishTiei i Tonyand taksi

T taxi with theinstruction to emphasize aspiration wihglish version like it was done

with thebilabial pair.
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Velar plosive sound&/ and /g/, in viaich the tongue creates the obstdoleair in the

velum, are in a similar way trained alsolii exercises and agaim all but one book

The aspiration withthe fortis sound is also trainedith this pair. In the exercises of

Yippe¢ 3 WriterandWh at 6 s O gee Piduce 4 Ib¢loythere are alsevords in

which alenissound is irthefinal position as in word&reganddogbut no attention is

paid or advice given i n t thamebedingvovelguen des t ¢
though thee words have been chosen for training lenis sound in word final podition.

is then left forthe individual teachertt a ke care of the pupailsdé pr
model for the acurate pronunciation. One word included in the exerdsdsook.

Pointing out the vowel lertly difference between Finnish and English coalsbo have

been mentionedhere emphasising the vowel lengtifference between these two

languages. English spelling does not correspond to the spoken form tkestin

Finnish and vowel lengtthas not the same function as it has in Finnish. The
pronunciation ofa doubled vowels quite short in this word because of the following

fortis sound. The teacher who is interested teaching the spoken form and
pronunciation in general pays attention to this feature and knows how to téadheit

beginning learners. However, some mfmat i on and advice for te

guides would be beneficial for pupils and teachers too

Opi dantamista. Kuuntele ja toista
N SR e S
! L @ | = AT
) cam— ==
[kl acat acar a camera Kevin a book
[keet] [ka:(r)] [keemra] [kevin] [buk]
oy ,
{<l ) R
PR o) - FNTT
%) 0 -1 |
4 ‘( Ok 1 ©) 4 »)(‘ (&Q \\
g \&2 S = Ti ) 4
[g] agir a guitar a goldfish Greg adog

[ga:l] [gi'ta:(r)] [gauldfif] [greg] [dog]

Picture 4. Exercise inYippee! 3 Writer

The ptal number of all exercises designed to train fortis/lenis plosives was 33 and all
these exercises paadtention tothe plosive fortis/lenis opposition itheinitial position
of words. In addition there was one minimal pair exercise which included all plosive

pairs (see Picture 3 above). Plosive fortis/lenis pairs were then regarded all to be equally
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important in each book even though separate books put emphasis on these pairs
differently.

There are four fricative fortis/lenis pairs in English. Fricatives are sounds which are
audible because two speech organs inside the mouth maoslese to each othehat

the air coming from lungs has a very narrow gap to passriatidn noise is produced
Thosesoundghat have stronger fricative souatk further divided intsubcategoryand

called sibilants There are two fortis/lenisibilant sound pairs, /s/ /lzaind [ o/ | =~ | .
workbooks pay attention to one or more sibilant sounds but not always to the fortis/lenis
opposition and how it affects pronunciatiorhelotal number of exercises designed to

focus on these two pairs and opposition betwihems 7. In additionthe minimal pair

exercise mentioned above (see Picture 3) includes sibilant fortis/lenis pairs.

Alveolar fricatives /s/ and /z/ form a fortis/lenis paihiah is practised in 5 exercises
Exercises inYippeeé 3 Writer includes words that hawbese sounds in initial, medial,
and final positions.ileeacher 6 s gui de theforidsounctd Fnnisho ¢ o mp «
sand to producethelenis soundy mimickinga buzzing bee. In one exercise, there are
plural forms of word$ooksandtoysand pupils are instructed to listen to which sound
is heard. However, teachers are not instructed howptheal suffixes should be
pronouncedand how the precedingpund affectshe pronunciation. Suffixes adjust to
the preceding soundf; it is fortis the plural suffix is als pronounced as fortis i.e. /s/
and when lenis the suffix also pronounced lenis i.e. /z/. It could beseinstructed
how the length of the vowelis pretenined by the preceding fortis or lenis souhdAll
Stars 3 Readeboth exercises focus on training thaiced and voiceless paio$ these

sounds in different positions of words but no plural forms were included in the exercise.

Palatealveolarfricative pair/ @/  avasdonly takén into consideration éme book
and its exercisefcused on phonetic symbols and pbmic transcription. Boteound

of this pair causgeroblems for Finnskirst, they are sounds that are not used in Finnish
and Fhns need to learn the accurate plact manner of pronunciation ofébe sounds.
Second problemsconcerning this paiare not caused by tHertis/lenis opposition but

are related to allophonic diffenes between Finnish and English aar@ analysedh



41

more detail below. The lenis sound of this pair is not used much in English (Morris
Wilson 2004: 70) and accordingly it does not cause muihtelligibility when
pronounced inaccurately. This may be the reasaribt focused on much and occurs

onlyin two exercises related fortis/lenis pair.

Neither of thedertal fricative fortis/lenis paisounds / 6B/is ueed in Finnish and

there are no sounds thate similar to them. However, the common spelling of these
sounds i.e. lettersh, often makeFinnssubstitute thenfior Finnisht andd. All books of

my material have these sounds in theirreises. Their total numbés 16. These sounds

are not, however, trained with fortis/lenis opposition but more because they are sounds
which are afamiliar ard novel for Finniskspeaking pupils. These sounds and exercises
related to them are accordingly analysed moriénsubsection thamphasieson the

learning the accurate perceptiand production ofhe soundbelow.

There is one more fricative fastlenis pair left It is labiodental fortidenis pair /f/ and

Ivl. In analysed exercises, however, these sounds do not occur as a fortis/lenis pair and
are not analysed in this section but in the followingsseghion which concerns exercises
related to sunds that cause allophonic difficulties.

The last fortis/lenis pair consists of palaveolar affricated t w/  .aThedfortis d A/
affricate / t gdundis a combination of plosive and fricativéortis sounds. It is
according to MorrisNilson (2004:99), trained by English children by preiing the
sound of a train. Som&orkbools usethe same idea. Pupils are told to imitate the ol
steam train when producing thsound This sund combingon does not occur in
Finnish andFinns have problems whemqgalucing it The main problem islue to the
palatealveolar fricative sounddf which is difficult for Finns ad as Morris-Wilson
(2004: 102) statesthe accurate pronunciation dhe sound ¢ is a prerequisite foithe
correct pronunciation of t w/ . theWhorunciation of palatalveolare sound is
acquiredthe palatealveolar affricate can be pronounced without probléFhg. same is
true with thelenis affricate sound d. #le total number of exercises that took this pair

into consideration was 14.
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3.2 Exercises designed to practise allophonic differences

Sounds can & said differently because their environmeiffects the pronunciation.
Thesesound do not, howeverchange the meaning of the woatd their phonemic
symbok arethe same in all environents.These sounds are called allophones and are
said slightly differeryy because of adjacent sounds or following empty spaldas
difference caused bthe environment can be added to the symbol and these added
marks are called diacritic¥he transdption that includes allophones ¢slled phonetic.

One phonemenay have many allophones different environments. In this subsection
exercises that are designed to take exccount allophonic differees between Finnish

and English are analysed.

Exercises designed to pay attentionheseallophonic problemsare found in each book
andthe total numberof them is 23All these difficulties are caused by English having
phonemeshat areallophones in Finnish and exeses designed to pay attentianthis
featurecan be seen shaded in Tableb@ow. There are also allophonic problems
concerningthe vowel sounds However,vowels are not take into account in this
connectionandare analysed more with othiratures irthe next subsectiofPhonemes
related to allophonic problems are eithexercises concerning sibilant sounds
exercises includingabiodental fricativdenis sound /v/ andelar central approximant

sonorant sound /W
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Table 3.Exercises designgd show allophonidifferences

1] 2| 3| 4|5| 6| 7| 8|9 |10|11]12]13]14]15
2X
Yippee!3 3x | 3x | 4x | 3x [f] 3x | 2x | 3x | 2x
Writer (] | K [ [p] | [s] | 3x | IM | [t|[dllell[A] 3x]|3x 3x
2009 [d] | [g] [[0] | [Z] | [ [w] [[d][6] |[ D] [OFfAT[] |MP|PT
LetsGo!3 | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x
Activity Book | /t/ | /p/ | Ik | sl |/ d] /t | N[/ A K| /O b 2x | 2x | 2x | 2x
2009 /i | bl gl | 1 @l sl d ] w1 6| fid | 1Ol ol lel| | A Izl | I
All Stars 3 ox | 2x | 2x | 2x
Reader x| 2x [ [ | K [[s]] [ d
2008 [p] [ [b] | [d] | [d] |[Z] | [d] >
X
Wow! 3 2x | 2x | 2x | [w] | 2x 2X
Busy Book | [p] [ [t] |[KI | [ o[ & [t| M |[el|l2x|[Al2x]|2x]| 2x
2002 bl | [d] |[g] | [6] [[Z|[d] [ |[[o|[A[OT]|[]]|PT
What's On?
Do It 3x | 3x | 3x | 3x [ 3x| 3x | 3x | 3x | 3x | 3x | 3x | 3x
2002 Lt wl | e d izl @ N d A Tl
2x
Surprise 1 | [ g 2x | 2x | 2x | 2x
Workbook | [ Al [e] | [ @ [ |[8] | 2x
2001 [l lIo|[ A[d][d [ A

Pupils face difficulties withsibilant sounds because Finnish hadyoone original
sibilant sounds whereas English has three voiceless/voiced pairs; /s/ /zki&#dahd
affricate soundstd /d7A fortis and lenis palatalveolar pair.The Finnish learnerf
English have difficules in discriminatingbetweenseparate English sibilant sounds.
The problem for Finns is that they tend to use Finnish alveolren palatealveolar
sibilant sound & should be usedSibilant sounds ar&ained in 10 exercises and the
only one Minimal Pair exercise that can be seen in Picture 3 above also contains sibilant
sounds.All these exercises include this sibilant soudd It occurs on its own or is
joined voicelessalveolar sibilant sound /s/ eoiced alveolar sibilant sound /z/. Picture
5 below shows exercises froviippee! 3WriterT e a ¢ h e r @h\sdses goypiodlee thes
sound by puttinga forefinger in front ofthe lips and askig pupils to be quiet and to
createthe hissing soundshhhand to prérudethelips slightly. It is important to round

the lips when pronouncing this sound.
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m Kuuntele ja toista loru.

Sheila’s sheep is sleeping.
Shh! Shh! Shh!

Sharon's sheep is sleeping.
Hush, hush, hush.

Opi déntimisti. Kuuntele ja toista.

£ P = ’

7 D :’1("}\ _,,,\,HV«/}{ / ‘% r
LGP g /"rﬁ"FZ*O‘\
> \-\a'/%’( 5 IR (“ l;/Wﬂ \
(¥ z (T |
WSS i)

[J/T ashoe asheep shampoo
[Ju:] [Ji:p] [Jem'pu:]

k] ;\g?‘/\;:
sugar a fish
[fuga(r)]  [fif]

Kuuntele ja merkitse rasti, kun kuulet [[]-4dé4nteen.

2 3 4

9
e ol Rl P ]

5 6 7
N8 =

English
linglif]

Picture 5. Exercises irYippee! 3 Writer

I n this t e aalbomstroctedogrodudeal thesttree sitslant sounds one

by one to discern thdifference between tse sounds. The last exercise (Besture 5

abové also consists of words including varying sibilant soundsdtige, seaandshirt.

The minimal pair exercisen Yippeé 3 Writer (see Picture 3 on page )38oradises

sibilant sounds with the words likehoe, Sueand zoo including all single sibilant

sounds except palam!| veol ar |
English words (MorrisNilson 2004: 70).

InLet 6s Go! 3voickless alweodlar andaf@@atyvdolar sounds are practised

eni

S

sound [/ A/

but there is no additional informationtilet e acher 6 s gui de

wh i

how

up totheteacheithento choose the method amtbtruction of its production fgpupils.

The Finnish learners oEnglish haveproblems to perceivéhe accurate production of

these sibilant sounds because dnéy Finnish sibilant sound doe®t have theprecise

place and manner of articulation and may be artiedlzlose to this English palato

alveolar sibilant.

c h

t

(0]

S

do
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The total numbe of exercises related to the distinction between English fricative
obstruentsound /v/ and central approximant sonorant sounds\#2. This feature is
paid attention to in four workbook3¥he Finnish learners of English afamiliar with

the use of both sounds as aphones of Finnishd&/. Exercises of two workbooks
combine the fricative fortis/lenis obstruent pair /f//v/ witkthe central appreimant
sonorat/w/ sound. Two other books only take into considerati@lenis labiodental
fricative sound /viand the central approximant sonorat Asbund. Exercises including
all three sounds /f//vl and /w/ together train the accurate production of /f/ and /v/ and the
distinction between /v/ and /w/. Mippeé 3 Writer, there is one minimal paia vetivet,
included in the first exercis&®/ow! 3 Busy Boogractises the production of sounds and
thet e a ¢ h e esdo$ bothgive ddvice to form friction noise witlthe fricative

obstruent sounds and round lips when pronounitiagpproximant sonorant sound.

InWhat 6s O trdhingD® conicentrated on practisitige correct production of
sounds which are allophones in Finnish but distinct phonemes in English. The
production of/w/ is first practisedoy using pictures in which there is action that is
expresseé by using sound that resembles English /w/.réhg a boy in the picture who

is surprised at something and exclaiweau. Another picture shows a dog wagging its
tail and barkingwow, wow.The sound /v/ is trained in a similar manner; a man is
pictured freezing with his teeth chatteriagenthough warmly dressed itme woollen

beanie and mittens.

3.3 Exercises designed to practise vowel sounds

There are four books that contain exerciseshich the vowel sounds are paid attention

to. The total number of these exercises is 28 and can be seen shaded in Table 4 below.
Each exercise book of these four includes vowel solmda nd / G/ same her i n
exercise or in a separate one anddhare 11 exercises altogether concerning these
sounds. Each of these four books also contains exemesegned to train vowel length

and all but one pay attention the vowel lengttmar k wh os e she bl o | i s
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number of gercises related to val lengthis then17. Other exercises consisting of

vowel sounds include sounfisA ]  awtidh afeti@hed in six exercisedtogether

Table 4. Exercises designed to practise vowels

1 2 3 4 5 6 7 8 9 10 | 11 | 12 | 13 | 14 | 15

2Xx
Y'Ppee! 3 3x | 3x | 4x | 3x [f1 3x | 2x | 3x | 2x
Writer [ 1K | Ipl | Is] | 3x | [V] [t ][ d|[e]l| [ Al 3x | 3x 3x
2009 A M | [gl | Bl | 2] |[[ W |[[d][@|[[po][O[ ATl |MP|PT
LetsGo!3 | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x
Activity Book | /t/ | /p/ | Ik | Ist |/ d] /t | NO| LA fil | /O [/ b| 2x | 2x | 2x | 2x
2009 B /i | ol | gl | 1 o /| d] w1 6| fid |/ Ol of|lell Alz| N

All Stars 3 ox | 2x | 2x | 2x
Reader 2x | 2x [ [ | K [[s]] [ o
2008 C | [p] [[b] | [d] | [d] [[2] | [a] >
X
Wow! 3 2x | 2x | 2x | [w] | 2x 2x
Busy Book | [p] | [f] |[Kl | [ o[« [t]| [V |[el|2x|[ A 2x]|2x| 2x
2002 D |[b] [ [d |[g|[[a [[Z|[d] ] |[[o][ATOTM]|[]|PT
What's On?
Do It 3x | 3x | 3x | 3x | 3x | 3x | 3x | 3x | 3x | 3x | 3x | 3x
2002 E |/ t| N || [ rd otz @ v d] A Tel
2X
Surprise 1 | [ g 2x | 2x | 2x | 2x
Workbook | [ Al [ee] | [ @ [2] | [8] | 2x
2001 F |[]1|[o|[A[d][d][ A

English/ae/is a front andopen vowel articulated with lips neutrally empand spread
(Morris-Wilson 2004: 140)Finnishéa is said in thesame way yet lips less spread and

less tense. Accordingly, the phonemic symbol for Findishalso/ae/when the IPA is

used. These sounds are also dealt to be the same sounds in both languages in all
exercises. It is also instrigd to train this sound and its pronunciation by substituting
Finnisha for IPA symbol/ae/i n Fi nni s Heeitiwo radnsd |hipkiesxd8ao f or

in some Teacher6s gui des

In someexercises thainclude soundg¢ee/a n d togethér, Finnistd (whose symbol

when uing IPA is /@/) is also comparedth English/ 0 / sound. Engl i sh
sound andt is said with lips spread. Finnish /@/ is a more front sound and is pronounced
with lips rounded or pouting. Teachers are again instructed to sarnte Finnish words

by substituting Finnish for English/U/' 1 i k e [O[ ninddrkd This advice is given

in Wow! 3Busy Book-dowever,English / is not the same sound as Finnish /g/. They

/
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sound, however, quite similar yet are different in the place of articulation Finnish sound

being more front thathe Englishone Manyotherexerciss of these bookalsorefer to

Finnish /@/ wherthe English/&/ sound is trained. For example, the word thirteen,

sound OE/ i s in unstressed

stressed syllable. Finnisly/ is a near franand close mid vowel said lips rounded or

pouted. EnglishGE/ is a |l ong

vowel

pronounced with lips not pouting but slightly spread. Endlisis/central and close mid

and it is close sound to EngliSBE/ .

Hd wie/ v eir s

unstressed syllables andusually replaces the souwth astressed syllable when that

turns unstressed. For instartt@veis pronounced as &/ on thestressed syllable but

as

not have problems when learningthe r r e c t

/ hanunstressad one.cgordng to MorrisWilson (2004: 141142), Fims do

ai

S

S yhirty ia whicteit oacarslin i s s
pl aced centr al
very common

pronunci at jteyw of

do not use it asftenasit should be used. This sound has a name of its own; it is called

schwa.

The oldest booloins long vowel markto the schwa soundsymbol (see Picture 6

below). This is confusing becautiee soundsymbol/l/ is an unstressed sound and is

mainly used onunstressed syllab$e Stressed syllables are more prominent and hence

often longer induration. The éngtlening mark is used to show the duration in these

exercise books and accordingly here it implies this saaruk longr. All thesethree

sounds Finnish/g/, English/E&nd/ yafequite close in their pronunciatidsut when

pointing to the longer duraticemother symbol thaf¥ should be used.

(]
cat [keet]

[e:]

hat [hat] * bat [bet] * bird [ba:d]

girl [ga:]

Yhdista sana ja Gannemerkki.

turn cap

zap [e] [a:] first

hurt

trap

skirt [ska:t]

Lue viela sanat
luokkatoverillesi.

Picture 6. Exercise inSurprise 1 Workbook

S

(O

(o
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One of these books uses short and long pairs when introducing English vowel sounds. It
includes shortdued/t antdhe omge /ofE/ Dbnitel Jone
short and long vowels there is no quality distinction visdog only the distinction in

length( / i [ As/itiw&s/ mentioned before, this way of marking is not beneficial for

Finnish learners bacie in the Finnish vowel lengthasa very important function; it

separates words from each oth&s. can be seen in the Picturdb&low, this exercise

includes words in which the emgnment affects the vowel lengémd it is difficult to

hear any duratiodifference between some words. If we take a closer look at the words

sleep/ s | i 'EaplitardA h dbz o d / I t ear any differéntel irc thd lengtdt o h
vowels in these words. However, the purpose of this exercise is to introduce pupils with

short and long vowels and their phonemic symbols.

23, Harjoitellaan dénteitd. Kuuntele ja toista.

— s A =
& \ e AR 32
%=l = ~ =p | = JAK
[i/ L : ‘ L kel
eleven milk a lizard sit sing
/i'levn/ /milk/ /lizad/ /sit/ /sin/

Yol ¢ \ S5 \.- o v 2 .
e — - \ i :

see sleep tea atree aknee
/si:/ /slizp/ /tiz/ /trie/ /nic/

Picture 7.ExerciseinL et 6 s Go! 3 Activity Book

Vowel lengthis taken into account in 1&xercises of total number 28. Tlsplies that
training the length of vowel sounds is regged as an important featui®ome exercises
focus on English short and long vowels showing both i task. In words chosen for

theseexerciss all long vowels are pronounced as long too.

As can be seen imable 4(p. 46, the emphasis ithese exerces isto focus onthe
phonemic symbol ofthe vowel length. In theeta ¢ h e r Otsachgraiaredrstaicted to
write down Finnish words including long vowels and substituting the latter vowel with

this mark to make the purpose of this mandre intelligiblefor pupils
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Vowels that are also taken into account in these four book®amad [Q. According to
Morris-Wilson (2004: 140)the English vowel soundA may be difficult for Finns
because Finnish has not exadtlg same vowel sound in Finnish. This English vowel is
quite close tahe Finnish vowel a. English has a long vow€E/  wdworeespending

short vowelis /6/. Short and long vowels are different in Finnish and English systems.
In Finnish there is no othelifference between short anchip vowel tha the duration

they are even marked by doubling the same symihoEnglish, there is also quality
distinction between short and long vowel pairs. In exercises there is that feature omitted
and symbol used fol/ is /@ ( see Picture ®elow). English @/ is between Finnisha

ando (Morris-Wilson 2004: 141). However, there are differences in its pronunciation
among English accents as there are a lot of differences concerning vowel sounds
pronunciation. Considerinthe pronunciation of a wordthat which is incluegd inthe
exercise belowit is pronouncedas /wot/ in Standard British Engliskand its vowel
soundis close to Finnisho. In Standard North American Englishowever,it is
pronounced as 'Et / aand bothwiliege /vowels are close tRmnisha. In the
teacherds gui de it natbke pohlemp with pddicing dceutate t her e
vowel sounds anthe purpose ofhe exercise is tontroduce the recognization of these
phonemic symbolsHowever,the taching ofthese phonemic symbots vowels is

confusingand difficult for thebeginning learners of English

KBl Opi dantimisti. Kuuntele ja toista.

; e

[A] up love the sun
[ap] [sAn]
7

[o] an olive a fox what
[aliv] [foks] [wot]

Picture 8. Exercise inYippee! 3 Writer
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3.4 Exercises designed to practise perception and production of sounds

To be able to produce novahd strange sounds of English, pupils need to know what is

the accurate place and manner to articulate these sounds. Some pupils may acquire the
correct pronunciation by listening to the model but for those who are not talented
mimics there need to be emgbu knowledge and muscular training for unfamiliar
sounds. Pupils need to be demonstrated the accurate places and manners of these sounds
and need a lot of practise to enable the good pronunciatiomeman develop.
Otherwise pupils may categorizéhe new sound to the nearest sound of their native
language and without noticing any inaccuracy in their own pronunciation may create

inaccurate habitual pronunciation which is difficult to change later.

In this section, the data is analydedind out whethetheperception and production of

the new sounds of Englishs paid attention toOnly obstruent sounds are taken into
consideration because they are regamedhesounds that assedifficulties that most

affect the intelligibility and are difficulffor Finns. In addition to this, vowels are
difficult to teach systematically because they are pronounced in varied ways among
different accents of English. In addition, Finnish includes mamwels and Finns are

able to proonunce important English vowetsd in general English sonorant sounds do

not include novel sounds for Finns.

There are six obstruent soundsEnglishthat are not original sounds of Finniahd all

of them aretrained in these books. Theseunds ardricatives/dy /A , ahddd/ qr
affricates/t and /d&. Novel fricative sounds are paid attention in each workbook and
the total number of exercises is .3@ffric ates are paid attention to all but one book
and trere are 15 exercises concernthgm. These soutts can be seen sihed in Table

5 below The total number ofthe exercises for traininghe novel sounds is theAO.
Most of the exercisascluding novel soundselate to English sibilants arspecifically

tovoicelesspalatal veol ar sound [/ w/ .

The ficative fortis/lenispair which is not found in Finnish in any form and which does

not have near &/8/.nHoweaer, whemn kirngl do nat secognide the
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accurate place and manner of these sounds production they may substitute these with

Finnish /t/ and /d/ (MorrisWilson 2004: 61,62). In spelling these sounds are

represented by lettet andh anda Finnish learner may tend to pronounce them as /t//d/

without friction noise and also think thath e

aspiration ( Ibid. 63.)

| et t er is pranauocednvatle

Table 5.Exercises containing novel obstruent sounds

1

2

3

4

5

6

7

8

9

11

12

13

14

15

2x
Yip_pee!3 3x | 3x | 4x | 3x [f1 3x | 2x | 3x | 2x
Writer [t | K [ [p] | [s] |3 | IV |[t)[dflelll[A]3x]3x 3x
2009 A |[dl|[gl | bl | [z |[ Wl |[d]l[@ |[pol[OTI[ ATl |MP|PT
LetsGo!3 | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x
Activity Book | /t/ | /p/ | Ikl | Isl |1 d| [ t| N |1 Al fil | 1O / b|2x | 2x | 2x | 2x
2009 B | /d/ | /ol | igl | 1 @ /S| d| mw |/ 6] fid |/ Ol o|lel| | Az | I
A” StarS 3 2X 2X 2X 2X
Reader 2x | 2x | [ | K [[s]| [ o
2008 C | [p] | [b] [[d] | [g] |[Z] | [d]
2X
Wow! 3 2x | 2x | 2x | [w] | 2x 2x
Busy Book | [p] | [f] [k [ [ o[ & [t| [V [[e]]2x|[ A|2x|2x]| 2x
2002 D |[b] | [d] |[g] | [8] [[Z|[d] [l [[of[A[OTM]|[]]|PT
What's On?
Do It 3x | 3x | 3x | 3x | 3x | 3x | 3x | 3 | 3x [ 3x | 3x | 3x
2002 E |/ t| K || oL d i |z | L N d]| A T8
2x
Surprise 1 | [ g 2x | 2x | 2x | 2x
Workbook | [ Al [] | [ &f [2] | [8] | 2x
2000 F |[1|[o|[A[d][d [ &

6t ho

In the theoreticasection of this study, it was discussed why the proper perception and

production of new soundare equally important whether they asemilar or dissimilar
from native language sound@upilsmay betalented mimics and are able to protithe
saund perfectly only by listening to theenfew times. This is niothe case with allhe
pupils and the age and aotive skills also havean impact on the learning of these

sounds. According to language learning expeftspunds are not properlyerceived

they cannot be accurately produced.

Table 6 below showall those exercises in whiditention is paid to the production and

perception of sounddn general, here is more advichow to train sounds given in
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t eac her 0sthiggdatactle iscludes: éxercises from wdskoksin which the
instructions forperception and production ateained The btal number ofthese
exacises is 48 but therare only two booksthat especially concentrate on this
important issueA couple of exercisesdm All Stars 3 Readetan be seen on page 38
(Picture ). The first of them emphasizes the proper training of the production by using

a pedagogically designed picture to demonstrate how the sound is accurately produced.

Another one provides a rhyme in whithe sound is often repeated and also includes

illustrating drawing related tathe sound or to théunction that createthis sound.

Table 6. Exercises designed tayattention to thaccurate perception drproduction
of thesounds

1 2 3 4 5 6 7 8 9 10 | 11 | 12 | 13 | 14 | 15
2X

Yip_pee! 3 3x | 3x | 4x | 3x f 3x | 2x | 3x | 2x
Writer (6] | (K | [l | [s] |3 | M |[t][dl[e]l|[Al 3]3x 3x
2009 A | [d] |[g] [[b] [ [z [[ &[] |[d][8] |[po|[OFfATL[ |MP|PT
LetsGo!3 | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x
Activity Book | st/ | /p/ | /k/ | st |1 dl [t | M| L A1 O/ bl 2x | 2x | 2x | 2x
2009 B /i | ol | gl | 1 | | d] w1 68| fil |1 Ol of|lel|l Az K
All Stars 3 x| 2x | 2x | 2x
Reader 2x | 2x | [t | Kl [[s]| [ o
2008 C | [p] | [b] | [d] | [9] [[2] | [8] -

X
Wow! 3 2x | 2x | 2x | [w] | 2x X

Busy Book | [p] | [f] | [kl | [ o[ & [t]| [V |I[ee]l| 2x

] 2X | 2x | 2x
2002 D |[b]|[d] |[g|[d] [[Z|[d] [ |[[ol[A '

—— N

What's On?

Do It 3x | 3x | 3x | 3x | 3x | 3x | 3x | 3x | 3x | 3x | 3x | 3x

2002 E [t k| wl| /| d I Izl | 1 & |1 d| ] A 18I
. 2Xx

Surprisel | [ g 2x | 2x | 2x | 2x

Workbook | [ Al [e] | [ & [z |8 | 2x

2001 F |[]l[o|[A[d][d ][ A&

A

Exercise fromWh at 6 s Qan’e d2en bdlow (Picture 9). In it, the aspiration with
the velar plosive fortis sound is practised by instructing to prodne@ccurate sound

by coughing or i mingating the cockoobs s

ng
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8722, Warm up. Harjoitellaan /k/-aannetta.

Picture 9.ExerciseirWh at 6 s On? Do |t

3.5 Exerciseslesigned to practise phonemic symbols and phonemic transcription

All these different series dhe third grade teaching matals use phonemic symbols

and gnonemic trascriptions in thetextbooks and workbds aswas discussed earlier
andpay attention tdoth. The phonetic symbols i.e. narrowed symbols to indicate fo
instance allophonesre not used in any mategand quite a contrargymbols are tried

to keep simple at leattoseconcerning the vowel sounds. general, the collected data
consistsof exercises designed to train the pronunciation of the single sounds whereas
exercises analysed in this subsection concerns exercises especially designed to pay

attention to the phonemic symbols and transcriptions.

Textbooksfor pupils mainly contairspdled forms starting with single words and short
phrases and longer texts are gradually adHeavever, all textbooks hawephabetical
wordlistsaddedat their end These lists aran English and in Finnish and all these lists
alsoinclude he phonemic tmascription of eachvord. Phonemic transcription is placed
at the end of the Englishord inside the slashes or square brack&ne textbooks do
not includephonemic symbols or transcriptions elsewhere except in theisabatical
wordlists. The otherhave these symbols for instance joined whk tore vocabulary of
each unit Every workbook, however, includghonemic transcriptions as a partiod
vocabulary list of each unit. All these series also inclingdists of English phoneric
symbols eitheiin their textbook, workbook or in theta ¢ h e r ON© ong wfitheéra .
has thecomplete list of every 36 symbols of English phonemes but instead there are
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varieties in whichmost symbols othoseconsonant sound#at are not found ithe
Latin alphabetare generallyincludedand somevowel soundsPhonemic symbolare
then present in workbooks nearly on every page. When a new word odtars

phonemic alphabe$ given

In this sulsection, | looked athe exercises which were particularly designed to train
phonemic symbol®r transcription. In Table Below cells concerning these kmdf
exercises are shaded. There were some exercises particularly designed to pay attention
to phonemic transcription and these exercises adeshin a darker ton&herewere

then5 exercise for training especially phoneentranscription and 30 exercises that

were designed to train phonemigrols as can be seentiretable below

Table 7. Exercises designed to pay attention to phonemic symbols and transcription

1 2 3 4 5 6 7 8 9 10 | 11 | 12 | 13 | 14 | 15

. 2x
Yippee! 3 3x | 3x | 4x | 3x M | 3x | 2x | 3x | 2x
Writer [ | K | [p] | [s] |3 | M |[t][dl[el|lAl 3]3x 3x
2009 [ | [g) | bl | [z2] |[ W [[d]l[8] |[ ol [OTI AL |MP|PT|WS
LetsGo!3 | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x
Activity Book | /t/ | fp/ | Ik | /sl |/ d] 1t | N[ 1 A Gl |/ O/ b|2x| 2x | 2x | 2x
2009 /i | ol | dgr | 1o /8l d ] ar |1 & i |1 Ol o fel| | A izl | I
A” S'[aI’S 3 2X 2X 2X 2X
Reader 2x | 2x | [ | K [[s]] [ o
2008 (Pl | [b] | [d] | [o] |[z] | [8]
2X

Wow! 3 2x | 2x | 2x | w] | 2x 2x
Busy Book | [p] | [f] |[KI | [ d|[ & [t]| [V |[[el|2x|[A] 2x]|2x | 2x
2002 o] | [d] [[o] [ [8] |[z] [[d| [l [[ o[ A[OT[|[]|PT
What's On?
Do It 3x | 3x | 3x | 3x | 3x| 3x | 3x | 3x | 3x | 3x | 3x | 3x
2002 Ltk L d ez L v d A sl

. 2X
Surprisel | [ g 2x | 2x | 2x | 2x
Workbook | [ Al [] | [ & [2] | [3] | 2x
2001 [l ol [ A[d][d[ A&

The oldest workboosurprise 1 Workbooltrains the recognizing of phonemic symbols
and the diactic mark related to vowel lengitsee Picture 10 belgwFirst exercise is
concerned in introducing symbols that are not familiar to Finnish pupils because they

are not letters inhe Latin alphabetlt includes the symbothe spelling of @ example
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word andthe phonemic transcription of that word. In the second exercise pupils are
instructed to matchthe introduced symbol with different words whose phonemic
transcriptions are not included in theeexiseand they can neither be seen on the same

or adjacent pages. The first introduces the phonetic symbols and below each symbol
there is a spelling of a couple of werdncluding this sound with itphonemic
transcription. After that, pupils are instructed to match the spelling and phonemic
symbol introducd earlier after listening t@ix words. The designer of this exercise
supposes that pupils are alile recognize these sounds and related symhbétisr
hearing the model andre also ableto relate the vowel length symbol to the

correspondence sound

@ (5] (Al [:]

> dog [dog] * pot [pat] ® hut [hat] * mug [mag] * door [d:(r)] * ball [ba:] * bee [bi:]

<
@ Yhdistd sana ja aannemerkki.
cup seed
lot g ; hinae) Lue viela sanat
= bl ] 1 luokkatoverillesi.
mop floor

Picture 10.Phonemicsymbolexercise irSurprisel Workbook

In the exercises oWWow! 3 Busy Bookf is instructed to practice phonemic symbols

besides th pronunciation of these soun@ee Picture 11 and 12 belownThe t eacher 6 s
guide also advice the teacher to substitute letters in Finnish words for phonemic
symbol s one [eixlddepilidypbeMing 3 se siili sy°?6.
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14 Harjoittele aantamista ja adnnemerkkeja. Kuuntele ja toista.

6] 3 13 %@

three [Ori:] thirteen [02:'ti:n] thirsty [0a:sti] Kenneth [kenif]
5 ! o =
[0] =
this [0is] that [0t] a mother [mado*] Heather [hedo*]

® Harjoittele sanojen dantamista parisi kanssa.

Picture 11. Phonemic symbol exercise Wow! 3 Busy Book

15 Kuuntele. Merkitse rastilla, kuuletko [0] -d@nteen vai [0] -danteen.

1 2 3 4 5

[6] 6] [6] [6] [6]
[0] [0] [0] [0] [0]

Picture 12. Phonemic symbol exercise Wow! 3 Busy Book

Phonemic transcription was practised in two books, one published at the beginning of

the first decade ahe 21* century and another at the end of it. In the older\dosv! 3

Busy Book thdirst exercise of phonemic transcription is placed below exercise which
trains alveol ar nas als compriseaotl wordsfelated mthd t hi s
sound as can be seen in Picture 13 below. In this exercise, the pupil is instructed to
match the phonemic transcription with drawing. Second exercise is relatibeé to

exercise practisinthelong vowels of English with lengtherg mark.
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11 Yhdista aannekirjoitus ja kuva.
¢ LTS
/ g an"a:
\ (=
Sldl 1 =
[fifin] [dripk] [raidin] [ski:ip] [bingau] [finga*]

Picture 13. Phonemic transcription exerciseWow! 3 Busy Book

In Yippee! 3 Writerthere are three purely phonemic transcription exercises in which

pupils need to match transcriptions with the cordeatvings ¢ee Picture 14éelow).

Yhdistd kuva ja ddnnekirjoitus viivalla.

[haemsta(r)] \\"\k\(&“:’: [sneik]
c
S g
[fif] i ’A“J [maus]
Izchro] ‘ ﬂ [J"i:p]

Picture 14. Phonemic transcription exerciseYippee! 3Writer

3.6 Exercises designed to practise other features

Finnish and Englistboth have thre@asal sounds. Nasals are sonorants i.e. there is no
closure for air when it flows out from lungs through the speech organs. Air does not
flow out throughthe mouth but througlthe nose and aardingly these three sounds are
called nasals. (Morri8Vilson 2004: 103106) The Finnish and English nasals are then
pronounced in the same manner and the place of the articulation is close too; /m/ is

bilabial, /r is alveolarand/Ais velar. Accordingly, Finns do not have problems with



English nasals. However,di need to notice that in English the letter combinatigpis

pronounced intwo different ways/ A&/

pronunciati on

as//AEor /Al one example beingagneett] ma Anferkd £k j e Et Ei ]
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snga n dh

| Afinger. I $innishnthe
dndfgords incloiding letireracombinationy can be said

( Suo mi

32). Accordingly the Finnish learners aheEnglishneed to be trained to recognizeEg /

pronunciation for instance in words likanglish.

All but one of these books haserciss to practisahe alveolar nasal sonorant sound

/A It is one rare sound with no corresponding letter irFinnish orthography.

Accordingly, the ponemic symbol is unfamiliar to tHearnes thoughthe sound itsél

is familiar. However, Finnause it regularly in all accents @nFinns do not have

problems pronouncingnglish /4 accuratelyHowever, there is nouidance given to

teacle r s

n

t e a c h e thé differgneces detveeen tEoglisis dnd Rinnish. It

might have beemadvised to trainthis sound by Finish words and madene different

pronunciatiorfamiliar to Finnish pupils. & a whole there were 12 exercises for training

this sound as can be seen shaded in Table 8 below.

Table 8.Exercises designed to practise other features

1 2 3 4 5) 6 7 8 9 10 11 12 13 14 | 15
2X
Yippee! 3 | 3x | 3x | 4x | 3x M | 3x | 2x | 3x | 2
Writer (] [ K | [pl | [s] | 3x| M | [t ][ dllel|l 3x | 3x 3x
2009 A |[d][[g] [[b] | [z [[&@w [[d][d] |[oof][ [ A1 |MP]|PT
LetsGo!3 | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2x | 2 2X
Activity Book | ft/ | /p/ | I/ | Isl |1 d| f ot N LAl G| / ol 2x | 2x | 2x | 2x
2009 B i | bl | gl | 1 @ s d | w8 i | | o|lel| | & iz | Il
All Stars 3 x| 2x | 2x | 2x
Reader 2x | 2x | M | K |[s]]| [ o
2008 C | [p] | [b] | [d] | [g] |[2] | [8]
2X

Wow! 3 2x | 2x | 2x | [w] | 2x 2
Busy Book | [p] [ [t |[Kl | [ d|[ & [t]| M |[el|2x|[Al 2x]|2x| 2x
2002 D |[b] [[dl |[g]|[[8 [[Z|[d]fl [[o][A[OTM]|[]]|PT
What's On?
Do It 3x | 3x | 3x | 3x | 3x | 3x | 3x | 3x | 3x | 3x | 3x | 3x
2002 E |/t W |\ o [ rd I gz | @ | | A I8/

2X
Surprise 1 | [ g 2x | 2x | 2x | 2x
Workbook | [ A [ee] | [ & [2] | [8] | 2x
2001 F |[]|[o|[A[d][ d [ A&
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The pronunciation of English /r/ was paid attention to in three booRk&/ol! 3 Busy

Book the emphasis was very much on the asterisk mark which is used in the place of
omitted /r/ ®und in norrhotic accentsT he t eacher 6s s@sobdises of t hi
theteacher to explain the rtio accent of English and instrudts give the examples of

the North American accentwh at 6 s lQQan?he &notrary only instructs to train /r/

sound and its difference compared with Finnish /r/ which is often trilled. In its exercise

there is a purring cat anthet eacher 6 s gui de points up th:
produced in the same way. The usetltd asterisk mark is left out of exercises but

mentioned inthet eacher 6 s gui dtenonmhotic acpeatL et D e g Gout 3
Activity Booktrains /r/ sound in its first exercise and mwotic accent in its second

exercise bugives no guidanceime acher 6s gui de.

All exercises thaincludedthe phonetic transcription of a word also included the mark

of the primary stress in every transcription when the stress fell on the second or later
syllable. However, there was no mention what this mark was and why it was used or
what was the effect of it othe pronunciation. Finnisbpeaking learners always stress

the first syllable automatically due to the Finnish stress system. It was thentlsdt to
individual teacher to decide whether to point out how the word sounds different due to
placing stressn other place than on éhfirst syllable. The ability of saying/ords
accurately stressed and hegrthe plae of the main stress affectthe listening

comprehension and comprehesibilitytioé spoken form of English in general.

Word stress was not then ntiemed as a feature of English pronunciation to be taught

in these exercise books. However, for example English cardinal numbers i.e. numbers
that refer to the size of a group, are taught to the beginning learners and each workbook
includes these numbersna hasexercises related to themiciire 15below shows one
exercise of this kind. It inades some teemumbersand corresponding numbers in tens.

The pronunciatiorof these numbers closely the same differentiating mainly by the
different position of the main stress. The distinctive and accordingly important feature
of English stress could have been easily pointed out with this exercise and others like
this one. It is obvious thahere are teachers who train this feature witls¢legercises

but there maype teachers who do not consider it important.
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ﬂ Kumman numeron kuulet? Ympyroi.

1 2 3 4 5
19 18 15 13 12
920 80 50 30 20

10
100

Picture 15. An exercise for traininghenumbers
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4 RESULTSAND DISCUSSION

All'in all, these six bookmcluded 151 exercises that were designed togpi@ytion to
segmental pronumation. Exercises were comprised mainly of obstruent sounds; a
major proportion, 68.9% dhe datarelated to them31.1% concerned sonorant sounds
and were divided into vowe(48.5%), alveolar nasabund/ A&/ ( 8. O-8fjeolaand p o st
approximant /r/ (4.6%) focusingspeciallyon its pronunciatioc among nosrhotic
accentsCentral Approximant bilabial sonorant /w/ was trairedone and included in
labiodental fricative obstruent sound exercisEse fact that so mangxerciseswere
related to obstruent sousids not a syorising resultAs it was stated earlier (see p. 14)
the teaching of vowels complicatedbecause of thearieties among different accents
andtheymay be too confusing for the beginning learnBesidesfinnish language has
many vowel sounds aratcordinglyFinnish learnersanalreadyproducemanyEnglish
vowelsand asaresult vowelonly causea little unintelligibility to oral communication.

On the contrary ftere is not much variation withobstruent sounds

Concerningthose segmental features that are problenfati¢zinns and are important
for intelligibility, Chart 1 beow shows the summary of ex#ses categorized according
to eachdifficult featureandexpressed as a percentagehaftotal amount of exercises.
As the chart showsfortis/lenis opposition is trained most and nearly half of all
exercises relate to this feature somehow and evetpdek series has taken it into
consideration. Word initial aspiration with plosive fortis sounds was practistibut
one book However,no one of these books pamhy attention to the word final
fortis/lenis oppositionand its influence on the lengthing of the preceding vowel
sound.This feature, howevers difficult for Finns because of different vowel system
between these two language®l causesnintelligibility if not taken into consideration.



62

60

50

40

30

20

0 T T T T T - T

Fortis/lenis Allophonic Features Novel  Perception Phonemic  Other

opposition difficulties with vowels obstruent and transcription features
49% 15% 19% sounds production 3% 13%
29% 32%

Chart 1. Summary of the exercises of diffici#atures expressed as a percentage
of thetotal number of all exercises

The second most trained feature is the perception and production of difficult sounds and
more than one third of all exercises concerned this matter. However, it is important to
point out that only two of these six books paid attention to it. There weneftle

books that did not give any instructions in their exercises of how to accurately produce
sounds. When facing a sound that is close to some native sound, pupils may categorize
it to be the same sound if not given information on how to articulatep#riscular

sound and instructed how it differs from a similar Finnish sound. It is particularly
important to pay attention to this feature with beginning learners to enable them to get a
good start in their English pronunciation acquisition. The exgi@tiuction of a sound

and drilling it till its pronunciation becomes automatic is important to prevent incorrect
pronunciation habit from taking place. This proper initial training also needs to be equal

to all pupils not depending on the teachers or tegamaterials or any other factor.

Approximately one fifth of all the exercises related to the vowel sounds and these
exercises were found in four booksda though English has more vowels than Finnish,
Finnish learners do not face significant difficulties in pronouncing English vowels
(Morris-Wilson 2004: 13D144). There are, however, some features concerning English

vowels that could be paid more attentito when pronunciation is taught for the
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beginning learners. First, vowel length has a different function in English than it has in
Finnish.V o we | |l ength mark is introduced 1in
guides instruct to compare Englisbwel length with the Finnish one and theyen
instructed to train vowel length mark with Finnish words by substituting one of the
Finnish double vowels with this mark as in wadari. | t was trainned
English, vowel length has, as Mokkgilson (2004: 136138) states, importance only
when there are minimal pairs in which the environment of two sounds is identical. The
environment affects the duration of a vowel sound in English and in this relation it is
different from Finnish in which vowelength always differentiate words from each
other. In English then a long vowel may be shorter than the corresponding short vowel
as for instance in the case it precedes fortis sound as in eatfs b i 'Ebid /bcdAan d

in pairshid-heat, peakpig or wig week The way the vowel length is addressed should
be systematised whether to point it at all with beginning learners or explain how it is
different from the Finnish system. As these examples show, it is a complicated task to
address and especially satlwthe beginning learners to whom the phonemic symbols

even alone are the novel and difficult feature never used in their native language.

In four books there were 23 exercises altogether in which the allophonic differences
were practised. Exercises watesigned to practise the difference between labiodental
lenis fricative /v/ and velar central approximant /w/ which are allophones in Finnish yet
distinct sounds in English. There were also exercises to train alveolar aralveosar
sibilant sounds wich may be substituted with Finnish /s/, the only original Finnish

sibilant sound.

Novel obstruent sounds were practised approximately in 30% of all exercises. Dental
fricative voiceless/voiced pair [ d/l [ #&/

account in each of these books. However, the accurate perception and produtt#on of t
sounds of this pair were only practised in two books. In general, the perception and
production of sounds were trained second most; over 30% of all exercises were
designed for this purpose. However, there was only two books in which the proper
perceptim and production were trained. In these two books all exercises paid attention

to this feature.

al |

as
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Concerning the other features, there were 12 exercises that included the A&fsal .s o u n d
Teachers wereot advied to point out the difference between Finniahd English
pronunciations with thisiasal sounsl in different environmentdVhen Finnish words

include the letter combinationg in words such agkaupungissaor bingg, it is always

pronounced as A is pronounced in the same way in many English wikesyoung

andsingbut it is also pronounced likeglin some words ais English Wordbingois a

loan wod in Finnish and pronounced b o/ mrdE could easily have been used to show

the difference compared witthe Englishwordi n  whi ch it i @ opd/onounoc
and sounds very Ominhewhold thete averi exeroiseselatéd. to

these other featuresd 4 of them were related to rhotic r.

The explanation of what ishpnemic transcriptioand why it is useevas paid the least
attention to. Only 3% of aléxercises especially dakssedthis feature and only two
books included exercises related to phonemic transcripbormake this feature
understandable for pupil&€ven though pupils are exposed to phonemichsys right
from the beginning ofhe learning and all exercises included these symbolse tise
always aspelling of aword displayed first. Pupils are then expected to learn the spelled
form simultaneously with the spoken form and are also introduced tohtheemic
symbols and ph@emic transcriptiorwithout any exfanations giverio them It is then
up to the teacher moto explain the relationships of these three forRgils, whose
native language has neatlye same spoken and written form magally be confused
with all these forms and especially so if there is no ewilan of what these phonemic

symbolsare and Wy they are used

Picture 1 below shows extract frowfippee! 3 Writerln this exercise, the spelling of

word is omitted anda pupil is instructed to match the picture with its phonemic
transcription. Pupils who only sedhis version withoutsimultaneouly joining the
spelled formare able toelate this form to th&innish written form They are allowed to
realize that if they train symbols that are not known yet they can read this version as
they are used to read Finnishi.e. one symbol only represents one souhg&hould

also be stressed that the spoken form is to be learnt first and after that the spelled form.

This is also a way to make them understand Emglish isa different system from
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Finnish and understandindpat there is a good reason for phonemic symiaoid
transcriptionsaandwhat these strange symbols amade for Becausd-innish pupils are
literate when they start le@ing English they are abte read the phoneimtranscription
after novel sounds and theymbols are introduceand trainedBoth versions, spelling
and trascription, however, need to be taught becaus@ilpuhave to learnto
communicatein Englishby speaking and by writing right from the beginning of the

learning.

Yhdisti kuva ja dannekirjoitus viivalla.

[haemsta(r)] [sneik]
(fif] [maus]
[zebra] [Ji:p]

Picture 14.Phonemic transcription exerciseYippee! 3 Writer

The shortage of systemadity and carefully designed exercises and teaching material
for teaching phonemic transcription to beginning leesnin Finnish basic education
then needs to bpaid more attentiariThe currently used system that introduces all three
forms simultaneously and leaves to the individual teacher to decide howlametke
complex relationship betweespdling and spoken English or wtieer to leave it
without explanations is burdensome to teachers and it also leaves pupils uncertain
which may affect negatively tirelearning of EnglishMore attentionneed to be paid

to introdudng phonemic transcription in a gegogcally sensible way for thbeginning
learner with earlier knowledge of Fifi which has nearly complete ob@ one
correspondence between letters and soudds. posdile way to do this i®y omitting

the spellingfrom the initial stages of leaing and only introducingthe phonent

transcription of a wordirst as is @ne in the exercise in Picture above
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Word stresss an important feature for intelligibility in oral communicatianddue to
the Finnish stress systepupls may have great difficulties of hearirignglish stress
appropriately unless it is paid attention tbis a feature thatnevitably affect the
speaker 60s becausethelword sodsdifferierit gepending on the place of the
main stress.t$ reognization in listening comprehensionlgethe learner to heahe
word accuratelyThe use of phonemic transcriptiam the teaching materials from the
beginning of the learningnables the teaching of this feature effortlesslyhere are
examples of exercises in which the main stress is an important and distinctive feature
and the teaching of itould be instructed Learners need extensive practice in
recognizing the accurate placéword stress of the words because thatpmatically
stress a word initially as in their native languagarthermorethere are no simple rules
relating to word stress Englishand the correct stress pattern retxbe learnt for
each newword. Accordingly it should béearnt simultaneolyg when a word idfirst
introduced to pupildJnfortunately, the place @hemain stress in English varies among

different accents but it is a feature thah be explainedupilslater.

The resultsthen show that many of the difficult features of English segmeh
pronunciation discussed ire&ion 2 are practised with beginning learners. However,
thereare still areas that need to &mphasied more It would be beneficial for tehers

and learners if there wassystematically designexyllabus for the teaching @&nglish
pronunciation starting with the beginning learners the third grade of Finnish
comprehensive school and goimgn through the whole comprehensivachool
edwcation. If the contentf that syllabus wadictated by the NC(t would increaseghe
equality ofthe learning fomll pupilsnot dependindor instanceon the use oflifferent
textbook seies or theknowledge of English and Finnish phonetics and phonology of the
individual teachers.
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